[image: image2.png]£ ST JOHN
FISHER

COLLEGE




SELF-STUDY

MARCH 2006

A SELF-STUDY

PREPARED FOR

THE COMMISSION ON HIGHER EDUCATION

MIDDLE STATES ASSOCIATION OF COLLEGES AND SECONDARY SCHOOLS
MARCH 2006

Approved by




       Written by
           Dr. Donald E. Bain


          Middle States Steering Committee

                       President

Edited by

Dr. Theresa D. Westbay


                Dr. David S. Pate

Associate Professor of Biology

Dean of the School of Arts and Sciences

                                                                              Director, Office of Academic Affairs

With

Dr. Ronald J. Ambrosetti

Provost and Dean of the College
	                   TABLE OF CONTENTS


	PAGE

	acknowledgments

	5

	executive summary

	6

	CHAPTER 1: STANDARD 1 – MISSION, GOALS, AND OBJECTIVES

	11

	CHAPTER 2: STANDARD 2 – PLANNING, RESOURCE ALLOCATION, AND    INSTITUTIONAL RENEWAL











	21

	CHAPTER 3: STANDARD 3 – INSTITUTIONAL RESOURCES


	30

	CHAPTER 4: STANDARD 4 – LEADERSHIP AND GOVERNANCE

	45

	CHAPTER 5: STANDARD 5 – ADMINISTRATION

	52

	CHAPTER 6: STANDARD 6 – INTEGRITY

	58

	CHAPTER 7: STANDARD 7 – INSTITUTIONAL ASSESSMENT

	69

	CHAPTER 8: STANDARD 8 – STUDENT ADMISSIONS

	82

	CHAPTER 9: STANDARD 9 – STUDENT SUPPORT SERVICES

	93

	CHAPTER 10: STANDARD 10 – FACULTY

	103

	CHAPTER 11: STANDARD 11 – EDUCATIONAL OFFERINGS

	117

	CHAPTER 12: STANDARD 12 – GENERAL EDUCATION

	127

	CHAPTER 13: STANDARD 13 – RELATED EDUCATIONAL OFFERINGS

	144

	CHAPTER 14: STANDARD 14 – ASSESSMENT OF STUDENT LEARNING
154

	154


APPENDICES








                166
……………………………………………………………………………………….

MIDDLE STATES STEERING COMMITTEE

……………………………………………………………………………………….

David Pate and Theresa Westbay, Co-chairs
Members:
Ronald Ambrosetti (Liaison, Std. 12)

Dianne Cooney-Miner (Liaison, St. 13)

Bud Cooney (Liaison, Std. 14)

Mark Eckstein (Liaison, Std. 7)

Anne Geer (Liaison, Std. 1)

Bronson Kopp (Liaison, Std. 9)

Jean Maley (Liaison, Std. 10)

Thomas O'Neil (Liaison, Std. 3)

Terri Panepento (Liaison, Std. 9)

Jose Perales (Liaison, Std. 8)

Theodore Richardson (Liaison, Std. 5)

Barbara Rockell (Liaison, Std. 11)

Edward Stendardi (Liaison, Std. 7)

Thomas Taylor (Liaison, Std. 2)

Bill Waddell (Liaison, Std. 4)
EXECUTIVE SUMAMRY

ST. JOHN FISHER COLLEGE

2006 MIDDLE STATES SELF-STUDY 

St. John Fisher College has experienced a remarkable ten years since the preparation of its 1995 self-study document. Notable events and accomplishments include the following:

· New undergraduate programs have been created and become part of the Fisher experience including the First Generation, Service, and Science Scholarship programs, the First Year Experience (Great Beginnings, Fall Orientation, the Freshman Seminar, and Learning Communities), majors in Adolescent Education, Applied Information Technology, and Sport Studies, and a number of interdisciplinary minor programs.

· New graduate programs including master’s programs in Adolescence, Childhood, Literacy, and Special Education, Educational Administration, Human Resource Development, Human Service Administration, International Studies, Math/Science/Technology Education, and Mental Health Counseling along with substantively modified programs in Nursing and Business.

· Proposals to offer doctoral degrees in Executive Leadership and Pharmacy have been developed and are awaiting state approval.

· A new Core Curriculum structure is being implemented that is more intentional in its design and amenable to meaningful assessment.

· New buildings and facilities include two new residential halls along with the major renovation of existing halls, a new student center and dining facilities, a new athletic stadium and facilities, a new academic building to house the School of Education, extensive refurbishing of academic facilities for the sciences, nursing, and technologically enhanced learning environments for all students, the acquisition and remodeling of the Alesi building to house new graduate programs (the Executive MBA and the Educational Administration programs), and groundbreaking for the anticipated School of Pharmacy.

· Enrollments have grown steadily with the College currently experiencing record graduate and undergraduate enrollments.

· A Strategic Planning process that brought college constituencies together for a timely review and re-visioning of the institution’s identity and direction and established the framework for the cultural and structural shift towards an assessment based planning and decision-making mode of operation.

· The College has significantly strengthened its financial status both in terms of its annual operating budgets and its fund-raising and endowment status.

· The College’s profile and external recognition has been greatly enhanced through its entrepreneurial accomplishments, innovative marketing campaigns, and by capitalizing on the publicity surrounding its hosting of the Buffalo Bills Training Camp.

While growing pains were naturally incurred during this period of rapid change in scale and scope, the College has emerged re-energized in its mission, identity, and direction. Highlights from College’s Middle States Self-study Report are presented below.

Mission, Goals, and Objectives
All college constituencies were actively involved in the 2002-2003 strategic planning process which provided a valuable opportunity to review, discuss, and update statements of the College’s mission, values, identity, and priorities. Reaching consensus on these essential concepts has served to guide the College’s development of an institutional assessment plan and to inform its on-going planning and assessment efforts.

Planning, Resource Allocation, and Institutional Renewal

The above-mentioned Strategic Planning process has served as a guide to decision-making as the College has sought to consolidate its gains of recent years while positioning itself for future challenges and opportunities. This structure has proved especially invaluable in maintaining the College’s direction and momentum after experiencing the unexpected death of President Katherine Keough.
Institutional Resources

While the College remains significantly dependent upon tuition revenue, the past five-year period has shown continual improvement in the College’s financial position. Increased enrollments in both the full-time undergraduate and in the part-time graduate programs, coupled with increased gifts, grants, and investment income allocated to operations have provided the College with operating surpluses over the period. In addition, non-operating revenue through special gifts and grants and market value gains in our investment portfolio has been substantially increased.

Leadership and Governance

In recent years, members of the College community have successfully devoted energy to improving communications and relations among constituencies and to developing structures and systems appropriate to the increased size and complexity of the organization. 

Administration

With the growth in scale and scope of the academic enterprise, the College is moving from a department to school-based administrative structure. The membership of the Senior Staff has increased in reflection of those changes and the recognition of the importance of diversity issues to the College’s mission and future prospects.

Integrity

The College strives to model in its policies, programs, and activities the integrity it hopes to engender in its students. Current efforts to formalize college-wide assessment of institutional effectiveness are addressing in a more systematic fashion the degree to which the College demonstrates integrity in its daily operations. 
Institutional Assessment

The College is building upon the many pockets of assessment throughout the administrative, student support, and academic programs towards the development of an institutional assessment system. Substantial progress has been made by departments, programs, and offices in articulating goals and objectives in alignment with those of the College. These units are currently actively engaged in assessment and the incorporation of their findings into their decision-making processes. Under the leadership of the Provost, the Institutional Effectiveness Committee has put forth an Institutional Assessment Plan and is ensuring that relevant information is transmitted to the Senior Staff in order to inform decision-making.

Admissions

Student Admissions is concerned with enrolling students whose interests, abilities, and goals match the mission of the institution. Admissions policies, procedures, programs, and communications are assessed and reviewed regularly in a continuing effort to bring targeted numbers of appropriate students to the institution. The Admissions, Students Life, and Academic Affairs offices have collaborated to provide a first year program that successfully transitions incoming freshmen to the academic and social life of the institution. Enrollments and retention rates have significantly improved as a result.
Student Support Services
Student support services bear the responsibility of addressing the physical, intellectual, emotional, social, and spiritual needs of the student population in ways that reflect the mission and values of the College. These services help prepare students to make the most of traditional academic experiences while also reinforcing and extending the learning that takes place in the classroom. By supporting students in the many facets of their academic and non-academic activities, student support services have many opportunities to contribute to the College’s mission of preparing individuals for lives of intellectual, professional and civic integrity. The opening of the Student Center in the fall of 2005 is viewed as providing a major boost to student life and services at Fisher. 

Faculty

Faculty members are expected to be effective in their teaching, scholarship, and service with effective teaching being a necessary but not sufficient criterion for granting of tenure status. Faculty members devote significant energies to reflection and improvement of their teaching methods and the quantity of scholarship has increased steadily over the decade. With the emphasis on personal attention to students that characterizes the College, additional efforts are underway to promote effective advising. The College has substantially increased the number of full-time faculty members over the last few years. In accordance with internal guidelines and the College’s on-going commitment to tenure, no more than twenty percent of full-time faculty members have non-tenure track appointments. The College continues to seek a more diverse faculty in its search efforts. 

Educational Offerings

Academic departments have the frontline responsibility for ensuring the academic integrity of their programs. In addition to being subject to standard internal administrative oversight, a number of academic programs must also demonstrate their integrity and effectiveness to external accrediting bodies (e.g. AACSB, NCATE, etc.). Programs soon to be offered (Pharmacy and Executive Leadership doctorates) must demonstrate their capacity for academic integrity both to the state’s Education Department and to their professional accrediting bodies. All academic programs have recently engaged in a review of their missions and goals and have crafted narratives describing their alignment with the six College-wide Learning Goals as part of a process to ensure and promote alignment of all programs and departments with the College’s mission and goals.

General Education

The College is in the process of implementing a new core structure that will enable this essential element of the undergraduate educational experience to become more intentional and amenable to assessment. Activities and reports generated in the development of this new structure helped to inform the creation of college-wide learning goals and the design of a plan for the assessment of student learning outcomes. Use of assessment results from the first year component of the core are used in faculty development and assignment design and have served as a model for the core assessment system under development.
Related Educational Activities
Given the College’s historic identity as a destination for first-generation students, faculty members, in their roles as teachers and academic advisors, and support programs have always been an important component of the educational experience at Fisher. The College’s improving retention rates, overall and among subgroups, suggests that efforts to continually improve these programs are having the desired impact. 
Assessment of Student Learning

Intentionality in program and course design and assessment of student learning outcomes as part of a continuous improvement regimen have been encouraged and supported by faculty and program development initiatives. Given the expectations of their professional accrediting bodies, faculty members in business, education, and nursing have significant experience with such an approach. Through collaborations with their colleagues in these areas and department and program-initiated efforts, faculty members in all areas of the College have become more knowledgeable and acclimated to these methods and appreciative of the value of the information thus generated. The current process of implementing the new core structure has served both as a development effort as well as a means to become more intentional and informed about this significant component of the undergraduate curriculum. 
Standard 1 – MISSION, GOALS, AND OBJECTIVES

INTRODUCTION

St. John Fisher College is an independent, liberal arts institution guided by its Catholic heritage, as expressed in the motto of its founders, the Basilian Fathers: ‘teach me goodness, discipline, and knowledge.”  Founded as a Catholic College for men in 1948, the College has evolved in its nature, scale, and scope while endeavoring to respectfully apply the vision of its founders to contemporaneous circumstances. By the early 1970s, the College had become independent and coeducational. Over the next twenty years, academic offerings expanded to include master’s program in Business Administration and Nursing. Increasing enrollments were accommodated with new facilities and staff. In view of significant declines in enrollments and the creeping obsolescence of the physical facilities occurring during the early to mid 1990s, the College embarked upon an aggressive strategy to update and expand its academic offerings, to improve its public profile, and to modernize and expand its physical facilities. Following upon that transformative and ultimately successful growth phase, the College is now embarked upon a strategy that will consolidate these gains while positioning itself to pursue initiatives that address changing student learning needs and provide the skills and competencies required by a rapidly evolving work environment. The institution is in the midst of a series of planning and institutional effectiveness efforts intended to reaffirm the value and centrality of the College community in all processes, thus ensuring a solid foundation upon which future growth and development can flourish in a mission-consistent manner.

COLLEGE MISSION – PROCESS AND RESULT

The College’s current mission statement can best be understood in the context of two significant phases of its development. Discussions of the institution’s identity, values, and mission are a necessary foundation for any forward-looking planning process. The first phase of work on the mission statement occurred during the strategic planning initiative that took place between 1987 and 1989 and the second during the 2002-2003 strategic planning process. Both occasions coincided with significant events in the College’s history. The first followed the hiring of the institution’s first lay president. The second came after a period of rapid expansion in academic programs, physical facilities, and enrollments. Because both planning initiatives were undertaken during periods during which fundamental questions about the College’s identity and direction were under consideration, significant attention was paid to ensuring that the processes were inclusive of as many of the College’s constituencies as possible.

A Strategic Planning Council was created to oversee the 1987 planning initiative. Comprised of a broad cross section of the College’s internal and external constituencies, this group included the president, dean, senior staff, ten faculty members (one of whom served as co-chair with the president), two students, and two alumni. The Strategic Planning Council then created four subcommittees (Mission Statement; Clientele; Academic Program Review; Administrative Program Review) with additional faculty, staff, student, and alumni representatives. The end result of their efforts was not only a new Mission Statement published annually in the Undergraduate Bulletin, (provided in the Appendix B, now referred to as the Educational Philosophy Statement of the College), but an overall strategic goal to achieve excellence in educational effectiveness and institutional management through a total, College-wide commitment to quality and service within the guiding values of the Mission Statement. In conjunction with similarly representative subcommittees, approximately 40 five-year planning objectives with matching action steps were generated (a copy of the Keough Administration Strategic Plan 1999 can be found in the Mission Binder.) The senior staff and the Long-Range Planning Committee of the Board of Trustees monitored progress on these strategic goals and objectives. 

The second significant phase in the development of the College’s current mission statement began in the fall of the 2002-2003 academic year. In October 2002, the President convened a Strategic Planning Committee consisting of nearly 40 representatives from the faculty, staff, students, alumni, and trustees. A subset of this group, the Strategic Planning Steering Committee, provided leadership to the larger committee and ultimately drafted the current Strategic Plan. The planning process began with workshops in the summer of 2002 when faculty, staff, and students brainstormed ideas for the institutional mission, core purpose, and values statements (see Appendix A). In view of the rapid expansion and growth of academic programs (especially at the graduate level), enrollments, and facilities, participants believed that a serious consideration of the College’s identity, values, and future aspirations was especially timely and necessary if the strategic planning process was to secure the commitment of students, faculty, staff, administration, and trustees as well as other important constituencies. Leaders of the strategic planning initiative also recognized that the mission statement needed to be more concise if it were to serve its purpose of informing and guiding decision-making. These draft materials were brought to a fall series of Saturday meetings of the Strategic Planning Committee which refined the statements (collectively referred to as the Vision of St. John Fisher College, see Appendix A ) and then developed a strength, weaknesses, opportunities, threats (SWOT) analysis to identify major goal areas for the institution. The College community responded to drafts of the mission, core purpose, and values statements, as well as the institution’s goals and objectives, in on-line discussions and at a series of faculty, staff and student forums. Documentation of this process can be found in the Strategic Plan 2003 Binder.
COLLEGE MISSION ANALYSIS
The Character and Individuality of the College

The College’s Concise Mission Statement (see Appendix A) maintains continuity with its heritage and identity while seeking to better serve its purpose of guiding decision-making. At first glance, it may appear that the College currently has two mission 0statements, the 1987 version printed annually in the Undergraduate Bulletin and the Concise Mission Statement from the 2003 Strategic Plan. This impression, while understandable, is not accurate because the Concise Mission Statement is a condensed rendition of the older version. An examination of the seven sections of the 1987 statement (Academic Priorities; Development of Intellectual Skills; Centrality of the Liberal Arts; Proficiency in a Major; Development of Values; Teaching and Scholarship; Emphasis on Community), when compared to the Concise Mission Statement, reveals this to be the case. To differentiate between the two statements for this report the 1987 version will be referred to as the Educational Philosophy Statement of the College, while the 2003 iteration will be called the Mission Statement. 

The College’s history and dedication to the Basilian motto, “Teach me goodness, discipline, and knowledge” reflects the distinct character of the institution as an independent, liberal arts institution in the Catholic tradition of American higher education. The institution has shown this commitment in a number of ways. First of all, the College has not only institutionalized the Office of Campus Ministry by giving the director the rank of vice president, but by having him sit on the president’s senior staff in addition to his normal duties. Since the school began this office, a Basilian priest has always held the position of director and the institution’s statutes provide that such should be the case whenever possible. Furthermore, as noted above, the Vision Statement (see Appendix A) and 2003 Strategic Plan emphasize that teaching and learning are not exclusively academic in nature. Indeed, as a part of its Catholic heritage, the institution has always recognized that academics and service must complement each other; the growth of the intellect and responsibility to the community are necessary components of the education of the whole person.

In the area of service, the College has created two unique programs—the Service Scholars Program and the First Generation Scholarship Program. Both of these programs are headed by full-time staff members whose time is dedicated exclusively to service. To date, the students in these programs have collectively volunteered over one hundred and twenty thousand hours of community service. The accomplishments of these programs have earned the College area, regional, and even national attention. In 2002, President George W. Bush recognized the Service Scholar Program by presenting the College with the President’s Community Volunteer Award at a White House ceremony in Washington, D.C.

Scholarship

Perhaps the most notable difference between the 2003 Concise Mission Statement and the Mission Statement developed in 1987 (now referred to as the Educational Philosophy Statement) is that the phrase “teaching and learning” in the former is used instead of the phrase “teaching and scholarship” found in the latter. This change in terminology was not intended to diminish the value that the College places on scholarship. Indeed, the “Teaching and Scholarship” section from the Educational Philosophy Statement explicitly expresses the importance of scholarship to teaching and learning:

To be effective in the classroom and to serve as models of academic excellence, faculty must also remain actively engaged in scholarship. When faculty share the results of their scholarship, whether informally at conferences or in print, they not only demonstrate their intellectual vitality, but also benefit from interaction with a community of scholars. Scholarship that takes the form of published original research is especially valuable. It contributes to effective teaching, brings honor to the institution, and adds to the store of human knowledge.

Participation
The 2003 Strategic Plan was the result of an initiative recommended by the Faculty Assembly and endorsed by the Board of Trustees. From the outset, it was envisioned as an effort that must involve all segments of the college community. In October 2002, President Keough convened a Strategic Planning Committee consisting of 10 faculty representatives, 12 staff members, six students, 3 alumni, 12 Board members, and the five members of the Senior Staff. Workshops were held in September 2002 to inform staff of the nature and purpose of the Strategic Planning Initiative and to provide opportunities to speak to core values and key directions for the institution. Participants were encouraged to solicit feedback from their constituencies throughout the process through formal and informal methods. 
Community Awareness

As described above, the processes used to draft the mission statement were inclusive of representatives across college constituencies. Opportunities for comment and discussion were provided electronically, at workshops, and at a Faculty Assembly meeting dedicated to this purpose. Especially important in view of the significant numbers of faculty and staff new to the College in the last several years is that copies of the vision statement (i.e., the Purpose, Concise Mission and Values Statements) are distributed and discussed in orientation sessions of new full-time and adjunct faculty members.
GOALS AND OBJECTIVES – PROCESS

While the earlier (1987) strategic planning process was relevant to the evolution of the College’s current mission statement, this section describing the College’s current goals and objectives will focus upon the 2002-2003 strategic planning initiative and its resulting impact. As mentioned above, in the fall of 2002 the college community responded to drafts of the mission, core purpose, and values statements, as well as the institution’s goals and objectives, in on-line discussions and at a series of faculty/staff and student forums. As a result of these deliberations, the Strategic Planning Committee established six strategic goal areas (Academics, Curriculum, and Student Learning Outcomes; Faculty and Staff Professional Development; Student Life, Recruitment, and Student Support; Planning, Resource Allocation, Assessment, and Institutional Renewal; Leadership, Governance, and Administration; Institutional Resources and Resource Development and Alumni and Community Relations) along with appropriate goals and objectives to achieve them. In the opinion of the members of the Strategic Planning Committee, “The Strategic Plan attempts to balance goals focused on process and improvement with those focused on change and renewal – language used to describe broad strategic issues in the Middle States Commission’s Characteristics of Excellence in Higher Education.” In addition, the Strategic Planning Committee added that

We believe that this round of planning has clarified long-term goals and established short-term objectives intended to accomplish those goals. We also hope that our work has begun an ongoing process that is endorsed by the College community and that will continue into the future. We believe that it is essential to maintain this plan as a living document, one that is subject to revision and clarification, but the implementation of which is an institutional priority.

In addition to its guidance for addressing external opportunities and challenges, the 2003 Strategic Plan also highlighted the importance of developing an institutional effectiveness system. The College has devoted significant time and effort to this end in the intervening years. Chapters of this report addressing Standards 7 and 14 deal in more detail with the activities and outcomes of the groups (see Figure 7.1 and Table 7.1 for a summary) responsible for furthering unit-based assessment and establishing the framework of an institutional effectiveness plan. Two templates created by these groups, one guiding the Assessment of Student Learning Outcomes and the other detailing the components of an Institutional Assessment Plan (Appendix D and G), are of particular relevance to the question of how the College’s mission, goals, and objectives inform academic and administrative units and guide curricular, planning, and budgeting decisions. These templates served a dual purpose of guiding program-level efforts to develop and implement assessment systems and of promoting alignment by providing the conceptual linkages between department objectives/program learning goals and the mission and the goals of the College.

The 2003 strategic planning process yielded a more concise statement of the College’s mission along with goals and objectives corresponding to the primary activities of the institution. Application of these priorities to administrative units of the College was more direct than in the case of academic programs. This process was coordinated and directed by the Institutional Committee on Assessment Planning (ICOAP) beginning in the fall of 2004. That group drafted the aforementioned Institutional Assessment Plan template, conducted an assessment inventory and, following workshops with the staff and leadership of the administrative units, revised and distributed the template along with a timeline for the assessment activities of these units. While the goal of this process was for administrative units to have effectively functioning assessment systems that promote their effectiveness and are integrated into the College-wide institutional effectiveness system, the initial phase of this process required administrative units to accomplish the following:

· Review mission statements for currency and consistency with the College’s Concise Mission
· Identify College goals and objectives from the 2003 Strategic Plan relevant to the administrative unit

· Review and revise Department Goals and Objectives as necessary in view of the goals and prioritized objectives of the 2003 Strategic Plan.

These actions were accomplished during the 2004-2005 academic year with these administrative units shifting their focus towards planning, collecting, analyzing, and applying these results during the 2005-2006 academic year.

The Ad Hoc Committee on Assessment Planning (AHCAP) had a parallel responsibility in accomplishing similar ends among academic programs. Given the College’s primary emphasis on student learning and achievement and the objectives addressing Academics, Curriculum, and Student Learning Outcomes in Goal One of the 2003 Strategic Plan, this group determined that it was necessary to develop a statement of College-wide Learning Goals with which academic programs could align. The drafting and refinement of those statements took place in faculty workshops, chairs workshops, and meetings of the assessment planning group during the spring, summer, and fall of 2004. Those goals can be found in Appendix F.
Once consensus was reached on the College-Wide Learning Goals, the Assessment Plan for Student Learning Outcomes Template and timeline was completed and rolled out to the academic programs. Following the guidance of Goal One of the Strategic Plan, the next phase of this effort was intended to promote the intentionality of academic programs in promoting mission-consistent student achievement within an environment supportive of continuous improvement. During the 2004-2005 academic year, workshops and support for Learning Circles were provided to academic programs so that they could:

· Review mission statements and revise as appropriate for currency and consistency with the College’s Concise Mission statement;
· Review and revise as necessary the goals and learning outcomes of the program and develop a narrative;
· Develop means of assessing targeted student learning outcomes.

This process served not only to educate and refresh understandings of student outcomes-focused assessment practices but to ensure that academic programs updated their goals and student learning outcomes to reflect changes in program focus as well as the newly articulated College-wide student learning outcomes.

GOALS AND OBJECTIVES – ANALYSIS
The Congruence of the Mission with Goals and Objectives

An analysis of the College’s Goals and Objectives from the 2003 Strategic Plan reveals that they are indeed congruent with its mission (See the Executive Summary of the 2003 Strategic Plan). The Mission Statement begins by indicating that “St. John Fisher College is a collaborative community” that values and practices diversity, and the Educational Philosophy Statement devotes one section to describe the institution’s “Emphasis on Community.” The goal statements pertaining to academics, faculty, students, planning, and leadership reflect this by indicating that the College will strive to foster community through collaborative efforts to promote academic excellence, high ethical standards, and a commitment to diversity, with a shared governance system characterized by honest and open communication. The development of a sense of community is specified in objective 2.1.7 and this is reinforced in 3.2.4, which indicates that the College will identify community-building opportunities for students. The desire to diversify further the student body, faculty, and curriculum are found in objectives 1.3, 2.1.3, 3.3.1, and 3.3.4. Objectives that stress improved communication are found in 4.1.1, 5.2.1, 5.2.2, and 5.2.4.

The College’s dedication to teaching and learning in a personalized educational environment is found both in the Mission Statement as well as in the “Teaching and Scholarship” section of the Educational Philosophy Statement. The goal statements pertaining to academics, faculty, and students show this by underscoring that the College will continue to improve existing programs and will promote academic excellence in a campus environment that promotes student learning. The institution will accomplish this by increasing the percentage of tenured/tenure-track faculty teaching in the Learning Community program (1.1.2), having departments and programs reinforce core competencies in their classes (1.2.3), promoting and recognizing effective academic advising (1.4.2 & 1.4.3), and developing initiatives to increase faculty/staff contact with students (3.2.5).

The institution’s Catholic heritage, the importance of the motto “teach me goodness, discipline, and knowledge” of the Basilian Fathers, and the desire to prepare individuals for lives of intellectual, professional, and civic integrity as well as service to others, is at the heart of the Mission Statement. These sentiments are also emphasized in the “Development of Values” section of the Educational Philosophy Statement (Appendix B). The academics and faculty goal statements manifest this by noting that the College strives to further the civic development of its students and hopes to impart to them a high ethical standard. The institution will accomplish this by recruiting and retaining personnel who will contribute to the pursuit of the College’s core purpose (2.1.6), through an orientation program for faculty/staff/trustees that addresses the cultural, historical, and Catholic heritage of the College (2.1.7), by developing a revised, comprehensive core curriculum that reflects the institution’s mission (1.2.1), and by creating a co-curriculum transcript that documents student involvement and community service (1.6.1).

The Mission Statement acknowledges the importance of an education rooted in the liberal arts and the “Centrality of the Liberal Arts” section of the Educational Philosophy Statement underscores this point. The “Academics” goal statement indicates that the College will continue to improve its existing programs and pursue new program development in order to fulfill its mission. In fact, the institution devised and adopted in the fall of 2004 a revised liberal arts core curriculum that reflects our mission, ensuring that core courses assess their contribution to agreed-upon learning outcomes, and that an improved process for evaluating programs will be developed in order to allocate resources based on economic viability, academic integrity and consistency with our mission.

Curriculum and College Wide Learning Goals

The six College-Wide Learning Goals articulated by AHCAP (the Ad Hoc Committee on Assessment Planning) (Appendix F) and refined by the faculty are drawn directly from the Mission of the College. These goals anchor the Assessment of Student Learning Outcomes Plan reflected in the template of that name (Appendix G). This template helps ensure program alignment with the Mission and strategic direction of the College. The College-Wide Learning Goals and assessment of student learning are addressed at length in the chapters dealing with Standards 7 and 14. Relevant documents are filed in the AHCAP Binder. The link between the College-Wide Learning Goals and the general education curriculum is discussed under Standard 12 with supporting documentation available in the Core Binder.
Administrative Unit Alignment

In Fall 2004, the Institutional Committee on Assessment Practices (ICOAP) created the Institutional Assessment Plan Template for assessing institutional effectiveness (Appendix D). The template provides a guide for assessment activity and, like its counterpart, the Template for Assessment of Student Learning Outcomes, promotes the alignment of subunits with the College Mission and the strategic direction of the College. Use of the template and its role in addressing institutional effectiveness are discussed in the chapter addressing Standard 7. Supporting documentation can be found in the ICOAP Binder.

Applications to the Budgeting Process

The College’s mission, goals, and objectives serve as guides for the institution’s planning process, program and curricular development, and resource allocation in a number of ways. Recently, with the creation of the Institutional Assessment Plan and the oversight of the Institutional Effectiveness Committee (IEC) the College has sought to explicitly link assessment information and data analysis to budgeting and planning to be more systematic in its decision making and ensure alignment of resource allocation to the Mission and strategic direction of the College. In a similar fashion, the College has been guided by the 2003 Strategic Plan which includes a 2004 Fiscal Implementation Plan that indicates responsibility for each area as well as a timeline and budget for each of the high priority objectives for all six strategic goals. The Strategic Implementation Planning Council (SIPC), in addition to reviewing and evaluating the six desired goals and objectives, monitored the implementation of the annual objectives and re-prioritized them as needed as a result of changing internal and/or external conditions. 
Four committees of the Faculty Assembly have also played a role in the oversight process. The description that follows describes practices to date. The Curriculum and Instruction Committee is charged in section 3.3.4.a of the faculty statutes with the responsibility of program and curriculum development and review. The Graduate Program Council serves the same function for all master’s degree programs. The Strategic Review Committee (SRC) of the Faculty Assembly has the following charge:

[to] prioritize the future allocation of positions and resources in the budget categories of “Instruction and Academic Support,” guided by the principles of the institutional mission and informed by data concerning the budget process, enrollment trends, and departmental performance. It shall make its recommendations to the provost who, in turn, will convey the recommendations to the Budget Analysis Team as strategic guidelines.
Copies of the SRC’s protocol, principles, and position request format are available in the IEC Binder.

The Budget Analysis Team is an ad hoc committee composed of the provost, chief financial officer, and 4-6 faculty representatives. It is responsible for making recommendations concerning resource allocation for the academic component of the budget. Over the past several years, this committee has met only annually.

Effective communication among these three committees is essential. Previously, when it has occurred, it has been on an occasional and informal basis. Currently, the Strategic Review Committee and Curriculum and Instruction Committee are meeting to formalize communications regarding the development of new programs and the allocation of faculty resources. The BAT has met too infrequently to have had a major impact on the budgeting process at the College. It will need to meet more frequently and establish communications links to the other tow committees in order to be effective. The actual coordination and integration of these functions and groups will take place under the guidance of the IEC. 
Mission, Values and the College Community

As indicated above, the College’s mission and values are clearly defined after having been composed and approved by the institution’s members. They are also broadly disseminated throughout the community. The 1987 Educational Philosophy Statement has been published yearly in the Undergraduate Bulletin and the 2003 Strategic Plan was widely distributed at the time that it was discussed and approved. Academic departments have aligned their own mission statements with that of the College and administrative departments have done so as well. Furthermore, every student signs the Fisher Creed, which is based on the College’s mission and values statements, while all club officers and moderators receive copies of the Fisher Creed and mission statement from the Student Government Association.

RECOMMENDATIONS 
1. The vision statements should be regularly reviewed by constituent groups of the College to ensure the institution maintains consistency of purpose as well as the ability to adapt to changing circumstances and opportunities. As an example, consideration of the concepts of teaching effectiveness and scholarship should occur regularly so that the concept of teacher-scholar and it implications for the academic enterprise are understood by faculty and administration. 
2. The College should incorporate the vision statements into the orientation materials and programs used to introduce new students, faculty, staff, and trustees to the institution.

3. The College should take steps to ensure that all participants in the institution’s budgeting and planning processes are familiar with the College’s vision statements and its current goals and priorities in order to promote alignment across programs and divisions of the College. 
4. The activities and responsibilities of faculty committees involved in budgeting and related resource allocation processes (including the Budget Analysis Team, the Strategic Review Committee, the Curriculum and Instruction Committee) should be reviewed and revised as necessary and their efforts coordinated to promote both the more effective participation as well as the fuller understanding of the College’s goals, priorities, and challenges by the faculty.

Standard 2 – Planning, Resource Allocation, and Institutional Renewal
INTRODUCTION

With the arrival of a new President, Dr. Katherine Keough in 1996, the College embarked upon an entrepreneurial strategy of developing programs and relationships that would meet the needs of the community and region, enhance the College’s financial soundness, and accomplish these goals in a manner consistent with the College’s mission and values.

Comparison of the institution’s academic offerings, enrollment patterns, and facilities before this strategy was undertaken and following its implementation clearly suggests that this approach was effective in re-establishing the College’s academic vitality and financial soundness. This chapter will describe the evolving strategic vision that enabled the College to reverse a series of declines in enrollments, facilities, and financial well-being and to position itself to address a changing economic, social, and cultural environment in an intentional and forward-looking manner. The College’s planning systems, analysis of their effectiveness, and opportunities for improvement are then presented as evidence of the institution’s competency and commitment to continued and improving effectiveness in serving students. The substantial improvement in the institution’s fortunes that has taken place would not have been possible without the Fisher community’s sense of responsibility for and stewardship of the College’s well-being. That contribution has been evidenced by the participation of the College’s constituencies in the recent strategic planning initiative and related planning and renewal initiatives. It is further demonstrated by the continuity of service and professionalism that have characterized the College throughout this period of change and growth.

STRATEGIC PLANNING

The College’s strategic goals and philosophy have evolved in two phases since the 1995 Middle States Re-accreditation visit. The first phase saw the College rapidly shift from a process-intensive internally-focused approach to a change-oriented philosophy characterized by rapid decisions in view of external opportunities. The second (current) phase, while maintaining market-awareness and the willingness and ability to act quickly in order to seize opportunities, has sought to rebuild processes and the sense of community that will ensure that the institution’s progress is both mission-consistent and sustainable. These two phases are reflected in the differing natures of the College’s strategic planning initiatives of the last eight years

1997 Strategic Plan

In response to the institution’s circumstances of the mid 1990’s (i.e. declining enrollments, aging facilities, and worrisome financial status), Dr. Katherine Keough was brought in as President of the College. Dr. Keough infused the College with an entrepreneurial philosophy oriented toward growth in both scale and scope as a means of revitalizing the institution. The next several years were characterized by bold and ambitious decision-making, albeit of a somewhat top-down nature as reflected in the strategic planning process of 1997. Working primarily with the Senior Staff, the Strategic Plan Outline of The Keough Administration was crafted in 1997-1998. This initial strategic planning document was presented to the Board of Trustees in October 1998 with a three year strategic plan update coming to the Board in March of 2000 (documentation is provided in the Strategic Planning Binder). Six strategic areas were identified in this strategic plan: Educational Program Quality; Public Relations; Student Recruitment and Retention; Fund Raising/Alumni Relations; Property, Physical Plant, and Equipment; and Financial Operations. The President and the Senior Staff, consulting other staff members on an ad hoc basis established tactics and measurements for each. Initiatives associated with this strategic plan were typically undertaken more with an eye towards achieving substantial change and progress quickly rather than working though existing systems and processes. As described in the chapter addressing leadership and governance, this decision-making philosophy and an accompanying decline in the level and nature of communications among and between constituencies of the institution damaged relations between the Faculty, on the one hand, and the Board and the President on the other. However, this initial strategy of the Keough administration was effective in reversing the earlier mentioned declines in the College’s enrollments and financial status. Notable accomplishments by 2001 included the following:

· Elimination of operating budget deficits, increased investment in physical plant and technology including extensive renovations of athletic facilities, and successful completion of a $15 million capital campaign

· By fall 2001, undergraduate and graduate enrollments and numbers of campus residents reached then historic highs.

· New academic and co-curricular programs brought on-line including the First Year Program (Great Beginnings, Fall Orientation, Learning Communities for freshmen, and the Freshman Seminar), the Service and First Generation Scholars Programs, undergraduate majors in Math/Science/Technology Education, Sport Studies, American Studies, and Childhood Education, Master of Science programs in Human Resource Development, Human Service Administration, International Studies,  Math/Science/Technology Education, Taxation, Special Education, and Literacy, and Master of Science in Education programs in Childhood and Adolescence.

· A substantial improvement in marketing and external exposure through promotional campaigns, securing the Buffalo Bills training camp partnership, and media coverage of frequent College initiatives and accomplishments.
2003 Strategic Plan
The strategic planning initiative of 2002-2003 can be characterized as a combination of strategic and institutional effectiveness planning. While recognizing the continuing need to monitor the external environment and to move quickly as necessary in order to capture market opportunities, College constituents also saw the timeliness of this opportunity to reflect upon the institution’s identity, current status, and future direction in a collaborative manner. By engaging in this conversation and articulating plans to rebuild the processes and systems that shape the organizational culture and sense of community, many participants in the strategic planning initiative saw the opportunity to help set the College on a path towards institutional stability, vitality, and relevance. 
The 2002-2003 strategic planning effort, initiated by a Faculty Assembly resolution, was endorsed by the Board of Trustees and launched in the summer of 2002. The Executive Summary and Fiscal 2004 Implementation Plan are provided in the Strategic Planning Binder. The planning process began with August and September 2002 workshops at which faculty, staff, and students brainstormed ideas for the purpose, mission, and value statements. President Keough next convened a Strategic Planning Committee in October 2002. That group, consisting of approximately forty representatives from faculty, staff, students, alumni, and trustees first reviewed a data book consisting of internal scans of the environments pertaining to academics, students, alumni, facilities and services, and financial, human resources, and marketing systems. In meetings from October through January 2003, the Strategic Planning Committee drafted purpose, mission, and values statements (see Appendix A), identified six major goal areas, and developed objectives for each. Opportunities for the College community to review and comment upon the purpose, mission, and values statements were provided at two Campus Forums, two Student Forums, as well as through an on-line discussion board.

As indicated earlier, the goals and objectives arrived at by the Strategic Planning Committee reflected stakeholder concerns over process, especially communication and teamwork, while not overlooking the challenges of remaining competitive in view of evolving local and regional socioeconomic conditions. The goal areas seen as key to maintaining institutional quality, improving effectiveness, and identifying emerging opportunities in the upcoming three to five years were:

1. Academics, Curriculum, and Student Learning Outcomes

2. Faculty and Staff; Professional Development

3. Students: Recruitment, Student Life, Student Support

4. Planning (Mission, Goals, Objectives), Resource Allocation, Assessment, and      Institutional Renewal

5. Leadership, Governance, Administration

6. Institutional Resources and Resource Development; Alumni and Community Relations
Following review and comment upon the draft goals and objectives at a Faculty Assembly meeting and further consideration by the Planning Committee, a representative subgroup, the Strategic Planning Steering Committee, drafted The Executive Summary and Fiscal 2004 Implementation Plan. In it, high priority objectives were identified and a Fiscal 2004 Implementation Plan attributing responsibility and describing timelines and budgets was created. Implementation of the strategic plan and the development and implementation of the unit-based assessment system called for by that plan came under the oversight of three ad hoc committees created for that purpose (i.e. The Strategic Implementation and Planning Council - SIPC, the Ad hoc Committee for Assessment Planning - AHCAP, and the Institutional Committee on Assessment Planning - ICOAP). The charges and composition of these three groups and their eventual consolidation into the current Institutional Effectiveness Committee are presented later in this report (see the chapter addressing Standard Seven)

EVIDENCE OF PLANNING EFFECTIVENESS

In view of the rapid and substantive changes undergone by the institution from 1996 to 2002, the 2002-2003 strategic planning initiative provided an opportunity for all constituencies of the College to be represented in a reflection upon the College’s identity and direction. The reaffirmation of the College’s values and the accompanying articulation of its mission, purpose, and values during this process have been discussed in the previous chapter. These steps also proved crucial to successfully moving forward with planning and assessment efforts by facilitating the alignment of the goals of individual programs and offices with those of the institution. The institutional and academic assessment committees first focused on developing templates as visual aids to guide programs and offices first in examining their mission and goals and ensuring their alignment with those of the institution and later in revising their assessment systems to increase their usefulness in improving performance and their compatibility with the institutional assessment system being developed. Their use in institutional planning processes is described in the next section.

Planning Processes

The Assessment Plan for Student Learning Outcomes template (Appendix G) is meant to be used as a tool to reinforce the intentionality of this planning and assessment process. The template includes the College’s Concise Mission Statement (see Appendix A) as well as the 2003 Strategic Plan’s goal pertaining to “Academics, Curriculum, and Student Learning Outcomes. Consistent with those statements, the six College-wide Learning Goals (intellectual engagement, diversity and cultural understanding, communication, ethical integrity, discourse and content of field, and application of knowledge) developed through AHCAP-led workshops and discussions are defined. In the fall of 2004, AHCAP introduced this template to the Faculty and provided workshops and internal consultants to assist academic programs to review and update their mission statements and goals and to provide a brief narrative describing how these align with those of the College. While the spring 2005 AHCAP-sponsored activities were oriented towards assessment, working to articulate program learning outcomes and identifying means of assessing them proved valuable in creating a more concrete understanding of the how the alignment process could pragmatically connect the contributions of individual programs to those of the institution as a whole.

The Institutional Assessment Plan template (Appendix D) is intended to serve a function similar to that of the Assessment Plan for Student Learning Outcomes template. This template also provides the College’s Concise Mission Statement to reinforce the importance of alignment of individual units with College goals and priorities. Individual offices have identified applicable goal(s) from the 2003 Strategic Plan and any College-wide Learning Goals relevant to their functions. As of October 2005, most have constructed objectives and established priorities aligned with the College objectives. Individual reports along with a summary description of College-wide progress are available in the Institutional Effectiveness Binder.
Planning Accomplishments – Academic Units

The previous chapter described the process by which the Ad Hoc Committee on Assessment Planning first developed a set of six College-Wide Learning Goals. By the fall of 2005, most academic programs had current mission, goal, and student learning outcome statements aligned with the College-level counterparts. Beginning in fall 2006, active engagement in program effectiveness activities will be a requirement for programs seeking additional resources through the budgetary processes and the use of evidence arising from these processes will be strongly encouraged in proposals and resource requests. Since the last decennial Middle States visit, a number of undergraduate programs have conducted internal program reviews in order to better inform their curricular, staffing, and related decisions and to enable them to operate more strategically than reactively. Graduate and undergraduate programs in Business, Nursing, and Chemistry have engaged in similar self-studies in their successful accreditation or reaccreditations through their respective accrediting bodies. The graduate and undergraduate Education programs have engaged in a rigorous process of examination and improvement in their assessment and operations practices and systems and have implemented numerous improvements in their curriculums and staffing practices in preparation for an October 2005 initial accreditation visit by NCATE. In addition, Sport Studies, Mental Health Counseling, and the emerging Pharmacy program are engaged in preparations for initial accreditation. The Educational Technology Steering Committee drafted and then updated an Educational Technology Strategic Plan that it uses in guiding its annual budget recommendations pertaining to technology. Finally, the Strategic Review Committee has used a set of principles/criteria to rate academic program requests for new hires that are consistent with the goals and objectives of the 2003 Strategic Plan. That committee now uses a “common data set,” originally created while conducting an internal scan during the strategic planning process, in its deliberations.

Planning Accomplishments – Administrative Units

All administrative and academic support units have reviewed and revised their department mission and goals statements. As of October 2005, the majority had also developed unit objectives in alignment with the prioritized objectives of the 2003 Strategic Plan. A summary report and the collected unit reports are provided in the Institutional Effectiveness Binder.

Resources Dedicated to Planning and Renewal
Significant time and effort on the part of participants has been expended in the Strategic Planning process, the efforts of the AHCAP and ICOAP committees to develop an institutional effectiveness plan, and the work of academic and administrative units to develop unit-based planning and assessment systems. The College explicitly committed $55,000, $80,500, and $33,900 in the 2003, 2004, and 2005 fiscal years respectively to fund planning sessions, informational events, implementation workshops, and consultants in support of the strategic planning initiative. The College also created the position of Director of Institutional Research in 2003 and the position of Coordinator of Institutional Effectiveness and Planning in the fall of 2005 to support these efforts. In recognition of the increased institutional complexity associated with the College’s expanded size and scope, the institution has created Schools of Arts and Sciences, Business, Education, and Pharmacy and staffed them with Deans (and in some cases Associate Deans). 
Record of Progress Towards Objectives

Originally the Strategic Planning Implementation Council and now the Institutional Effectiveness Committee has responsibility for monitoring progress towards the objectives of the strategic plan and updating and reprioritizing those objectives as appropriate. Progress reports presented to the Board of Trustees at the June 2004 and June 2005 meetings are provided in the Strategic Planning Binder. Note that of the original 30 “high priority” objectives, 5 have been accomplished/nearly accomplished as of October 2005 with substantial progress having been made towards another 24 objectives. The November 2005 report, 2003 Strategic Plan: Progress Summary is provided in the IEC Binder.

Evidence of Institutional Renewal 
As described earlier, a number of the College’s objectives involved enhancing internal processes and procedures. Ultimately, the College’s success is determined by how its actions positively affect its constituencies, especially students. Notable examples of institutional renewal that have occurred since the 2001 Middle States Periodic Review Report include the following:

· Fall 2005 enrollments exceeded 3400 students (over 2400 full-time undergraduate students and approximately 800 graduate students), the highest in the College’s history;

· Creation of the Ronald L. Bittner School of Business and initial accreditation of the Business program by AACSB;

· Creation of The Ralph C. Wilson School of Education along with construction of an academic facility to house the expanding program, approval of initial NCATE accreditation pending; 

· Creation of the School of Arts and Sciences

· Proposed Wegman’s School of Pharmacy - funding secured for building construction and program start up and proposals submitted to the State of New York and the professional accrediting body to offer a Pharm D. degree;

· New program offering a Master of Science in Mental Health Counseling is created, registered and has enrolled first cohorts;

· New residence halls opened in 2002 (Founders Hall) and 2005 (Keough Hall) and a new facility housing the Student Center was opened in fall 2005.

Accrediting Bodies

Increasing the level of quality of the academic programs was one of the objectives of the original strategic plan of the Keough administration. Dr. Keough initiated an application for accreditation of the business programs at the College by AACSB in order to enhance the quality of this important component of the academic enterprise and to secure external recognition of such in preparation for the increasingly competitive local market for business study. That effort proved successful with the 2003 accreditation of the business programs of the Bittner School of Business.

Because of the norms of the discipline and vocation and the practical necessity of demonstrating compliance with best and current practices, the Nursing program’s maintenance of accredited status has remained a top priority. At the time of the last Middle States visit to the College, the Nursing program was accredited by the National League of Nursing. In the interim, that program has changed its affiliation to the Commission on Collegiate Nursing Education. Following its successful initial accreditation visit by that group, the Nursing program accreditation status with that group is effective through June 2008.

In 1999, the State of New York determined that all teacher education programs in the state desiring to maintain their registered status would need to achieve accreditation by a federally recognized body no later than December 2005 (the deadline later extended to December 2006). The administration, program chairs and directors, and the faculty of the Education program opted to pursue accreditation by NCATE (National Council for the Accreditation of Teacher Education), perceiving their standards to be the most rigorous among the options available. With a number of Education programs being created or substantially modified and the rapid growth in enrollments and staffing that was underway and foreseen to continue,  this choice reflected a tactic of growing according to ”best practices.”  The NCATE accreditation visit occurred in October 2005. While the final outcome will not be official until the national board reviews the visitation teams report and recommendation later in the academic year, the visitation team indicated that it anticipated a full and positive recommendation for accreditation.

ANALYSIS – OVERALL 

Planning

The first strategic plan of the Keough administration was effective in academically, physically, and financially revitalizing the College. The Strategic Plan of 2003 laid the groundwork for restoring the sense of community lost during the phase of rapid change and expansion. Initiatives associated with that plan are establishing systems of analysis, decision-making, and governance that will enable the College to be reflective, intentional, and responsive to the communities it serves while remaining true to its mission and its tradition of personalized attention.

Participation

By bringing together constituencies for substantive discussions of matters fundamental to the institution’s identity and future direction, the strategic planning process served as a pragmatic first step towards restoring productive dialogue among these groups as well as reaffirming the value of community. Continued encouragement of collaborative behavior was explicitly called for in a number of the strategic plan’s objectives. One example of such is the re-establishment of faculty-trustee committees during the 2004-2005 academic year and the productive and informative dialogues they have fostered to date.

Progress Towards Objectives

As noted in the October 2005 Institutional Effectiveness Committee Report, the College has completed or made significant progress towards most of the high priority strategic objectives. 
Accreditation 

The accreditation efforts of the Nursing, Business, and Education programs were either completed or well underway by the time the 2003 Strategic Planning initiative and the institutional assessment efforts had developed and articulated College-wide intentions, structures, and processes described above. The philosophies of the accrediting bodies of these professional programs are similar to that of the Middle States Association and so each was required to demonstrate its effectiveness in achieving College mission-consistent student learning outcomes according to plans, strategies, and actions that were forward-looking and intentional. Given the necessary commitment and participation of faculty members in each program’s accreditation effort, a substantive portion of college faculty developed expertise and understanding of current and best practices associated with a continuous improvement-oriented academic entity. The participation of these faculty and administrators in the College-wide efforts contributed significantly to their thoroughness and helped to maintain the consistency between the systems of the College and those of individual academic programs. 
RECOMMENDATIONS 

1. The Institutional Effectiveness Committee should clearly communicate unit-based assessment expectations and timelines and should provide training, technical assistance (including recordkeeping and analysis), and recognition to promote the continuous improvement efforts of academic and administrative units.

2. The Institutional Effectiveness Committee should complete its task of coordinating assessment, budgeting, and planning processes and cycles in time for this information to be used in the preparation of the FYR2008 budget. 

3. The College should maintain its environmental scanning and institutional research activities and ensure that such analysis is integrated into budgeting and planning processes.

4. The Provost and Deans of the Schools should review the strategies and plans of the educational sub-units to ensure their consistency and alignment with those of the College and to avoid duplication or incompatibility among planning, budgeting, and assessment systems.

STANDARD 3 – INSTITUTIONAL RESOURCES

FINANCIAL OVERVIEW

The five-year period detailed in this section (FYR2000 to FYR 2004) shows continual improvement in the College’s financial position. Increased enrollments in both the full-time undergraduate college and in the part-time graduate programs, coupled with increased gifts, grants and investment income allocated to operations have provided the College with operating surpluses over this time. In addition, the College has substantially increased its non-operating revenue through special gifts and grants and though market value gains in our investment portfolio. These factors have resulted in an increase of over 14% in Total Net Assets, from $61.2M to $69.9M.

With its improving financial performance, the College has been able to engage in the renewal and replacement of its physical plant, to invest heavily in new technology and technology upgrades, to expand its residence halls and academic and athletic facilities, and to renovate existing facilities and infrastructure. 
Over the five-year period ending May 31, 2004, the College borrowed $48M to refinance the College’s existing debt at lower interest rates and to pay for improvements and additions to the residence halls and academic and athletic facilities. Increased interest costs and depreciation expenses have been covered by increased tuition and room and board revenues due to higher enrollment and through donor contributions to the College.

The College continues to be highly dependent on tuition and fees to support the operations of the College. Net tuition and fees contributed the following percentages of total operating revenue for the years indicated:



2004
74.6%



2003
68.0%



2002
66.6%



2001
66.2%



2000
68.5%

However, the College’s success in starting new graduate programs, aggressively marketing the College and providing new facilities to students has improved the College’s ability to attract, enroll and retain sufficient students to support existing operations.

Endowment

The College spends up to 5.5% of the twelve-quarter market average of the endowment fund for operations, both unrestricted and restricted, as stated in the College’s investment policy. Endowment spending rates over the last five years were: 




2004
3.7%




2003
5.5%




2002
5.5%




2001
5.5%




2000
5.5%

The Investment Committee of the Board of Trustees has oversight of the endowment fund management. In March 2002, the Board adopted an investment policy that outlines investment objectives, goals and policy guidelines and hired Alesco Advisors to be investment advisors to the Investment Committee and the Vice President of Finance. The Committee meets with the investment advisor four times a year to review investment performance and asset allocation, and to consider reallocation of the asset mix.

Development Strategy and Efforts

The Office of Institutional Advancement is comprised of alumni relations, development, and advancement services functions. It is charged with the responsibility of raising the majority of the external funds brought into the College. These funds include philanthropic gifts from all funding constituencies (i.e. alumni, friends, corporations, and charitable foundations). Furthermore, the Advancement Office is charged with attracting federal and state government appropriations. Particular emphasis is given to maintaining relationships with alumni.

Fundraising priorities are determined primarily through the strategic planning process of the College. The Take Stock in Fisher campaign (1998-2002) was the largest and most successful fundraising campaign to date in the history of the College, raising $23,700,000 in cash, pledges, and deferred gifts. The campaign case was built around four funding priorities: Academic Renewal and Expansion, Scholarship Endowment, Athletic Facilities, and Technology.

Fisher continued to engage in project-based major gift fundraising after the conclusion of that campaign. Fundraising goals from 2003 to the present were based upon objectives of the 2003 Strategic Plan. Successful fundraising resulted in the naming of the Ralph C. Wilson, Jr. School of Education, The Ronald L. Bittner School of Business, and the Wegman’s School of Pharmacy. Each of these initiatives helped to further the “school structure” articulated in the Strategic Plan.

The annual fundraising efforts of the Advancement Office are developed distinctly from the major gifts efforts. The unrestricted money raised through the annual fund supports the operating budget of the College (37% of the total annual funds raised in FYR2005). Scholarship aid remains a priority of the College and a portion of the Annual Fund (27% in FYR2005) is directed to scholarship endowment. Likewise, a portion of the fund (36% in FYR 2005) is directed to temporarily restricted accounts such as technology acquisition and support of individual departments.

Annual Fund strategies are developed based upon best practices in higher education. The Advancement Staff are all members of the Council for the Advancement and Support of Education) and regularly attend professional development conferences.

FINANCIAL PERFORMANCE SUMMARY

	Table 3.1 Financial Performance
	2004
	2003
	2002
	2001
	2000

	OPERATING REVENUES:
	
	
	
	
	

	     Tuition, fees, room & board
	$54,702 
	$48,707 
	$42,658 
	$36,200 
	$32,327 

	     Less scholarships & grants
	(13,996)
	(12,380)
	(10,349)
	(7,450)
	(6,918)

	          Net tuition, fees, room & board
	40,706
	36,327
	32,309
	28,750
	25,409

	OTHER SOURCES:
	
	
	
	
	

	     Federal, state & private grants
	1,460
	1,520
	1,290
	1,355
	1,011

	     Gifts, excluding estates, for operations
	1,302
	597
	868
	497
	568

	     Endowment spending allocated to operations
	1,176
	1,748
	1,689
	1,450
	1,350

	     Auxiliary enterprises, other than room & board
	1,279
	1,191
	1,020
	1,295
	435

	     Interest on operating funds & debt reserves
	138
	217
	571
	773
	875

	     All other sources
	814
	938
	781
	690
	482

	          Total revenue from other sources
	6,169
	6,211
	6,219
	6,060
	4,721

	
	
	
	
	
	

	       Total operating revenue
	46,875
	42,538
	38,528
	34,810
	30,130

	
	
	
	
	
	

	OPERATING EXPENSES:
	
	
	
	
	

	     Salaries, wages & fringe benefits
	23,407
	21,700
	19,718
	18,450
	16,715

	     Interest expense
	2,299
	2,161
	2,133
	1,449
	1,146

	     Depreciation expense
	4,459
	4,328
	3,574
	3,221
	2,231

	     All other operating costs
	14,566
	13,692
	12,972
	11,066
	9,073

	
	
	
	
	
	

	       Total operating expenses
	44,731
	41,881
	38,397
	34,186
	29,165

	       Change in net assets due to operations
	2,144
	657
	131
	624
	965

	
	
	
	
	
	

	          Change in net assets due to non-operating expenses
	3,789
	101
	(393)
	1,601
	7,413

	       Total change in net assets for the year
	$5,933 
	$758 
	($262)
	$2,225 
	$8,378 


	Table 3.2 Balance Sheet Highlights
	2004
	2003
	2002
	2001
	2000

	ASSETS:
	
	
	
	
	

	   Cash & cash equivalents
	$4,080 
	$3,930 
	$5,066 
	$3,679 
	$5,788 

	   Student accounts receivable, net
	189
	177
	376
	461
	397

	   Other receivables
	867
	1,056
	612
	802
	689

	   Deferred charges & prepaid expenses
	2,541
	2,506
	2,510
	1,486
	1,409

	   Investments held for long-term purposes, at market
	32,839
	29,359
	31,508
	33,838
	32,493

	   Assets whose use is limited
	7,153
	7,601
	14,945
	4,343
	8,560

	   Perkins student loans receivable
	3,361
	3,430
	3,560
	3,480
	3,442

	   Property, plant & equipment, net
	70,410
	67,463
	60,360
	50,078
	44,376

	   Gifts & grants receivable, net
	4,583
	5,245
	1,467
	1,433
	921

	       TOTAL ASSETS
	$126,023 
	$120,767 
	$120,404 
	$99,600 
	$98,075 

	
	
	
	
	
	

	LIABILITIES:
	
	
	
	
	

	   Accounts Payable
	751
	1,534
	1,696
	653
	1,285

	   Accrued expenses
	4,289
	3,956
	3,527
	3,015
	2,482

	   Deferred revenue
	2,181
	1,701
	1,526
	1,085
	1,230

	   Accrued post-retirement benefits
	1,012
	970
	949
	903
	856

	   Long-term debt
	44,616
	45,529
	46,385
	27,410
	27,973

	   U.S. Government grants refundable
	3,313
	3,149
	3,151
	3,102
	3,042

	   
	 
	 
	 
	 
	 

	       TOTAL LIABILITIES
	56,162
	56,839
	57,234
	36,168
	36,868

	
	
	
	
	
	

	NET ASSETS:
	
	
	
	
	

	   Unrestricted
	57,339
	53,031
	55,238
	56,886
	54,216

	   Temporarily restricted
	6,193
	4,826
	1,889
	1,235
	1,843

	   Permanently restricted
	6,329
	6,071
	6,043
	5,311
	5,148

	       TOTAL NET ASSETS
	$69,861 
	$63,928 
	$63,170 
	$63,432 
	$61,207 


FINANCIAL RATIOS AND TREND ANALYSIS

The following ratios measure the financial performance of the College and are reported to the Board of Trustees on a regular basis. Ratios for the past five-year period are presented and briefly discussed. (The performance of St. John Fisher College on these ratios versus a peer group of 10 colleges is presented in the Institutional Resources Binder). 

	Table 3.3 Financial Ratios
	2004
	2003
	2002
	2001
	2000

	Sufficiency and Flexibility
	
	
	
	
	

	     Primary Reserve Ratio
	0.84x
	0.86x
	1.12x
	1.04x
	1.35x

	     Viability Ratio
	0.85x
	0.79x
	0.93x
	1.29x
	1.41x

	
	
	
	
	
	

	Operating Performance
	
	
	
	
	

	     Net Income from Operations
	4.60%
	3.60%
	0.50%
	4.60%
	3.60%

	     Tuition Revenue Dependency
	74.60%
	68.00%
	66.60%
	66.20%
	68.50%

	     Total Tuition Discount
	29.50%
	27.90%
	24.30%
	20.60%
	21.40%

	
	
	
	
	
	

	Asset Performance
	
	
	
	
	

	     Return on Net Assets Ratio
	9.30%
	1.20%
	-0.40%
	3.60%
	15.90%

	     Capitalization Ratio
	55.40%
	55.90%
	52.50%
	63.70%
	62.60%

	
	
	
	
	
	

	Debt Management
	
	
	
	
	

	     Debt Burden Ratio
	7.90%
	9.10%
	9.50%
	6.50%
	5.20%

	     Debt Coverage Ratio
	3.41x
	2.35x
	1.26x
	3.58x
	7.37x


The Primary Reserve Ratio measures the financial strength of an institution and the ability to support current operations from expendable resources and a higher ratio is preferable. While the ratio at St. John Fisher College has been declining we still have one of the best ratios of the 10 institutions in our peer group.

The Viability Ratio is a measure of the availability of expendable net assets to cover long-term debt with a higher ratio better. Increased borrowing to support new facilities and programs has caused the ratio to decline but it is in line with ratios at our peer institutions. 

The Net Income from Operations % indicates whether there was a financial surplus from operations. Increased enrollments and controlled spending has provided a positive surplus.

The Tuition Discount Rate % measures how much financial aid is given to students as a percentage of gross tuition. The rate at Fisher is well in line with our peer institutions. 

The Return on Net Asset Ratio measures the economic return and change in wealth of the institution over a year. 

The Capitalization Ratio is the ratio of College’s Total Net Assets to its Total Assets with a desirable range of 50% to 85%. 

The Debt Burden Ratio is a measure of how much a college pays in principle and interest payments compared to its total expenditures. Borrowing for facilities improvements and expansion has caused the ratio to increase but the measure is still in line with our peer institutions.

The Debt Coverage Ratio measures the amount of excess income that is generated to cover annual debt service payments, with a higher ratio considered better. Fluctuations in Net Income from Operations will cause this ratio to vary but in comparison to our peer institutions our ratio in 2004 is good.

Audit Process

The Audit Committee of the Board of Trustees has overall responsibility to oversee the College’s financial reporting and accounting systems, including the audited financial reports. The Audit Committee recommends to the Board the selection of independent auditors, which for the past eight fiscal years has been Deloitte & Touché. The Audit Committee meets with the auditors prior to their annual audit to review the scope of the audit, fees, and any other special assignments requested by the Audit Committee.

At the conclusion of their fieldwork, the auditors prepare a management letter with recommendations for improvements in financial controls and submit it to the CFO for review and comment. The CFO and Controller prepare a response to the recommendations and the auditors, CFO and Controller review the management letter with the Audit Committee. During the course of the year, the CFO and Controller work to implement any changes suggested by the auditors.

In addition to the management letter review with the Audit Committee, the auditors also present a ratio analysis of the financial performance of St. John Fisher College against several peer institutions.

BUDGETING AND PLANNING PROCESS

The College’s budget process begins in December and is coordinated by the Controller who distributes budget packets to individuals responsible for a departmental budget. The budget packet provides supporting documentation to assist in developing a budget request for the upcoming year. In addition to forecasting ongoing operating expenses, the department head is asked to forecast equipment and other capital expenditures, additional staffing needs and anticipated funding for strategic initiatives in connection with the College’s Strategic Plan. Budget packets are distributed at a planning meeting in December where the Controller discusses the policies and procedures for preparing the budgets and the CFO defines the assumptions and parameters to be followed in preparing the budget request.
Department budget requests are reviewed and approved by the respective division head/VP. Approved budget requests include expenditures for normal operating expenses, additional hires, and capital expenditures. The process for adding faculty and staff is discussed in Section V on Human Resource Planning. Once approved, the budget request is submitted to the Controller for consolidation into an overall institutional budget plan. 
The CFO, in collaboration with the Vice President for Enrollment Management, reviews enrollment projections for undergraduate and graduate, full-time and part-time students, which is the basis for the gross revenue projections for the upcoming year. Using these projections, the Director of Financial Aid provides an estimate of student financial assistance needed for both new and returning students, which determines the net revenue expected to be generated during the coming year. The CFO and the Director of Residential Life determine Housing and board projections. All other revenue sources, including fundraising, are reviewed with the appropriate individuals responsible for generating the revenue.

After the Controller receives revenue projections and departmental requests, the first draft of the consolidated institutional budget plan is prepared. This plan is reviewed by the President and Senior Staff, who may make further adjustments and prioritize programs and expenditures. The revised budget is submitted to the Finance Committee of the Board for review and recommendation for approval at the full Board meeting in March. After the Board’s approval, the Controller sends final approved budgets to both the department and division heads.

During the course of the year, budget transfers are permitted to cover unexpected and unanticipated operating changes. In certain instances, where a department does not have sufficient funding to make a budget transfer, each vice president is provided with contingency funds to be used at their discretion. These procedures are designed to ensure adequate funding for departmental needs. The Controller’s Office reviews departmental budgets periodically throughout the year to make sure that expenditures do not exceed the approved amounts.

HUMAN RESOURCE PLANNING

Faculty

The College determines the level of faculty required to support its mission through a process involving Department Chairs, the Strategic Review Committee (SRC), and the Provost. The Strategic Review Committee was originally created in 1996 on an ad hoc basis to advise the Provost on faculty hires and/or layoffs. In 2002 it became an elected Standing Committee of the Faculty Assembly and is charged in the Faculty Statutes with prioritizing the future allocation of positions and resources in the budget categories of Instruction and Academic Support, guided by the principles of the institutional mission and informed by data concerning the budget process, enrollment trends, and departmental performance.

Since this task is complex and potentially controversial, the Committee’s membership represents a broad cross-section of the faculty. Each of the four academic divisions has two faculty representatives, and there are two at-large members. However, no division may have more than three faculty representatives on the Committee. Also, to ensure adequate representation across Departments, no Department may have more than one member on the SRC at any given time. The net result is that the Strategic Review Committee is the largest and most diverse committee of the Faculty Assembly.

Materials describing the position request and review process along with the current version of the “Common Data Set” provided to departments are provided in the Institutional Resources Binder. The Strategic Review Committee normally reviews the requests from all Departments early in the spring semester. The Committee members review the position requests, guided by institutional data that provides comparative information for all Departments. They rate each request using the Committees’ five guiding principles as the basis for the evaluation and they gauge the extent to which each position: 1) is critical to the Liberal Arts program and Core Curriculum; 2) contributes to the institution’s economic stability; 3) enhances the credibility of the Department in ways that are consistent with the Mission Statement; 4) adds to the intellectual, professional, and personal growth of students; and 5) responds to external challenges and opportunities. The aggregate results for each position request are tabulated and a prioritized list is generated. 
The Committee’s recommendations are sent to the Provost in the middle of the spring semester. The Provost determines which full-time temporary lines will be approved for the upcoming academic year. Over the summer, once the size of the incoming class has been determined and budget allocations are determined, the Provost will notify the appropriate Chairs whether their tenure track position has been approved and whether they may conduct searches for tenure-track lines to be filled at the start of the following academic year.

In order to handle unanticipated vacancies and emergency situations, the Strategic Review Committee will consider “out of sequence” position requests from Departments at any time. The Provost can also fill an unanticipated vacancy with a 1-year full-time temporary “emergency hire” at his/her discretion.

Departmental search committees, in consultation with the Dean of the School, initially develop position descriptions and candidate assessment criteria. Position announcements are channeled through the Provost’s Office, and, in coordination with the Human Resources Department, are posted to HigherEdJobs.com, the Chronicle of Higher Education, and/or discipline-specific journals or websites as appropriate. Following initial screenings of applications, on-campus interviews result in a departmental hiring recommendation. Subject to the approval of the Provost and the President, offers are extended by the School Dean.

Staff
Departments typically request new positions as part of the annual budget planning process. Once approved by Senior Staff, requests for new staff hires are included in the overall budget presented for approval by the Board of Trustees at their March meeting. If a need arises during the fiscal year outside of the budget planning process, the department may request additional or replacement staff. Approval for the add must be obtained from the President, Chief Financial Officer, Divisional VP, HR Director, Controller and Supervising Leader

The hiring of staff positions is co-coordinated by the Human Resources Department (HR) to ensure that the process:

· Complies with lawful practices regarding hiring procedures 

· Is administered consistently between departments

· Is organized and formal and results in hiring the best candidate for the position

· Maintains Fisher’s image to the outside community

Open positions are posted on Fisher’s web site where internal and external candidates may view the positions. A Job Posting Policy for internal candidates that may want to apply for the position is outlined in the Employee Handbook. HR also works with the hiring department to identify additional ways to advertise the open position that will reach out to prospective candidates in the appropriate fields

Application and Interview Process

Candidates for non-faculty positions at Fisher must submit their resumes, a Personal Qualifications Record (job application form) and other supporting documentation to the HR Department. HR ensures that consistent follow-up is provided to all candidates and that all candidates are treated consistently and fairly throughout the process. 
The hiring supervisor or department head typically invites representatives from a variety of functions within the Fisher community to participate in the selection/interview process. The committee reviews application materials and decides on candidates who are qualified for the position and might be invited to campus for an interview. Prior to extending an invitation to campus for an in-depth interview, most committees enlist HR support in conducting preliminary phone interviews. Feedback from the phone interviews will help the committee decide on candidates to be invited to campus for an interview.

Before on-campus interviews are conducted, HR is available to review with the committee members the Staffing Process and offer training on situational-based interviewing techniques. To ensure consistency during the on-campus interviews with Committee members, there is no deviation in the questions that are asked of candidates and the same interviewers have to participate with all the candidates. 

In addition to interviews with committee member, candidates will usually meet with key constituents at the College who would typically interact with the eventual incumbent. Candidates also meet with HR to review the Employee Benefit Plans and will usually have a tour of the campus.

Offer Process

After selection of the best candidate by the committee, and prior to an offer being extended, HR will coordinate reference and background checks of the individual and determine an appropriate salary. When determining the salary to be offered, factors such as market value for similar positions and pay levels for comparable positions within Fisher are considered. HR typically extends an oral offer to the selected candidate with a follow-up offer letter signed by the HR Director. Once the new employee signs and returns the offer letter the hiring process is complete. 

Facilities Planning

The comprehensive facilities master plan supports the College’s mission and allocates resources according to the overall strategic priorities of the College. The facilities master plan deals with three primary categories 1) major construction projects and expansions, 2) deferred maintenance projects, including HVAC upgrade and replacement, roof repair and replacements, road and parking lots repairs and 3) improvements of existing facilities infrastructures including minor constructions and building renovations. 

The Board of Trustees and Senior Staff meet periodically to monitor and assess the facilities master plan and ensure the College is directing its resources to meet its mission, goals and objectives. The plan is monitored and updated to accommodate changes within the institutions. The College’s Strategic Planning Committee also recommends appropriate projects based on assumptions about the future direction of the College. The College invites all constituencies, such as student organizations, support services, faculty and staff to participate when developing a plan. This assures that the planning phase includes input and recommendations from all stakeholders. 
Scheduled or planned capital projects in the facilities master plan are prioritized and incorporated into the annual budget process and approved by the Board of Trustees.

Overview of Facilities Planning and Construction

In 1995, a study group consisting of Trustees, Faculty, Administrators, Facilities, Security, Athletics, and Residential Life were assembled to assess the College facilities and its physical assets. The group made the following recommendations:  

1) Develop a facilities master plan to ensure resources are available to add, improve and expand the College facilities to meet the needs of students and the College.

2) Upgrade technology in classrooms and lecture halls through the addition of media and video equipment to enhance teaching and learning capabilities.

3) Renovate residential halls and improve on-campus living and technology access in dormitories

4) Improve and upgrade athletic facilities through construction of new sporting fields and upgrade the existing athletic center to enhance students physical activities

5) Improve accessibility to the campus and ensure compliance with ADA codes.

6) Replace HVAC equipment and install new boilers, chillers and air handlers to improve the conditioning of buildings. Provide annual funding for deferred maintenance and facility improvement. 
7) The team also specifically identified the need for a student union. 

In January 1997, the College launched the “Residence Hall Technology Project” to meet the increasing demand for technology to complement learning and integrate technology throughout the residence halls. Among the improvements were cable access and Internet wiring of all residence hall rooms and common areas.

In 1997, a Master Facilities Plan was presented to the College by an architectural design firm hired by the College to address the groups’ recommendations and to prepare the College for future growth. In October 1998, Phase I of the comprehensive master plan was begun when the Board of Trustees approved $12 Million over two years for renovations and expansion of the College to include instructional, student service, and athletic facilities. Since these original improvements and additions, the College has undertaken numerous other additions and renovation to the facilities to support the growth of the College including the construction of two new residential facilities, the purchase and renovation of the Alesi Building, and numerous other projects (described in Appendix K). During report preparation, a new Campus Center and expanded dining facilities were brought on-line for the start of the fall 2005 semester, construction began on a 38,000 square foot academic building to house the School of Pharmacy, and funding was acquired and planning begun for the construction of an academic building to accommodate the School of Nursing.

INFORMATION TECHNOLOGY PLANNING 

The College has in place an information technology governance structure designed to establish information technology goals and the strategies for achieving these goals. The structure is designed to ensure that members of the end user community participate in information technology planning, prioritization and decision-making. It also is designed to establish a shared vision of how information technology can add value to an institution.

The current structure is the latest in a long series of technology-related advisory systems existing since the 1980’s. In 2000, the existing ad hoc advisory system was formalized into one consisting of three groups. The Information Technology Governance Council, made up of the Collegis Contract Administrator, the Provost, the CFO, the VP of Enrollment Management, the Executive Director of the Office of Information Technology (OIT), and faculty and staff representatives, reported to the President and was responsible for technology policy and practice recommendations. Reporting to the IT Governance Council were the Administrative Technology and Information Technology Steering Committees. The Administrative Technology group was comprised of representatives from administrative offices, academic support offices, and the OIT along with an academic administrator. That group played an indispensable role in coordinating and improving business and technology practices during the implementation of the BANNER system. The Instructional Technology Subcommittee (later renamed the Educational Technology Steering Committee and now the Educational Technology Subcommittee), consisting of faculty, staff, and OIT representatives, engaged in and/or accomplished the following (documented in the IT Governance Binder):

· Recommended the adoption of the Blackboard Course Management system and provided training and development opportunities associated with its use;

· In collaboration with the Information Technology and Information Literacy Team, developed the ITILT report which discussed and recommended strategies and tactics to further the institution’s academic mission through the use of technology;

· Regularly surveyed computer users in order to inform recommendations for technology strategies;

· Developed annual IT-related budget recommendations;

· Developed IT standards for instructional spaces;

· Drafted the Educational Technology Strategic Plan in fall 2002 (updated in fall 2004).

A new information technology governance structure implemented in 2004 has three subcommittees reporting to the Information Technology Governance Committee. The Information Technology Governance Committee is to advise the President and Senior Management in setting priorities and determining the direction for information technologies in the advancement of the Colleges institutional goals. The committee assists in setting long-range strategic priorities, overseeing related policies and supporting the use of information technology within the College. A Strategic Plan for Information Technology was developed during the 1999-2000 academic year and will be updated during the 2006 calendar year with the full involvement of the ITGC and the three subcommittees and aligned with the College’s Strategic Plan.

The three major subcommittees reporting to the ITGC are the Educational Technology Subcommittee, the Administrative Technology Subcommittee, and the Student Technology Services Subcommittee. The Educational Technology Subcommittee is designed to allow faculty input into the use of information technology in enhancing student learning. The Administrative Technology Subcommittee allows representatives from the major administrative areas an opportunity to have input into the use of technology in their respective areas. The Student Technology subcommittee allows student input into the use of technology around the campus.

SunGard Collegis manages the Office of Information Technology (OIT) for the College and is responsible for information technology services to the College. The CIO reports directly to the CFO of the College. All goals and objectives of OIT are in conformance with agreed SJFC directives and are monitored on a regular basis. 

Increased reliance and utilization of the Internet and college network resources for academic and administrative purposes have required that the College provide robust bandwidth, security and reliability. The College has implemented state-of-the-art network resources to address current needs, which is comprised of a 45 Mb/sec campus connection to the Internet, 10/100 Mb/sec wired infrastructure within the campus and partial campus access to a wireless network. Under the directive of the College’s senior management the OIT organization continuously monitors network and computer system utilizations and assesses college planned resource changes and requirements. Proposals for needed and required improvements are submitted to the Governance Committees and senior management annually as part of the Colleges capital budgeting process. Budgets for implementation are provided only after senior management have approved the proposal.

LIBRARY RESOURCES

The Library Director prepares a budget, based on library needs as assessed by the librarians, which is then reviewed by the Provost and includes an opportunity for dialogue between the Library Director and other users of the library resources.

The library’s operating and the Acquisitions Librarian and Director of the Library create materials budget annually. The budget request supports existing programs and includes additional funds for new programs and services started at the College. As yet, requests for new librarian positions needed to meet the Information Literacy Goal Objective 1.7.1 of the College’s Strategic Plan have been submitted but have not been approved at this time.

The library allocates the approved materials budget to graduate and undergraduate programs based on allocation formulas that take into account variables such as; enrolled students, number of majors, credit hours offered, faculty size and average cost of materials within the discipline. These allocation formulas are approved by the Library Committee, a Standing Committee of the Faulty Assembly made up of faculty, staff and students who meet regularly to provide input and suggestions into the operations of the Library.

Within the past two years, public computers within the library have been designated as lab computers and are upgraded by the Office of Information Technology on the same cycle as other computer labs. The budget for computer upgrades is outside the Library Budget but one favorable result of the change is that there are more frequent upgrades of computer technology available for student use.

Librarians annually monitor the effectiveness of other capital equipment and request upgrades as deemed necessary. Library staff personal computers are upgraded on the same basis as other College staff or as required for proper implementation of the integrated library system. 

SUMMARY AND RECOMMENDATIONS

During the past five-year period the College has shown continual improvement in its financial position. Increasing enrollments, coupled with increased gifts, grants and investment income, have allowed the College to generate operating surpluses. At the same time the College has been able to hire additional faculty and staff, invest in the renewal, replacement and additions to its physical resources, and invest heavily in new technology in both its classrooms and academic halls. The College has the financial resources to plan for the future and support the Mission of the College. 

RECOMMENDATIONS

1. Continue to explore opportunities to become less dependent on undergraduate tuition revenue to support the operations of the College.

2. The Provost’s Office and the Human Resource Department should continue to explore and implement practices to ensure that non-majority candidates are encouraged to enter applicant pools and to explore ways to more systematically gather and analyze applicant demographics.

3. The Institutional Effectiveness Committee should complete the development of its plan to coordinate and integrate assessment, budgeting, and planning cycles and systems and implement the first annual cycle of that process in time for the FYR2007 budgeting process.

4. In developing a coordinated system of assessment, budgeting, and planning, provide opportunities for the meaningful participation of faculty and staff in these processes.

5. Take steps to ensure that the technology subcommittees and the governance council meet regularly so that student, faculty, and staff recommendations and proposals are brought to senior decision-makers in a timely fashion.
STANDARD 4 - LEADERSHIP AND GOVERNANCE

THE STRUCTURE OF GOVERNANCE

Published Structures and Procedures

The most comprehensive description of governance structures and procedures for the College is found in the Faculty Statutes, which lists the responsibilities of the Board of Trustees and outlines both the Board’s relation to the Administration and the operational organization of the various Administrative divisions. The By-Laws of the Board of Trustees deals in detail with the operations and responsibilities of the Board, its committees, and its individual members, but the Faculty Statutes outline the process for most decisions involving the academic faculty and programs that come to the Board for consideration. These documents are provided in the Governance Binder or accompany the Self-Study document as appropriate.

In procedures and structures outlined by the College’s Faculty Statutes, the final and official decisions of collegial governance reside with the Board of Trustees, which is advised by the President. The Board and President are in turn advised by the Provost and other members of the administration; by school deans, department and program chairs; and by the Faculty Assembly, advised in turn by its own Committees on Curriculum, Faculty Welfare, and other areas of concern. Two Committees of the Faculty Assembly make recommendations directly to the Provost. These are the Rank and Tenure Committee, which recommends on matters for promotion or tenure, and the Strategic Review Committee, which assesses staffing requests by academic departments and programs. Although these two committees make recommendations directly to the Provost, they are committees of the Faculty Assembly and are therefore required to report to the Assembly as well. In some cases, as with initial faculty appointments, decisions are made directly by the President in consultation with the Provost and the relevant school or department.

Faculty and Academic Matters

With regard to governance on Faculty and Academic matters, such as establishing new programs or graduations requirements, proposals generally begin in Committees of the Faculty Assembly, which bring their recommendations to the Assembly as motions. If the Assembly adopts the motion, it submits its resolution to the President. Normally, the President will present the resolution to the Board of Trustees. However, the President may choose to refer the matter back to the Assembly for further discussion. If the Faculty Assembly passes the resolution again, in the same or amended form, then the President is obligated to bring it forward to the Board of Trustees at their next regularly scheduled meeting. (See Section 3.2.7 of the Faculty Statutes for more information). As an ex-officio, non-voting member of the Board of Trustees, the Chair of Faculty Assembly participates in Board meetings and is available to answer questions regarding the resolution. 
While the procedures outlined above maintain communication between the Board and the Faculty when the President follows them, they have in recent years sometimes been abridged or ignored, damaging effective and collegial relations between the Faculty, on the one hand, and Board and President on the other. In 2002, faculty anger over administrative decision-making processes relating to academic affairs led the Faculty Assembly to consider a vote of no-confidence in the President. The vote was averted, however, by the adoption of a substitute motion that urged new mechanisms for Faculty-Trustee communication. Results of this crisis and the resulting compromise include: 1) the College’s newly drafted Strategic Plan, and 2) the recently revised Trustee By-Laws, which redefine the Board’s Committees of the Corporation. Two faculty members now sit on each of three Committees of the Corporation: the Academic Affairs Committee, the Student Affairs Committee, and the Enrollment Management Committee. As these changes promise to enhance the flow of ideas between faculty and Trustees, they are a welcome addition to the College governance structure. A third and equally important result of the 2002 conflict—though not yet written into the Board’s by-laws—has been a small Faculty-Trustee Committee, which meets before each full Board meeting and allows direct exchange between Board and Faculty leaders. The Faculty Members on the committee include the Chair of Faculty Assembly, the Chair of Faculty Council, and an at-large Faculty Member elected by the Assembly as a whole. The Board members include the Chair of the Board of Trustees, another member of the Board’s Executive Committee, and a third Board Member. In the Faculty-Trustee Committee meetings, both Board Members and Faculty Members have an opportunity to speak about concerns related to governance, as well as current or future conditions of the College. Since it is a small body, participants are able to speak more candidly and freely, and topics may be discussed in more depth than in other venues. 
Staff and Administration

With regard to Staff and Administration, the College’s Organizational Chart is included with the Faculty Statutes. In principle, each Staff Member is represented by a Vice-President who reports to the President, who, in turn, reports to the Board. However, currently, Staff Members have no independent procedure for making their concerns heard by the Board of Trustees. Various vice-presidents and heads of departments attend Board meetings, but generally their participation is limited to presenting proposals for action and answering questions related to current status of the College. Concerns related to working conditions are not generally heard at regularly scheduled Board meetings. The Strategic Plan (Goal 5.0) calls for Senior Staff to “involve stakeholders in a review of the organizational structure and charts” in order to “enhance institutional effectiveness” (5.1.3). It also calls for Senior Staff to “establish a staff council (parallel to the Faculty Assembly)” (5.1.4). To date (Spring 2005) the latter part of the plan has not yet been activated. 
Student Representation

Students have one voting representative to the Faculty Assembly: either the Student Government Association President or Vice President (Faculty Statutes 3.1.3 b). According to the Faculty Statutes, one to three students may serve on Graduate Program Council, at the Council’s discretion. Three students serve on the Curriculum and Instruction Committee. Three students serve on the Faculty Assembly Enrollment Management Committee. Two undergraduate students and one graduate student serve on the Library Committee. 

The President of the Student Government Association was invited to attend a Board meeting for the first time in the spring of 2004. With the new Trustee By-Laws issued in October of 2004, the SGA President is now an ex-officio, non-voting member of the Board of Trustees. Students currently sit on the three Committees of the Corporation: the Academic Affairs Committee, the Student Affairs Committee, and the Board of Trustee Enrollment Management Committee. In addition, the Dean of Student Affairs is a member of the Senior Staff and is regularly present at Board meetings to answer questions and raise issues of concern to students. Recently, the Board has asked individual students to “tell their stories” to the Board. This has helped the Board get a better sense of who our students are. 
Assessment of Collegial Governance

Assessment of collegial governance and leadership takes place in various ways. The Provost and other Vice-Presidents submit annual self-evaluations to the President, who reviews their performances during the past year and the goals for the next. Annual evaluation of the President is conducted by the Chair of the Board of Trustees, who shares his or her assessment with the Board’s Executive Committee. Beginning in the fall of 2004, under the newly adopted Trustee by-laws and in accordance with the College’s new Strategic Plan, Board Members conduct an annual self-evaluation, which helps the Board Chair determine committee assignments and contributes to an assessment of overall Board performance. 
Revision of Governance Structures

Governance structures have been revised on an ad hoc basis through amendments to the Faculty Statutes. Often these revisions are associated with changes in the academic program or the College’s situation. (The Strategic Review Committee, for example, was an ad hoc committee formed in 1994 to determine academic priorities at a time of fiscal crisis. After being found useful on an ongoing basis, it was in 2002 made a Standing Committee of the Assembly). As suggested in Strategic Plan Goal 5.1.1, the formation of Schools will require further changes in the Faculty Statutes. Amendments to the Faculty Statutes usually arise from the Assembly’s Standing Committees but may be introduced by any member of the Faculty Assembly. The President and Provost have periodically created new administrative positions or changed administrative structures as the need has arisen. 
THE TRANSPARENCY OF GOVERNANCE

The formal governance structures of the College are described in the Faculty Statutes, which give a visual chart of administrative organization, showing how advice and decision-making flows upward toward the Board of Trustees, which is invested with final authority for most decisions having College-wide implications. The main part of the Statutes describes the structure and operation of the Assembly and its various Committees, and defines the roles of President and Provost, Deans and Department Chairs in these operations. The most current version of the Statutes is available in the Provost’s section of the Fisher website (http://home.sjfc.edu/Provost/). The Provost assumes responsibility for keeping this electronic version of the statutes up-to-date by incorporating Amendments into the existing document. On the other hand, Faculty Members have not generally had access to the Board of Trustee By-Laws. This has made it more difficult for Faculty Members to understand how the Board of Trustees operates. 
For most faculty members, participation in college and departmental governance, while expected, remains discretionary and voluntary, and is learned informally. Institutional service is taken into account in annual evaluations, as well as in reviews for tenure and promotion. This encourages faculty participation in governance, and most faculty members learn about the process, first by observation and then by direct involvement, following the example of, and seeking counsel from, more experienced colleagues. Formal procedures for introducing new faculty to the College emphasize academic, practical, and financial questions, and the place of governance in the current orientation programs remains small to nonexistent.

APPOINTMENT, ORIENTATION AND REAPPOINTMENT OF TRUSTEES

Appointment of Trustees

The Trustee Governance Committee is responsible for attracting and screening potential Board Members. According to the Trustee By-Laws, the Governance Committee “shall present to the Board of Trustees nominations for Trustees and officers to be elected by the Board, furnishing information relating to the background and qualifications of each nominee at least two (2) weeks prior to the Board meeting at which an election is to take place.”

The Statement of Board Member Commitment and Responsibility provides implicit criteria for selecting Board Members. In the past, criteria for selecting Board Members have included:

· Willingness to be an active participant in the work of the Board 

· Ability to contribute to the effective operation of specific Board committees

· Ability to participate in fundraising activities 

· Ability to attract donors

· Ability to represent the College and to effectively promote it in the community.

Board members are expected to look for candidates who will support the mission of the College. Ideally, there will be a continual pool of candidates, so that when there is an opening, there are several options to consider. Occasionally, candidates approach the Board and inquire about service. New guidelines are being put into place that will allow candidates who are under consideration to participate on College committees and volunteer projects. This will offer potential Board Members the opportunity to become better acquainted with Fisher, as well as to expose their skill sets to the Board.

Fisher was an all-male College until the early 1970’s and, partly for this reason, there were few women on the Board of Trustees. Ethnic and racial diversity were also lacking. However, in the last ten years, the Board has taken steps to diversify its membership. The Board is now more reflective of the student population and of the community it serves. 
Orientation of New Trustees

New Trustees are asked to attend a Trustee Orientation program. The program is offered annually on campus and consists of the following activities:

· Campus Tour with the Director of Facilities

· Review of Trustee Responsibilities and Legal Obligations with the Vice President of Administration and the College Legal Counsel

· Lunch with the Board Chair, College President, and College Senior Staff

· Senior Staff Presentations about their Departments and Areas of Responsibility

The Trustee Orientation takes place on the day of the annual Board Meeting in June, at which new Trustees are formally approved. New Trustees are given a document that includes information about the College, the Governing Board, and other relevant areas of the College (provided in the Governance Binder).

Reappointment of Trustees

According to The Statement of Board Member Commitment and Responsibilities “Trustees are elected by the full Board for individual terms designated by the Trustee Governance Committee [generally three years]. …  Except as otherwise cited in the Board’s Bylaws, Trustees are eligible to serve for repeated renewable terms provided they maintain their commitment to the College and the Board’s work.”

THE OPERATION OF THE BOARD OF TRUSTEES

Generating Resources

As indicated above, the Board has the responsibility for attracting new Trustees who have the human resources that the College requires in order to support its mission. The Board is also responsible for generating financial resources to support the College’s mission. According to the Statement of Board Member Commitment and Responsibilities (see the Governance Binder), “Trustees should accept the responsibility of providing financial support to the College through personal contributions to annual giving and special fund-raising campaigns and through participation in the solicitation of other individuals and organizations. The College should be a primary beneficiary of the Trustee’s personal philanthropy according to his or her means. As a guideline, the Board of Trustees has established a minimum annual goal of $5,000 in any combination of personal giving and successful solicitation of others, restricted or unrestricted – although it is highly desirable that at least a portion will be designated to the annual fund.”

Short- and Long-Term Objectives

Short- and long-term objectives are discussed at the Board level and, when appropriate, assigned to the relevant Committees of the Corporation for development. The Committees develop the objectives and return a recommendation to the full Board for approval. Appropriate action will then be taken based on the recommendation. If the recommendation is denied, it may be returned to the committee for additional work.

In addition, the 2003 Strategic Plan was updated in 2003/2004 and was adopted by the Board in 2004. In March of 2005, the Board agreed to review the Strategic Plan on an annual basis and to allow for changes to be made to meet the College’s short- and long-term needs. 
Individual Responsibilities

According to the Statement of Board Member Commitment and Responsibility, “Each Trustee should serve willingly on at least one Board committee and ordinarily should accept new assignments from the Board Chair from time to time. Each Trustee also should freely express interest in other committee assignments to enable the College to take fuller advantage of his or her experiences and talents.”  As new items are brought to the Board, individual assignments are made based upon the need and the individual’s areas of expertise. 
Various duties of the President of the College are indicated in the Faculty Statutes. The Board of Trustees may assign additional duties to the President as the need arises. When the need for a new President occurs, the Search Committee, which is comprised of representatives from all community constituencies, drafts a position description for the new President. 
Conflicts of Interest

The Board of Trustees has recently adopted audit and conflict of interest policies to protect and monitor internal operations and Trustee participation in business transactions involving the College (provided in the Governance Binder).

ASSESSING THE BOARD OF TRUSTEES

Two new Assessment tools have been developed for the Board of Trustees. One is an individual Trustee Assessment and the other is a full Board Assessment tool. The tools have been approved by the Trustee Governance Committee and recommended to the full Board for approval and implementation. The individual Trustee Assessment will be administered on an annual basis and the full Board Assessment will be administered every 3-5 years. The Trustee Governance Committee will administer the assessment tools and report recommendations/outcomes to the full Board for any necessary action or follow-up.
RECOMMENDATIONS

1. The Faculty governance system, with the Faculty Council taking the lead role, should proceed with a systematic revision of the Faculty Statutes.

2. Continue to seek ways to improve communication between the faculty, staff, students, and the Board of Trustees. Options to consider include institutionalizing of the Faculty-Trustee Committee into the Trustee By-Laws and the Faculty Statutes, including the President and the Chair of the Board in the orientation process for new faculty, including students and student leaders in the orientation program for new trustees, creating a Staff Council and making information about the Board, including Trustee by-laws and member information on the College’s website.

3. Include representatives from the various constituencies of the College in the continued development of administrative and governance assessment systems.

4. Efforts to increase the degree and dimensions of diversity within the Board of Trustees should continue.
STANDARD 5 – ADMINISTRATION

INTRODUCTION

The College has benefited from a stable senior administrative structure since the time of the last Middle States visit. While suffering a significant shock with the unexpected death of President Katherine Keough in the fall of 2004, the College has maintained its focus and direction through the continuity and leadership of senior and mid-level leaders and administrators and the momentum and guidance provided by the Strategic Plan. For much of the Keough administration, the Senior Staff consisted of the President, the Provost and Dean of the College, the Vice-Presidents of Enrollment Management, Financial Affairs, and Institutional Advancement along with the Director of Campus Ministry and the Special Assistant to the President: Construction and Building Affairs. With the growth of the educational sub-units and expansion of residential facilities, the Senior Staff has been expanded in recent years to include the Associate Provosts (the Dean of Students and Dean of Diversity and Multicultural Affairs, the Academic Deans (Arts and Sciences, Business, Education, Pharmacy), and the Associate Dean of the School of Business. Organizational charts describing administrative reporting structures are provided in the Faculty Statutes.
SENIOR LEADERSHIP AND ADMINISTRATIVE STRUCTURES

President and VP’s

Since the passing of Dr. Keough, Dr. Donald E. Bain has served as Interim President of the College and was named President in late 2005. His curriculum vitae along with those of the rest of the Senior Staff are provided in the Administration Binder. Dr. Bain has a MA and Ph.D. (both in History) from the State University of New York at Buffalo and earned an IEM Certificate from Harvard University’s Institute of Educational Management. He previously served as Vice President for Administration from 2003 to 2004 and as the Chief Academic Officer of St. John Fisher College from 1984 to 1986 and 2001to 2003. Dr. Bain joined Fisher as an Assistant Professor and over his several decades with the College rose to the rank of Full Professor. In addition to Dr. Bain’s educational preparation, his many years in the classroom as well as a number of terms as the Chair of the History Department at Fisher and his other professional experiences have served him well in stewarding the College through its continued growth in scale and scope while maintaining the centrality of the liberal arts to the Fisher experience.

The Vice Presidents heading the four divisions of the College report directly to the President. The Provost and Dean of the College, Dr. Ronald J. Ambrosetti, has served in this position since the summer of 2003. Prior to St. John Fisher College, he worked 10 years as the Dean or Associate President for Faculty Affairs at other universities. Dr. Ambrosetti has a Ph.D. in English literature from Bowling Green University and earned an IEM Certificate in 2004 from the Institute of Education Management at Harvard College. He rose to the rank of Full Professor of English at SUNY Fredonia prior to entering academic administration. Dr. Ambrosetti’s teaching and research career and his administrative experiences with accreditation, program creation, and personnel systems are especially appropriate for the challenges and opportunities facing Fisher. Gerard J. Rooney has served as both the Vice President and Dean of Enrollment Management at the College for the past nine years. Mr. Rooney has a Masters in Educational Administration and Supervision and is currently pursuing a Ph.D. in Higher Education Administration at the University of Buffalo, State University at New York. His previous enrollment management experience with institutions similar in nature to Fisher have served the College well as evidenced by his successful management of substantial undergraduate and graduate enrollment growth. William J. O’Connor is the Vice President for Institutional Advancement. He has been in this role for two years. Mr. O’Connor’s earned a MA in Medieval English Literature from St. John’s University and is now completing his doctorate in Higher Education Administration at the University of Buffalo, State University at New York. Thomas O’Neil became the Vice President and Chief Financial Officer in October 2005 and heads the Financial Affairs Division at the College. Mr. O’Neil has an M. Ed degree in Educational Leadership from the University of Delaware. He comes to the College with extensive experience in budgeting, staff administration, strategic planning, and financial management in higher education. Joining the senior administration after serving as the Vice President for Finance and Administration at Le Moyne College, an institution similar in size and identity to Fisher, he also brings the recent perspective of teaching in a college setting, and familiarity with upstate New York higher education environment as well as the state and federal regulatory environments.

The College seeks to fill its senior administrative positions with best candidates, whether internal or external. Two recent searches, for the Chief Financial Officer and President, exemplify this stance. Both searches were overseen by search committees representative of College constituencies with support provided by Fisher’s Office of Human Resources. Position announcements were posted in venues appropriate for attracting a national candidate pool. The College employed a search firm in the presidential search effort in an additional effort to generate as large a qualified candidate pool as possible. The value placed by the College on ensuring that senior leadership is open to and informed by new and diverse perspectives is exemplified by the composition of the Senior Staff. Of the twelve current members of the Senior Staff, six came to their current positions from outside of the College, three are professionals of color, and time of service on that group ranges from one month to nine years.
Lines of Organization and Authority
Organizational charts for the President’s Office and the four divisions of the College along with job descriptions for the President and Vice Presidents are provided in the Administration Binder. The assignment of primary responsibility for the objectives of the St. John Fisher College 2003 Strategic Plan among the President and the Vice Presidents is documented in that Binder. Sixty-nine of the seventy-six objectives have been assigned to the President and/or the College’s Vice Presidents and their completion status is addressed in Chapter 2 of this report. The implementation of the Strategic Plan and the tracking of progress towards objectives is the responsibility of the Institutional Effectiveness Committee, a group chaired by the Provost that is to report regularly to the Senior Staff. 

Information Systems
The College has devoted significant time and resources to ensure that its integrated suite of BANNER modules contains accurate and relevant information that can be used to improve the speed and scope of business practices and inform both academic and administrative decision-making. The Director of the Office of Institutional Research is responsible for supporting planning and decision-making processes by creating and disseminating regular and special request reports derived from BANNER data and other appropriate sources. Regular reports pertaining to their direct responsibilities are generated and distributed by Enrollment Management, Financial Affairs, Campus Security, the Registrar’s Office, and the Provost’s Office. In the fall of 2005, the Institutional Effectiveness Committee (IEC) was created. Among its charges is the responsibility to assimilate the information contained in the reports mentioned above as well as analysis generated by the institutional assessment and strategic planning processes. The IEC regularly report its findings to the Senior Staff.

Decision-Making Processes

Administrative

St. John Fisher College’s Mission Statement states that the College “is a collaborative community.”  Interviews with the President and four Vice Presidents indicate that collaboration characterizes the decision making that occurs at the senior-staff level and within each division of the College. Weekly Senior Staff meetings are used for collaborative decision-making opportunities. From the perspective of academic decision making, the Provost has commented that: “the combined and collaborative infrastructure of the faculty governance committees (to include a resource allocation process linked to program review) provide a significant number of recommendations to support the decision-making of the Chief Academic Officer and the other management  officers in the division. The transformation of the single College to a cluster of school structures with deans also enhances the process.”  
Human Resources   

A centralized staffing process has been implemented by the Human Resources (HR) Department at the College. According to the HR Director, most non-academic departments are currently using this staffing process. With this approach, HR takes responsibility for advertising position openings, collecting resumes, screening, and updating candidates on the search process. Search processes for faculty members are conducted by academic departments under the oversight of the academic Deans and the Provost. Following this review, job postings for faculty members are handled by the Human Resources Office with the screening and interviewing of candidates for faculty positions taking place within the academic departments. The staffing process is not explicitly aligned with the College’s mission and values, except in terms of diversity. In this respect, the HR Director and Dean of Diversity conducted a 2004 workshop on hiring and interviewing candidates from the diversity perspective as a first step in incorporating diversity into the mainstream of the hiring process. The HR Director added that the College has made resources available to advertise position openings among diverse populations. Beginning in fall 2005, the Office of Multicultural Affairs and Diversity Programs conducts workshops and directly provides support to the academic search committees in an effort to generate more inclusive candidate pools for faculty searches and to promote inclusive recruiting and interviewing strategies.

Budgeting Processes

Analysis and reflection upon practices during the strategic planning process made clear the need to give special emphasis to linking the planning and budgeting processes of the College. This recognition is reflected in Objectives 1.1.1, 2.1.2, 3.1.1, 3.6.1, 4.2.1, 4.2.2, 4.3.1, and 6.2.1. The budgeting process is addressed in more detail in Chapter 3 of this report.

EVIDENCE OF EFFECTIVENESS

In terms of the individual performance of senior administrators, the President has evaluated the performance of senior staff members in each of the 2002-2004 calendar years. Performance feedback was provided in writing or orally. As for the other non-academic employees, a yearly appraisal is expected. The work performance of staff members is formally evaluated by their supervisor at least once a year. The supervisor completes the evaluation form and then meets with the employee to discuss the appraisal further. Employees have the opportunity to respond to the appraisal in writing. The formal appraisals and the written responses of the employee are to be returned to the HR office. Salary increases are tied to the results of each employee’s formal appraisal

The Middle States study group responsible for addressing Standard Five undertook a series of interviews and surveys during the 2004-2005 academic year. Initially intended as a means to address that group’s charge questions from the self-study plan, these survey instruments and analysis of results are to be incorporated into the Institutional Effectiveness Committee’s work with the College’s institutional assessment system. The survey instruments and summary statistics are available in the Institutional Effectiveness Committee Binder. A brief description of the surveys administered during the 2004-05 academic year and highlights of the findings are presented below. In all cases, respondent were told their responses would be kept confidential. Findings are presented below so as protect that confidentiality.

One hour interviews of directors and a staff member of ten offices (representing academic support and administrative services) were conducted. For three additional offices, directors alone were surveyed. Observations include the following:

· Directors without a direct reporting relationship to a vice president perceived that the interests of their areas were less well understood and did not receive the same attention as areas with a direct reporting relationship.

· A majority of employees perceived the need for more management training of their directors.

· Teamwork and collaboration within and among departments was seen as extensive and effective among directors and staff members.

· The BANNER system was seen as adequate while not always user friendly.

· Most directors concluded that they have input into the development of the budget. A similar portion of directors perceive the potential for improving the process, several mentioning that this could be accomplished by their having more of an opportunity to participate in later stages of the budgeting discussions.

111 staff members were surveyed about their perceptions of their departments’ operations and of the College’s senior administration. Survey responses revealed the following:

· The majority of respondents perceived there to be effective cooperation within and among departments, agreed that their departments work effectively with students, perceive the process for assessing work performance to be effective in fostering professional growth, and believe their supervisors would handle fairly a work-related grievance or dispute.

· The majority agreed that the administration listens to and communicates and works effectively with the staff.

· Open-ended responses often encouraged and suggested how to achieve better two-way communication between staff and administration. A sizable number of suggestions were made concerning how the performance appraisal system could be improved. (Note that results of focus group sessions on the performance review process are presented in the Administrative Survey Binder).

45 student leaders completed a questionnaire addressing their perceptions of the administration’s willingness to listen to student input, its effectiveness in working with students, and how well the administration keeps students informed. On a scale of 1 (strongly disagree) to 4 (strongly agree) with a higher response indicating a more positive view of the administration’s performance, average responses ranged from 2.4-2.7. Asked to respond to the statement “This department is welcoming and accessible to students,” 14 of 22 departments received a 3.0 or better (similar 1-4 scale as above) with only one, the Office of Information Technology, receiving an average score less than 2.5. This information is being considered by Human Resources and the Institutional Effectiveness Committee.
The results of these director, staff, and student surveys will serve as a useful starting point for continued assessment in this area. While the results are generally positive, some findings and comments suggest particular issues and practices (e.g. communications among constituencies) that warrant prioritization for action and further assessment.

RECOMMENDATIONS
1. Incorporate relevant benchmarking data, assessment evidence, and analysis of performance review data into the budgeting process to ensure staffing, training, and professional development are appropriate to growth in student populations and college services.
2. In conjunction with department-level tasks and responsibilities set forth in the plan to develop an institutional assessment system, position responsibilities, individual performance goals, and department goals and objectives should be reviewed and revised as necessary to promote alignment with the goals and priorities of the institution.
3. Continue to engage administrative staff and leadership in efforts to generate timely, accurate, and consistent information and analysis from College information systems.

4. Continue efforts to share information and issues relevant to the operation and identity of the College with College constituencies and increase opportunities for staff and students to engage in a meaningful manner in the decision-making processes of the College.

5. Review the effectiveness of the existing performance appraisal system.
6. The College’s assessment activities and analysis of institutional effectiveness should include a review of the decision making structures to determine if there is adequate representation of all constituencies and whether structures promote timely and effective actions in response to ongoing development and continuous improvement in pursuit of the College’s Mission and strategic goals.

STANDARD 6 – INTEGRITY

INTRODUCTION

An institution demonstrates integrity when it abides by ethical standards and follows the policies it has established. For St. John Fisher College, the analysis of institutional integrity takes on special significance since the mission of the College is specifically concerned with preparing “students for lives of intellectual, professional, and civic integrity, in which diversity and service to others are valued and practiced”. To remain true to its Basilian heritage and achieve its mission, the College must model in its policies, programs, and activities, those characteristics it hopes to engender in its students.

EQUITY FOR MEMBERS OF THE COLLEGE COMMUNITY

An essential component of institutional integrity and an element at the heart of the College’s Mission is an environment in which all individuals are valued and respected. The framework for creating such an environment is established through the formal policies set forth by the College to ensure the fair and equitable treatment of all members of the College community. These policies provide direction for such things as hiring practices, guidelines for appropriate behavior, the consideration of grievances, and processes for disciplinary action. Because of the varied nature of each constituency of the College, policies of particular concern to faculty, staff, and students are considered in separate sections below. 
Student Conduct, Discipline, and Grievances

Expectations of students and descriptions of appropriate behavior are communicated in a variety of official College publications including the Student Handbook, the Graduate and Undergraduate College Bulletins, and the Student Code of Conduct. 
The Student Code of Conduct calls for students to behave in ways that are consistent with state laws and applicable Professional Conduct standards. Among these are the Anti-Hazing Regulations that discourage behaviors that embarrass, demean, or ridicule individuals, in particular athletes, and/or organizations on campus. The College also promulgates policies that prohibit discrimination or harassment based on race, color, creed, gender, national/ethnic origin, sexual orientation, physical or mental disability; or status as a veteran. As stated in the Student Handbook, these policies are based on, “…a moral conviction about human dignity and the respect due to every individual.” (p. 54) Additionally, the Office of Information Technology prohibits the use of the College’s information technology infrastructure to engage in harassment or discrimination. (Student Handbook, pp. 61-62)

The students themselves also played a role in articulating the expectations for student conduct. The Fisher Creed, entirely conceived and written by students and formally adopted by students, faculty, and staff during the 1996/97 academic year, speaks to the basic values and aspirations of the students at St. John Fisher College. Each year, during a session preceding the Matriculation Ceremony, new students are introduced to and discuss the Fisher Creed with their academic and upper-class peer advisors. Since the fall of 1997, each entering class signs a large, framed copy of the Fisher Creed as part of the students’ matriculation at the College. The Fisher Creed can be found in the College Bulletin (p. 12) and the back cover of the Student Handbook.

In recent years, the College has taken additional steps to promote respect in the athletic arena by actively adopting “good sportsmanship” policies for players and fans at athletic contests. These initiatives are an outgrowth of the College’s membership in the Empire Eight Athletic Conference, which has led the effort within NCAA-affiliated institutions to improve athlete and fan behavior at collegiate athletic events. A copy of the Empire Eight Sportsmanship Recognition Program Summary is attached.

The College has a well-established Student Discipline process that affords students accused of policy violations the opportunity to respond to such complaints. As stated in The Student Handbook, the Student Discipline Process is intended to protect individuals and is, “…grounded in principles of reasonableness and fairness for the entire community.”  (p. 65)

In those instances in which a student faces disciplinary action, the student receives written notice of a hearing, is provided the opportunity to respond to allegations, and if held responsible for a violation is sanctioned in a manner consistent with previous sanctions for similar policy violations. A student may appeal the outcome of a discipline hearing to the Dean of Students, who may conduct an appeal hearing. The appeal hearing may involve a review of the sanctions and/or any claims related to deficiencies in the discipline hearing process, or could involve the consideration of new information regarding the circumstances of the policy violation. (Student Handbook, pp. 65-68)

To help ensure intellectual honesty and foster an atmosphere of personal growth and development, Fisher has an academic honesty policy. Published in the Student Handbook, the policy includes definitions of cheating and plagiarism and explains the process should a case of academic dishonesty arise. The process involves a conference between the suspected student and the concerned faculty member. The student is presented with the evidence by the faculty member and has the opportunity to respond. Once the faculty member makes a decision about responsibility, the student receives written notice of the decision and has the option to appeal to the Academic Standing Committee. (Student Handbook, pp. 69-72) 

In those cases in which a student believes that he or she may have been subject to civil rights discrimination or sexual harassment, the College affords the student informal and formal processes for resolution of the complaints. The informal process involves mediation between the concerned parties by College officials. The formal process involves constituting a panel to review the complaint and render a decision. (Student Handbook, pp. 54-55)

With respect to its policies prohibiting discrimination and harassment, the College has confronted challenges associated with acceptance of and respect for individuals and groups based on sexual orientation. Though limited in number (i.e., fewer than half a dozen), during the last three years the Dean of Students and the Director of Campus Ministry have addressed specific students who used the College email system to challenge the rights of gay students and their student group, Fisher Pride, to be members of the campus community. These situations were addressed through dialog and education, in the spirit of promoting respect through a more thorough understanding of the College’s Catholic tradition and the Fisher Creed.

For student grievances that are not already designated for handling by specific offices or committees, depending on the nature of the grievance students may direct their concerns to:

1. The Provost’s Office for academically-related concerns.

2. The Dean of Student’s Office for student behavioral concerns.

3. The Office of the Vice President for Financial Affairs for financial concerns.

Faculty Statutes

The Faculty Statutes provide published standards and procedures for several actions related to faculty. This includes guidelines for the Rank and Tenure Committee (3.3.5), a chair’s responsibilities to conduct yearly evaluations (3.5.6, 3.5.7), faculty responsibilities (3.5.8-3.5.14), tenure and academic freedom (3.6), faculty appointments (3.7), faculty rank and privileges (3.8), faculty evaluations (3.9), promotion and tenure (3.10, 3.11), academic due process, faculty grievance procedures, and sabbaticals (3.14). In addition, details regarding the terms and conditions of appointment, special contracts of non-tenure-track lines, probationary period, and guidelines for dismissal are provided. The Statutes are accessible to all faculty on the Provost’s webpage. 

Clearly the Statutes provide a framework to govern the appointment, promotion, evaluation, tenure, grievance, discipline, and dismissal of faculty. Are these standards and procedures based on principles of fairness? According to Faculty Statute 3.9.1 “St. John Fisher College is committed to hiring, retaining, and promoting the best possible faculty. A faculty evaluation process that establishes objective criteria for reappointment demonstrates this commitment.”  Further, Faculty Statute 3.15.1 states: “The College espouses principles of equity and fairness in all areas of campus life. These principles require the establishment of procedures to ensure that grievances may be voiced without fear of prejudice or reprisal. The College uses its best efforts…to ensure the equitable consideration of complaints and to protect academic freedom.”  Are these standards and procedures implemented impartially with regard for the rights of all persons?  Certainly in the vast majority of cases, there is evidence of due process and fair and impartial practice. The Faculty Statutes clearly provide guidelines toward this end. Furthermore departmental practices indicate this as well. 

There have been isolated instances when the administration has bypassed published standards and procedures in the recent past and jeopardized due process. Significant concerns arose in the late 1990’s regarding the increasing number of full-time temporary appointments. Although increases in student enrollment could be used to justify certain emergency hires, the overall trend was seen as a threat to policies and procedures articulated in the Statutes to uphold tenure. In 2000, there were two reported cases of Administration offering a tenure-track candidate an alternate contract of a temporary position with an increase in salary. A committee of tenured faculty was formed to examine the issue of full-time temporary appointments and make recommendations for the future. A separate and unrelated event occurred in April of 2000 when the Administration informed faculty of plans to place a moratorium on sabbatical leaves in the 2000-2001 academic year. A letter signed by tenured faculty voiced opposition to this plan. The plan was subsequently retracted by the administration. 
More recently an individual faculty member was denied tenure by administration, despite a positive recommendation from the Rank and Tenure Committee. Faculty Statute 3.8 deals with Faculty Rank and Privileges and states that “decisions regarding faculty positions are primarily a faculty responsibility” in large part because faculty judgment in such areas is central to general educational policy. The faculty member took legal action against the College with the court eventually ruling that the College must allow the faculty member to file a grievance. A grievance committee met during the 2004-2005 academic year and forwarded their recommendation to the President. The faculty member has since been reinstated and tenure awarded. 
In those instances in which a faculty member engages in behavior that raises questions about that individual’s fitness to serve on the faculty, the Statutes provide for a process that begins with direct discussion between the faculty member and the appropriate administrative supervisor. In addition, if removal or suspension from the faculty is possible, a formal hearing procedure involving written notice and a committee hearing process is outlined in the Statutes. This process is more fully described in Part 13, 3.13.1 through 3.13.8 of the Statutes.

In those instances in which a faculty member wishes to file a grievance, the Statutes outline a process that begins with informal discussion between the grieving faculty member and the appropriate administrator coupled with a formal process that involves selection of a Committee by the faculty member and the appropriate administrator in the event that informal resolution is not possible. This process is fully described in Part 15 of the Statutes, 3.15.1 through 3.15.5.

Processes to Insure Equitable Treatment of Staff

The role of the Human Resources (HR) Director and the HR Department is to act as facilitator to the design, implementation and review of policies and procedures that support the human resources of the College. All College personnel policies and procedures are published in the Employee Handbook distributed to all staff and faculty. In addition, these policies are accessible on the College intranet (http://home.sjfc.edu/HumanResources/EmployeeHandbook2002.pdf). As Human Resource policies are added or updated, HR announces those changes to all faculty and staff. 

Staff hiring is coordinated by the HR Department. Recruiting and hiring processes are described in the chapter that addresses Standard 3.

The “Standards of Conduct” (Employee Handbook, Section D7) outlines the College’s expectations of its members as well as provides examples of inappropriate conduct. In addition, performance and salary reviews are described in Section C1. Supervising leaders are required to provide ongoing and regular feedback to their subordinate employees.

Before a decision is made to separate an employee from the College, evidence of poor performance/behavior is required to demonstrate cause for separation. Evidence is usually in the form of documented output by the employee and/or documented feedback from clients (internal staff members, students, parents, etc.) and peers. This is referenced in Section A5. 

Currently, a Complaint Procedure is contained in the Employee Handbook as part of the procedure for filing a claim of harassment in the workplace (Sections D2 and D3). At the current time, there is no grievance procedure in place for staff who have complaints that do not come under the heading of harassment. 
DIVERSITY AND FOSTERING A CLIMATE OF RESPECT

The Mission of the College explicitly acknowledges the importance of diversity. In working to create an environment where all individuals are valued and respected, the institution has made a conscious effort to convey the value of diversity and constructively challenge students to examine their attitudes, develop their thinking and understanding, and expand their awareness of and respect for others. This goes beyond the policies and procedures discussed above which provide for the fair and equitable treatment of all members of the community. Specifically, the College has chosen to address diversity in its curriculum and in a variety of co-curricular and extracurricular activities.

Diversity in the Curriculum

The qualities the College hopes to engender in its graduates are expressed in six clearly stated College-wide learning goals. Among these is the goal dealing with “Diversity and Cultural Understanding:  Having reflected on their individual and cultural perspectives in the context of others, Fisher students will be able to demonstrate that they value diversity by engaging with a wide range of individuals and groups in achieving common goals in their lives as students, professionals, and citizens.”  This goal conveys the College’s commitment to diversity and is a necessary starting point for a critical appraisal of the College’s success in producing graduates who value diversity.

The current College core focuses on diversity by requiring all Fisher students to complete three course that are designated as addressing diversity or pluralism. These requirements were put into place in 1997 and are intended to help “…students understand…not only the basic principles and issues of the subject matter but also its history, its cultural and social significance, its relationship to other areas of knowledge, and its ethical and moral implications.” (College Bulletin: p. 10)  

Explicitly addressing diversity in the core curriculum was an important first step. Under the new core structure currently being implemented, faculty members are trying to move beyond what is taught to focus on what students are actually learning. Part of this process has involved articulating learning goals/objectives that form the foundation of the core and which align with the College-wide learning goals. The overall core goals addressing Diversity and Cultural Understanding are to   

· Identify and analyze the existence and impact of diversity and difference in its many forms (race, gender, ability, beliefs, etc.).

· Engage the Western intellectual tradition in the context of different world views, both domestic and global.

· Perceive, appraise, and evaluate connections among different modes of expression and representations of human experience.

Academic programs vary in the degree to which they explicitly address diversity in their curricula and activities. For some, the College Core is the primary vehicle for addressing this aspect of their students’ education. For others, diversity is an essential component of the program’s activities. The School of Education, with its theme of social justice, addresses diversity-related goals and principles in its coursework, experiential opportunities, and hiring practices. The School reaches out to groups and organizations (most notably the Rochester City School District) that serve, represent, and partner with under-represented populations. In the Nursing Program, transcultural nursing and diversity issues related to health are threaded throughout the curriculum. The nursing program also hosts diversity-related seminars. The College offers minor programs in African-American Studies and Gender Studies that are intended to contribute to student knowledge of and respect for diversity. The full implementation of the College-Wide Plan for Assessing Student Learning Outcomes will provide for the systematic analysis of the success of all programs in addressing diversity and inform positive change where necessary.

Co-Curricular and Extracurricular Activities

The College hosts a variety of extracurricular or co-curricular programs that celebrate diversity and advocate tolerance and respect for others. Some examples of these programs are listed below. Most of these are both enjoyed by a broad cross-section of the College community and planned by groups that consist of a mixture of faculty, staff, and students.

1. The annual Circle of Friends Program – An event that brings together new students of color with upperclassmen, alumni, and faculty. There are approximately 50 participants each year

2. The annual Diversity Speakers’ Series – Addresses topics that reflect the range of diversity issues that our wider, national community must address, this year’s diversity speaker series, entitled the “Civil Engagement Series”, focused on the 50th anniversary year of the Montgomery Bus Boycott. The series is often incorporated by faculty into their classes.

3. The annual Day of Celebration - An all-day campus-wide festival that showcases holiday celebrations from various races, cultures, ethnicities, and traditions. Sponsors include more than 30 in-house groups and organizations plus additional sponsors for the outside community. Participants, who include students, faculty, and staff as well as members of the outside community, number over 200.

4. The annual Martin Luther King, Jr. Celebration Program – Recognized as one of the best in Rochester, this program brings together over 500 people annually from the Fisher and local communities to honor the vision and life of Dr. King. This program is recognized as one of the best in Rochester, bringing community members from off-campus into positive contact with the campus community. Preparation requires a full year of planning by faculty, staff and students. 
Current Directions
During an August 2005 Senior Staff planning retreat, the College leadership recognized its successes to date in addressing diversity issues as well as the need to redouble its efforts in view of the following:

· Such a continued and enhanced degree of effort is clearly called for by College stakeholders as evidenced in the 2003 Strategic Plan’s objectives and the updated Mission and Values statements (see Appendix A) that emerged from that planning process, and
· In view of the College’s identity as an institution that serves as a gateway for first-generation College students to succeed in higher education, it must continue to plan and act in ways that recognize the changing demographics of the region.
This message has been consistently stressed through forums including the fall convocation and the President’s forum. The NCATE accreditation team noted that while there is work yet to be done, the School of Education’s Diversity Plan had yielded successes in the recruiting of non-majority faculty and in forming community relationships that should yield sustainable progress. In large part due to the School of Education’s dedication in this regard and the support of the Provost and the President, approximately fifteen percent of new full-time faculty hires by the College for the 2005-2006 academic year were members of non-majority populations. Substantive current efforts in support of diversity include the following:

· The School of Education has begun to operate Professional Development Schools in cooperation with the Rochester City School District;  

· The College is participating in a Gates Foundation initiative with the Rochester City School District exploring the possibility of creating an Early College High School (grades 7-12) on College property;

· The Dean of Multicultural Affairs and Diversity Programs and Associate Provost, Dr. Arlette Miller-Smith, became a member of the Senior Staff in the fall of 2005. Her leadership of the Campus Diversity Advisory Board is generating a number of community partnerships as well as scholarship opportunities for non-majority students (see the Diversity Binder).

Promoting Academic Freedom and Integrity
Academic Freedom

Institutions of higher education are conducted for the common good and not to further the interest of either the individual teacher or the institution as a whole. The common good depends upon the free search for truth and its free exposition.

(AAUP 1940 Statement of Principles on Academic Freedom and Tenure) 

Support for academic freedom is philosophically articulated in various official documents of St. John Fisher College. Procedures to ensure “the free search for truth and its free exposition” exist, safe-guarding faculty, staff and students. Opportunity to pursue diverse academic subjects is fostered without fear of institutional censorship or discipline.

The Faculty Statutes define and detail the benefits of academic freedom, as well as the process to protect academic freedom should impingement occur. The Committee on Rank and Tenure is advised to “monitor the due observance of provisions governing academic freedom,” including initiating proceedings for grievance hearings, appeals, etc. (Part 3 Committees of the Faculty, Section 3.3.5 a, p.16). Part 6 Academic Freedom and Tenure draws on the AAUP 1940 Statement of Principles on Academic Freedom and Tenure to develop and maintain an environment where faculty will have freedom in teaching, discussion, and research (Part 6 Academic Freedom and Tenure, p.27-30). Part 11 Policies on Tenure restates the benefit to the community of tenured faculty in their “search for and free exposition of truth” (p.45). And Part 15 Faculty Grievance Procedures provides the process whereby faculty may respond to an institutional action against the person to protect their academic freedom (Part 15 Faculty Grievance Procedures Section 3.15.1. Intent p.56).

The Committee on Rank and Tenure reports that no issues related to academic freedom have been identified or investigated for at least the past five years. Nor have any grievance procedures been exercised based upon issues of academic freedom during this same period. This suggests an environment where academic freedom flourishes. 
Through its policy on Public Order, the College supports the basic concepts of academic freedom as well as freedom of expression. The Policy calls for community members to engage in civil discourse when addressing matters of controversy. (Student Handbook, p. 59)  In recent years Fisher Pride has organized and conducted an annual Drag Show on campus. This program generated intense controversy both within elements of the campus community as well as from outside groups that believed such a program was inconsistent with the Catholic heritage of the College. The College modeled integrity by engaging the disputing parties in a dialogue that required each faction to take into account the concerns of the other. Through this process, the College insured that Fisher Pride, as a group, was treated in a way similar to that of other student groups that present programs on campus. The College’s response to these challenges evidenced respect for the Fisher Creed and Academic Freedom.

Protection of Intellectual Property Rights

The College respects intellectual property rights via a number of policies and practices.

· Lavery Library maintains a clear policy regarding honoring copyright law when using the Library Reserve system. This includes obtaining appropriate copyright authorization, placing on reserve no more than 10% of any book unless the book itself is placed on reserve, and limiting the number of photocopies of reserve materials to one copy per ten enrolled students in a class. The Systems Librarian is available to assist faculty in answering questions about copyright law. This information is available to faculty on the Lavery Library website under Faculty Resources.

· The Central Duplication department maintains a policy that requires all faculty and students who submit copyrighted material for photocopying to also provide evidence that copyright permission has been secured.

· To facilitate compliance with the Digital Millennium Copyright Act (DMCA), the College implemented a policy that reminds all campus community members of their responsibility to respect copyright while using information technology to access materials. The College established a mechanism for responding allegations of copyright infringement, whether involving academic or entertainment materials. This policy is published in the Student Handbook and is available on the College’s Computer Policies Website Homepage. In recent years, the College has taken corrective action in more than a dozen instances in which alleged copyright violations have occurred.

Curricular Design and Implementation

The SJFC Faculty Statutes identify the role of faculty in forming educational policies and delineate the duties and responsibilities of departments and various faculty committees. Faculty Council and other faculty committees (most notably Curriculum and Instruction) draft educational policies that must ultimately be approved by Faculty Assembly before they are sent to the President. The President then forwards such resolutions, along with personal recommendations, to the Board of Trustees for final approval. Thus procedures are in place to support the primary role of faculty in overseeing the educational curricula at St. John Fisher College. 
As outlined in Part 4 of the Faculty Statutes, departments are granted extensive autonomy in designing and implementing educational curricula. In instances when proposed academic changes will impact more than one department or the College as a whole, the proposal is first reviewed by the Curriculum and Instruction Committee and then forwarded to Faculty Assembly for approval. The Curriculum and Instruction Committee is also responsible for establishing the following: requirements for degrees, the structure and balance of degree programs, and grading practices and policies (Faculty Statutes 3.3.4a.). Since both the formation of new programs/majors/minors and the maintenance of existing educational curricula have budget/faculty line implications, the Strategic Review Committee plays a role in the implementation of curricular initiatives (Faculty Statutes 3.3.11).

Several educational initiatives have been instrumental in revitalizing the curriculum. Perhaps most notable is the ongoing core revision. A Core Review Subcommittee was formed by the Curriculum and Instruction Committee and this group of faculty has worked diligently to design a core curriculum that has meaningful and assessable learning outcomes that align with the College’s mission. Furthermore the committee has presented drafts of their ideas at several Faculty Assembly meetings to seek constructive feedback throughout the entire process (Faculty Assembly minutes, Curriculum and Instruction Committee minutes). Many faculty attended Friday night meetings in the fall of 2003 to discuss both the theoretical constructs underlying the core revision as well as the practical matters of implementing such changes. In the fall of 2004, the Faculty Assembly voted to accept the Revised Core Proposal which was subsequently approved by the Board of Trustees at its March 2005 meeting. 
Ethical Research

The Institutional Review Board (IRB) Committee, comprised of faculty and staff, protects the rights of human subjects involved in research projects at the College. For any research project involving human subjects, the IRB reviews research proposals to insure confidentiality, informed consent, and participant safety are maintained during the research process. This policy is published in the Student Handbook (p. 68.)and is available on the College’s intranet site (http://home.sjfc.edu). 

COMMUNICATION

Internal Communication

Information is communicated to faculty, staff, and students through a variety of print and electronic documents, many of which have been discussed above. On an annual basis the Registrars Office and the Dean of Students Office update the College Bulletins and Student Handbook, respectively. This includes verifying the accuracy of the information contained in each publication with the appropriate persons on campus as well as through formal outside review by College Counsel when appropriate. Other documents are reviewed as appropriate by those departments or organizations overseeing their publication. 
Concerns Regarding Shared Governance/Communication

During the past eight years the College has confronted concerns from the faculty regarding shared governance and open communication with the administration and trustees. These concerns culminated in a confrontation with the late President of the College, Katherine Keough during the 2001-2002 academic year. In response to these concerns, the College Trustees took steps to improve communication between faculty and trustees by establishing a committee of faculty that meets regularly with a group of trustees to discuss issues of concern to the faculty. Interim President Donald Bain, recognized as an on-campus expert with respect to the Faculty Statutes, has re-established lines of communication with the faculty and taken steps to ensure that the administration’s actions are consistent with the Faculty Statutes.

Recommendations
1. Policies for addressing staff concerns and grievances not falling into the category of harassment should be developed, implemented, and publicized.

2. A system (coordinated between Academic Affairs and Student Life) to track student complaints and their resolution should be developed and implemented.
3. The faculty statutes should be updated to reflect the College’s current structure, which in recent years has grown to include schools.

4. The Institutional Effectiveness Committee should incorporate the assessment of integrity in the College’s communications and daily practices into its plan for assessment, planning, and budgeting.

5. The review of the College’s plan for addressing diversity issues should be completed and updated to include timelines and measurable outcomes.
STANDARD 7 – INSTITUTIONAL ASSESSMENT

INTRODUCTION

The College has made substantial progress in implementing an assessment system that informs and affects decision-making at all levels of the institution since the submission of its Periodic Review Report in 2001. This progress occurred during an era in which the College grew in both size and scope and also underwent changes in leadership and operating structures. Engaging the College community in an extensive strategic planning process and a College-wide assessment planning initiative in the midst of these changes provided focus, evidence, and structure that helped to guide these transitions. Participants in these planning and assessment efforts, including those with the authority and responsibility to manage change, were continually informed by discussions of “best practices” in the field. On-going reflection of identity, values, and institutional priorities has been an important element in the modification, development, and implementation of the systems and processes necessary for institutional effectiveness and vitality. 
While extensive reflection, growth, and change occurring in a relatively short time period can and did result in institutional stresses, the College emerged from this era with a renewed sense of identity and purpose, new and reinvigorated programs and services housed in a substantially improved physical plant, and a more efficacious culture of practice and decision-making oriented towards student development and achievement. This section of the self-study will briefly describe how the path taken by the institution both motivated and affected the nature of the assessment planning and decision-making processes now in place. Doing so entails placing the strategic planning process of 2002 and the subsequent assessment and planning initiatives (Figure 7.1 and Table 7.1 identify and summarize the outcomes of groups having oversight of institutional assessment and planning from 2002 to the present) within the context of concurrent growth, governance, and leadership developments. The current institutional assessment plan and major subcomponents are presented next followed by an overview of assessment findings and applications. This chapter concludes with a presentation of the institution’s plans for the assessment system and recommendations for improvement. 
DEVELOPMENT OF THE ASSESSMENT PLAN 

An early and far-reaching outcome of the 2002-03 strategic planning process was the realization that the College lacked a comprehensive and integrated system for assessing institutional effectiveness. A data review which consisted in part of an inventory of existing assessment activities and results, institutional reports, and descriptions of relevant assessment and evaluative processes and practices was compiled early in the strategic planning process (see the Strategic Planning Binder). It revealed that many areas of the institution were either actively engaged in assessment activities or were at various stages of preparation to do so. Discussion of the materials in the data review made clear the need to better align these separate processes with institutional objectives and priorities. Further, discussion within the strategic planning steering committee highlighted the need to ensure that assessment evidence and analysis was systematically reflected upon and used to inform decision-making, not only within the various operating areas of the College but at the level of institutional operation. In response, enhancement of assessment processes used in academic and administrative areas and the development of an institutional assessment system became one of the key objectives resulting from the strategic planning process. Figure 7.1 and Table 7.1 identify the groups having oversight of strategic planning and assessment from 2002 to the present and summarize outcomes connected to assessment of institutional effectiveness. Each of these groups and the processes in which they engaged are discussed in the section that follows. 

	
[image: image1]


Table 7.1 – Groups Having Oversight of Institutional Effectiveness and Strategic Planning

	Committee
	Status
	Charge Summary
	Outcomes

	Strategic Planning Committee
	Ad Hoc

2002 – 2003 
	To reflect upon the institutions’ identity, current status, and future direction to devise a strategic plan that is mindful of the processes and systems that shape the organizational culture and sense of community while setting the College on a path of institutional stability, vitality, and relevance
	· College’s Mission reviewed

· Concise Mission articulated

· Leadership and constituencies recognized need for intentionality and use of assessment and evaluative information in decision making

· Ad hoc groups (SIPC, AHCAP, ICOAP) established to implement strategic planning objectives and oversee institutional assessment.

	Strategic Implementation Planning Council 

(SIPC)
	Ad Hoc

2003 – 2005 
	To provide executive-level oversight of  the implementation of the 2003 Strategic Plan.
	· Annual reports tracking progress toward meeting objectives in the six goal areas of the 2003 Strategic Plan. 

	Ad Hoc Committee On Assessment Planning (AHCAP)
	Ad Hoc

2004 – 2005
	To focus and coordinate ongoing assessment activity concerned with student learning as part of the College’s overall plan for addressing institutional effectiveness.


	· Articulation of six College-Wide Learning Goals.

· Creation of an assessment of student learning template that conveys the connection between assessment elements, promotes alignment with the College Mission and College-Wide Learning Goals, and provides a guide for assessment activity.
· Generation of an inventory of all assessment-related activities concerned with student learning.

· First cycle of College-wide assessment of student learning undertaken in the fall of 2004. By May 2005 all academic departments had program missions, learning goals, and learning outcomes aligned with the College Mission and College-Wide Learning Goals. 


Table 7.1 (Continued) – Groups Having Oversight of Institutional Effectiveness and Strategic Planning 

	Committee
	Status
	Charge Summary
	Outcomes

	Institutional Committee On Assessment Planning (ICOAP)
	Ad Hoc

2004 – 2005 
	To develop the framework of an institutional assessment plan in order to improve institutional effectiveness and use results to inform planning, resource allocation and institutional renewal.
	· Creation of a template (Appendix D) for assessing institutional effectiveness that provides a guide for assessment activity and promotes the alignment of subunits with the College Mission and the strategic direction of the College.

· Generation of an inventory of all assessment-related activities.

· First cycle of College-wide assessment of institutional effectiveness undertaken in the fall of 2004.

	Institutional Effectiveness Committee 

(IEC)
	Standing

2005 - Present
	Oversight of and support for holistic, institution-wide planning, assessment, and budgeting for the purpose of ensuring institutional effectiveness and continual improvement.
	· Oversight of the assessment of institutional effectiveness and of strategic planning that is part of the organizational structure of the College.

· A College-wide plan for the assessment of institutional effectiveness that is aligned with the strategic direction of the College and tied to the allocation of resources.

· Articulation of a timeline for assessment activities in the context of an annual assessment cycle.

· Creation of structures for supporting unit-based assessment.


Strategic Planning Process

The strategic planning process of 2002-2003 served as an opportunity for the College community to come together to reflect upon its identity, its current status, and its goals and priorities for the future. Arising as part of a compromise fashioned to avoid a vote of no confidence in the president, Dr. Keough, the process undertaken is most accurately characterized as a combination of strategic and institutional effectiveness planning. It followed a period of rapid changes in programs, practices, and facilities at the College. With the arrival of a new president in 1996, the College had adopted a much more entrepreneurial philosophy oriented toward growth in both scale and scope. While successful in reversing the declines in enrollments and in the quality of facilities and thus in putting the College back on a path towards financial health, this approach did unsettle the Fisher community and introduced uncertainty as to the future direction and nature of the institution. The planning process begun in 2002 proved valuable in bringing representatives from all the College’s constituencies together to reflect upon the institution’s identity, current status, and future direction. Following the whirlwind pace of change of the preceding years, participants in the planning process were given the opportunity to reflect as a group upon the College’s mission and history, its recent and future challenges, and upon a future course that would be true to its mission, promote its financial health, and restore the sense of community. Accomplishments of that planning process relevant to institutional effectiveness include the following:

· The College’s mission was reviewed and articulated in a more concise manner that guided components of the institution in the revision of their mission statements and the development of goals and objectives aligned with the purpose and direction of the College. 

· The leadership and various constituencies of the College arrived at a mutual recognition of the need for more intentionality and use of assessment and evaluative information to inform decision-making. This recognition motivated several subsequent planning and assessment groups/processes (see Figure 7.1) intended to revitalize, redirect, and develop as necessary planning and assessment activities within the College in alignment with its rearticulated mission and goals. 
· By bringing together constituencies for substantive discussions of matters fundamental to the institution’s identity and future direction, the strategic planning process served as a pragmatic first step towards restoring productive dialogue among these groups as well as reaffirming the value of community. Continued encouragement of collaborative behavior was explicitly called for in a number of the strategic plan’s objectives.

Strategic Implementation and Planning Council (SIPC) (see the Strategic Planning Binder for documentation)

To support the transition from engaging in strategic planning towards implementing the plan’s objectives, a Strategic Planning and Implementation Council (SIPC) was created in 2004 and charged with the executive oversight of the implementation of the 2003 Strategic Plan. The council’s membership included academic and administrative leadership, College trustees, faculty and professional staff members, and student representatives. In undertaking their charge, SIPC reviewed existing data in order to revise the strategic plan for the College and set high-priority objectives (twelve each year) from the strategic plan on which to focus efforts that academic year. This group monitored the status of work toward the objectives and reported progress to the College community. A progress report on the twelve “Special Emphasis Objectives” of the Strategic Plan for 2004-05 was compiled, discussed, and then presented at the June 2005 Board of Trustees Meeting (provided in the Strategic Planning Binder).

Ad Hoc Committee for Assessment Planning (AHCAP) (see the AHCAP Binder for documentation)

In consultation with a number of faculty members with overlapping memberships on planning and curricular committees, the Provost arranged a May 2004 Faculty Development Day devoted to the drafting of a set of attributes that would characterize graduates of St. John Fisher College. This session, facilitated by Dr. Peter Gray, Director of Academic Assessment, U. S. Naval Academy, and well-attended by faculty members, served to prepare faculty members and professional academic staff for the next phase of assessment work to be undertaken. It also provided an opportunity for academic professionals to consider how they wished to articulate student learning goals in view of their experiences and perspectives and the statements that had been drawn up in the strategic planning process. The Ad Hoc Committee on Assessment Planning (AHCAP) was formally convened in June of 2004 and charged with developing the framework of an institutional assessment plan for St. John Fisher College which would focus and coordinate on-going assessment activity in order to (a) continuously improve both student learning outcomes and institutional effectiveness, and (b) use results to inform planning, resource allocation, and institutional renewal. AHCAP’s membership consisted of faculty, staff, and administration, all of whom were formally involved in planning, curricular design, and/or assessment activities (members and their affiliations are identified in the AHCAP Binder). After several initial meetings, participants agreed that AHCAP would focus upon an assessment plan for student learning outcomes and that another group (ICOAP) would be formed to work on a broader institutional assessment plan.

During the summer of 2004, AHCAP articulated a set of six College-Wide Learning Goals (Appendix F) and created a template (the Assessment Plan for Student Learning Outcomes Template) that provides a framework for an institution-wide system for the assessment of student learning (Appendix G). The template assists academic departments in aligning their program goals and assessment system with the six College-wide learning goals. In addition to serving as a forward-looking framework for coordinating the assessment efforts of individual programs with the College’s institutional effectiveness efforts, this template also reinforced the linkages between the assessment plan for student learning, the recently-completed strategic plan, and the Concise Mission Statement (see Appendix A) that emerged from that strategic planning process. Construction of the template and the College-wide learning goals was informed by materials generated during the May 2004 Faculty Development Workshop facilitated by Peter Gray (see the AHCAP Binder), guiding documents from the 2003 Strategic Plan (see the Strategic Planning Binder), working materials from the Core Revision Group (see the Core Binder), and input from a team from the College who attended the May 2004 American Association of Colleges and Universities General Education Symposium focusing on assessment. 
AHCAP actively sought faculty input regarding the drafts of the College-Wide Learning Goals and the Assessment Plan for Student Learning Outcomes Template. A well-attended (in excess of 100 faculty members) workshop at the September 1, 2004 Faculty Development Day was used to afford participants the opportunity to consider, discuss, and comment upon the drafts. Feedback from this workshop informed changes to the College-Wide Learning Goals and the Assessment of Student Learning Template that resulted in the final versions of these documents. To move forward with the College-wide assessment of student learning outcomes (i.e., the Plan for Assessing Student Learning), AHCAP facilitated or arranged a variety of faculty development activities. These and other notable actions taken by AHCAP during the 2004-2005 academic year are summarized in Appendix I.
Institutional Committee on Assessment Planning (ICOAP) (see ICOAP Binder)

Following from discussions during the summer 2004 meetings of AHCAP, and in consultation with the Senior Staff, it was decided that AHCAP would continue working on a plan for the assessment of student learning outcomes and that a second group, the Institutional Committee on Assessment Planning (ICOAP), would assume oversight of the development and implementation of an Institutional Assessment Plan. ICOAP’s membership consisted of faculty, staff, and administrators, including several members of the Senior Staff (members and their affiliations are identified in the AHCAP Binder). In October/November 2004, ICOAP drafted a template (called the Institutional Assessment Plan Template, see Appendix D) intended to guide the activities associated with assessing institutional effectiveness. Similar to the created by AHCAP addressing the assessment of student learning, the Institutional Assessment Plan Template is intended as a practical guide for office/department assessment activities as well as a clear visual aid to promote the alignment of subunits of the College with the institutions mission and strategic direction. ICOAP held a Forum for Assessment to provide administrative personnel the opportunity for comment and discussion and used the feedback provided to construct a revised Institutional Assessment Plan Template that was presented to Senior Staff and to the Board of Trustees at its December 2004 meeting. Following adoption of the template, ICOAP undertook a variety of workshops and other activities to move forward with the institutional assessment (see Appendix C). 
Institutional Effectiveness Committee (IEC)
The institution’s leadership recognized the value of bringing together the oversight and coordination of the institution’s planning and institutional effectiveness initiatives. In August 2005, the Senior Staff committed itself to the creation of a formalized and explicit institutional assessment system. In September 2005, then Interim President, (now President) Dr. Donald Bain directed the dissolution of the ad hoc entities overseeing assessment and strategic planning (AHCPA, ICOAP, and SIPC) and called for the formation of the Institutional Effectiveness Committee (IEC). The IEC is chaired by the Provost. Membership includes the Vice-Presidents for Financial Affairs, Enrollment Management, and Advancement and Development; School Deans; and a representative of the faculty, staff and students. The Director of Institutional Research and Coordinator of Assessment and Institutional Effectiveness serve as staff. The IEC is responsible for oversight of and support for holistic, institution-wide planning, assessment, and budgeting for the purpose of ensuring institutional effectiveness and continual improvement. As part of the College’s operating structures and with a reporting system that directly informs the College’s leadership, the IEC establishes clarity in responsibility and authority and facilitates the coordination of assessment activities and the dissemination of data to inform decision making. A complete description of this group’s purpose, charge, and membership are provided in Appendix E.
In late 2005, the IEC articulated an Institutional Assessment Plan. The plan appears in Appendix C and its details are discussed in the section below which addresses Fisher’s Institutional Assessment System.
INSTITUTIONAL ASSESSMENT SYSTEM

The College’s leadership and the academic and non-academic sub-units of the institution have increasingly been embracing a “culture of assessment” and incorporating assessment evidence into their planning and decision-making processes. 
Recognition, by all segments of the College including the institution’s leadership, of the need to develop an institution-wide assessment system is reflected in the 2003 Strategic Plan and the various ad hoc groups (SIPC, AHCAP, and ICOAP) created and charged with the oversight of assessment and strategic planning. The process of creating a formalized and explicit institutional assessment system culminated in the fall of 2005 in the creation of the Institutional Effectiveness Committee (IEC) and a formalized Assessment Plan for the College. The plan, described below, is in the process of being implemented. Given the timing of this report, no conclusions can currently be drawn concerning the efficacy of this system. It is, however, instructive to review the current status of existing assessment plans and activities of academic and non-academic subunits and to then consider how the use of assessment feedback and analysis has been used to date to improve effectiveness within subunits and the institution as a whole.
Institutional Assessment Plan 

In late 2005, the IEC created an Institutional Assessment Plan that provides for ongoing evaluation of the effectiveness of the institution and the alignment of individual units with the mission and strategic direction of the College (Appendix C). The plan requires that the establishment of institutional priorities and resource allocation be informed by assessment information and data analysis and establishes an assessment cycle/time line that facilitates informed decision making. The Institutional Assessment Plan actively builds upon the work of AHCAP and ICOAP, incorporating the templates for the assessment of student learning outcomes and institutional assessment generated by these groups. These templates convey the expectations of unit-based assessment required by the Assessment Plan. The processes described in the Institutional Assessment Plan and the charge of the IEC formalize the oversight of the implementation and revision of the College’s Strategic Plan (formerly responsibilities of SIPC) and connect strategic planning to assessment activities.
As previously indicated, the newness of the Institutional Assessment Plan precludes an analysis of its efficacy. The confidence the institution has in this assessment plan grows from the pockets of assessment expertise that are evidenced in the assessment activities of individual subunits of the College. These are considered below. One of the advantages of the Institutional Assessment Plan is that it builds upon and assists in the coordination of these unit-based assessment activities and facilitates the dissemination of assessment data and analysis for the purpose of informed decision making at the College-wide level. This can only enhance the use of assessment data to improve instruction and student services. 
Progress Towards an Institutional Assessment System - Academic
Academic programs have focused on the assessment of student learning as set forth in the Assessment Plan for Student Learning Outcomes Template (Appendix G). These assessment activities are discussed in detail in the chapter dealing with Standard 14. Highlights include the fact that all academic programs are actively progressing in the development or refinement of their assessment and effectiveness systems. Notably, 100% of academic programs have completed an assessment inventory and reviewed and revised their program mission to align with the College Mission and the Goal One objective of the Strategic Plan. All programs have clearly articulated learning goals and over 90% of these have demonstrated alignment of their program learning goals with the College-Wide Learning Goals. All programs have identified learning outcomes, with over 80% of departments have specified a complete set of outcomes for each learning goal. Over 80% of programs have clearly articulated means of assessment, with the remainder have some assessment plans that are incomplete. During the 2005-2006 academic year, programs are engaged in collecting and analyzing assessment data and will report their findings and actions taken in October 2006 as specified by the Institutional Assessment Plan.
School of Education (SoE)

The School of Education extensively revamped its curriculum and its teacher candidate placement experiences based upon comparison of its curriculum mapping of all graduate and undergraduate programs with the curriculum standards of New York State and the Interstate New Teacher Assessment and Support Consortium. Feedback from the advisory committees that serve programs within the school also informed these changes. The SoE, based on NCATE standards, developed an assessment system that collects and analyzes data on applicant qualifications, candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs. Faculty members in the SoE are responsible for candidate and program level data collection. The faculty members determine what key assessments are used to evaluate candidates at a series of gateways as they move through the program. The candidate and program data is collected, analyzed, and reported to the unit (SoE). The rubrics and other assessment tools used in this evaluation process are developed by the SoE faculty and Dean in consultation with candidate, liberal arts faculty and K-12 representatives. All rubrics and assessment tools are routinely reviewed and evaluated through established procedures to ensure credibility of the assessments by examining the elements of fairness, consistency, accuracy and reliability, and eliminating bias.

On an annual basis, in addition to candidate and program level data, the Dean’s office in the School of Education also collects and reports the following data about its unit operations with respect to Admissions, Candidates, Finances/Resources, Faculty, Personnel, Facilities, Governance. The assessment system within the SoE was evaluated during the NCATE accreditation visit that took place during fall 2005. The visit was highly successful and the SoE is anticipating accreditation by NCATE.
School of Business

In preparation for its application for initial accreditation by AACSB, the curriculums of the undergraduate and graduate programs within the school were reviewed and revised in response to Advisory Board recommendations and employer surveys and in order to better align with the mission, goals, and priorities developed by the school. Programs within the school have used both standardized tests (e.g. EBI exit surveys of graduate and undergraduate students) and in-house assessment tools (e.g. team skills and ethics assessments of students) to inform their curriculum committees.

Nursing Program

The Nursing program’s Program Evaluation Committee meets three times a semester and reviews: graduation rates, progression and attrition rates, End of course reports, student achievement on the ATI exams, undergraduate student performance on national licensure exams, graduate student performance of national certification exams, employer satisfaction survey data, and feedback from the Nursing advisory group and Directors of Education from area hospitals. This information is used to revise and develop courses and to establish admission and progression standards. 

First Year Program
Student surveys have regularly been used to generate information about the effectiveness of the Freshman Seminar and the Learning Communities. In the summer of 2005, analysis of a sample of student portfolios from the Research-based Writing courses showed that students were not as competent as hoped in integrating the perspectives of two disciplines. That information will be used in the orientation and development of instructors in preparation for Spring 2006 offerings of the course.

Progress towards the Development of an Institutional Assessment Plan - Administrative Units

An analysis and inventory of assessment practices by office/department is included in the Institutional Effectiveness Committee Binder. Nearly all groups are progressing on schedule with the development of a unit-based assessment system with several regularly using assessment evidence to improve effectiveness. Examples of the application of assessment evidence by administrative units include the following:

· Career Services – participation tracking, event quality surveys, and advisory board recommendations are used to prioritize services and delivery methods;
· HEOP – Summer program revised to include individualized tutoring and counseling in response to assessment findings;
· Lavery Library – action on the analysis of user surveys, usage statistics, library instruction evaluations, and learning Community portfolios has resulted in a revamping of the library instruction content, the addition of services such as full text databases and a quiet study floor, and the development of a more user-friendly webpage;
· Safety and Security Department – analysis of crime statistics and findings of the Residential Life survey have been used to modify personnel deployment and patrol concentrations. 

ANALYSIS OF THE INSTITUTIONAL EFFECTIVENESS SYSTEM

1. Committee structures associated with the strategic planning process and the planning and assessment initiatives that followed effectively brought together representatives from the College’s constituencies to reflect upon, discuss, and re-articulate the institution’s mission goals, and objectives. Workshops, training and information sessions, and forums to provide members of the Fisher community the opportunity to participate in these processes were held regularly and were well-attended. 
2. Participants in these planning and assessment initiatives were informed by both historic and forward-looking documentation of the institution’s mission, identity, nature, and external environment. Assessment templates for academic and administrative units reinforce the linkages and alignment of the College’s mission and goals with the activities of individual programs, offices, and departments.

3. Participants in the planning process, including institutional leadership, recognized that developing and sustaining an institution-wide assessment system in support of institutional effectiveness would require a commitment of resources, both for external expertise and support and for the time and effort of College employees, in order to be successful. 
· External consultants were used to facilitate meetings, training, and workshops. Department heads committed time of their staff to meetings and workshops.

· Approximately $15,000 in development funds, including learning circle stipends for faculty, has been made available in each of the 2005 and 2006 fiscal years to support programs and offices in development of their assessment systems. The Institutional Effectiveness Committee will establish a program development group consisting of staff and faculty members to award a similar amount of development funds in the 2005-06 academic year to support planning and assessment activities of offices and departments. 
· In response to observation made in gathering evidence for the 2001 Periodic Review Report, Dr. Jean Maley, Full Professor of Economics was provided 50% release time and given the position of Assessment Coordinator to support assessment of student learning in 2001. That position existed through the 2002-2003 academic year. 
· In the fall of 2003, a full-time position, Director of Institutional Research, was created and staffed. 
· The position of Coordinator of Assessment and Institutional Effectiveness was created in fall 2005 and Dr. Jean Maley was again afforded release time from teaching to fulfill the responsibilities of this position. Responsibilities of this position include providing support to academic and administrative units of the College for their assessment activities and serving on the IEC. 

4. The critical importance of consistency to the effectiveness of an institutional assessment system was noted. Substantial progress was made by academic and administrative departments, programs, and offices following the 1995 Middle States visit and again after the 2001 submission of the Middle States Periodic Review Report. These initiatives resulted in many pockets of assessment expertise and supported the development of a culture of assessment among the operational units of the institution. The 2002-2003 strategic planning process arose in part because of the recognition of the need to coalesce and coordinate these efforts into a comprehensive and sustainable institutional assessment system. 

5. Being ad hoc in nature, some confusion existed about the responsibility and authority of AHCAP and ICOAP and the relationships between and among budgeting, planning, assessment and evaluation. Consolidation of their functions into the Institutional Effectiveness Committee and the establishment of a more direct reporting system was done with the intent of establishing clarity in responsibility and authority.
6. The operating culture of the institution, already student-oriented, has become more intentional and cognizant of the value of systematic assessment and reflection as a result of this period of reflection and planning. The College has recovered from a period of decline characterized by low enrollment, aging facilities, and tenuous finances. While still experiencing enrollment growth and bringing new programs on line, the College is now implementing systems and processes to more effectively accomplish its mission and goals. With the growth and change of recent years, new and restructured programs are developing operating processes that are reflective of best practices in higher education. 

RECOMMENDATIONS

1. College leadership should continually reinforce the role and importance of assessment for the purpose of continuous improvement by all components of the institution so that the College community fully understands the institution’s stance and commitment to informed mission-based decision-making. 

2. Resources in the form of explicit funding and time commitments of participants, must be made available for training and development, information management, and program development and improvement.

3. The Institutional Assessment Plan was developed largely through reliance on periodic (i.e. Strategic Planning) and/or ad hoc (ICOAP, AHCAP, SIPC) processes and groups. Through the Institutional Effectiveness Committee, these functions should be incorporated into the institution’s budgeting, planning, and other decision-making systems at all levels of the institution.

4. The role of assessment and the use of assessment findings in resource allocation decisions must be made clear and be distinguished from the role and use of evaluative processes and results.

Standard 8: Student Admissions

INTRODUCTION

Student admissions is concerned with enrolling students whose interests, abilities, and goals match the mission of the institution. An examination of admissions policies, procedures, programs, and communications is presented here since each plays a role in ensuring a good fit between the student and the institution. These elements also contribute to the institution’s provisions for success on the part of students in achieving their educational goals.

ADMISSIONS COMMUNICATIONS

Alignment with the Mission of the College

Since 1996, the College has tailored its recruitment message(s) to attract candidates who share qualities best expressed in the Fisher Creed which is based on the College’s Mission and Values Statements (see Appendix A). (The Fisher Creed can be found in the College Bulletin.)  This has been expressed most notably through the College’s advertising program, which has helped create an image of the type of student the institution hopes to enroll. Moreover, the admissions recruitment publications and the College website have been updated to reflect many of these same messages. 

Publications

Admissions publications are responsible for accurately conveying information regarding the College and its programs. All official publications from the Office of Admissions reference the Mission of the College, either implicitly or explicitly. For example, the Concise Mission Statement (see Appendix A) is prominently displayed in both the Undergraduate and Graduate College Bulletins and on the Welcome Page of the College’s website. Other documents, such as admission’s fliers, address the essence of the mission statement in ways like that reflected in the following quote:

The basic values that members of the Fisher community share are a commitment to the lifelong search for truth, a belief in the dignity of every individual, and an affirmation that service to others is a worthy expression of our humanity. These values serve as guiding principles in the development of academic and student life programs.

A process for maintaining the bulletin, admissions materials and the website is in place. The undergraduate and graduate bulletins are updated annually by the Registrar’s Office. Prior to finalizing changes for the bulletin, the Registrar’s Office obtains feedback from all faculty and staff through department chairs to ensure that accurate and relevant information with an appropriate educational emphasis is in the College Bulletin. The website is continually updated by the College Webmaster at St. John Fisher College. In addition, the Webmaster meets regularly with department chairs, graduate program directors and deans from each school to review, revise, and update the sites.

Program directors and chairs of the various departments meet regularly with admission representatives as well as the directors from the graduate, transfer and freshman admissions offices to update staff on changes to the educational programs. Changes to the admission materials are then submitted by the responsible staff and approved by the Director of College Information and the Vice President for Enrollment Management and External Relations.

Comprehensive information about the academic programs is available in hard copy and on-line to prospective students and their families. Most programs offered at the College have brochures that are available in the Admissions Offices (See the Admissions Binder). For programs or departments that do not have specific brochures at this time (African American Studies, Foreign Study, Gerontology, Interdisciplinary Studies, Women and Gender Studies, Peace Studies, Philosophy and Classical Studies), information is available in the undergraduate and graduate college bulletins and the College website.

Financial Aid and Scholarship Opportunities

The College Admissions and Financial Aid Offices provide in many forms comprehensive information regarding cost of attendance, financial aid programs, eligibility requirements, and scholarship opportunities to its prospective and enrolled students and their families. Brochures are written for specific populations: undergraduate students, part-time students and graduate students. Financial aid information can also be found on the Financial Aid website as well as on the Freshman Admissions, Transfer Admissions, Bursar, and Graduate Admissions websites. Financial Aid Office support and information is also presented and distributed at Open Houses, Information Sessions, and Orientation programs. Evening sessions are also held for students and families to work on FAFSA forms with assistance from the Financial Aid staff. There is an ongoing stream of written communication to students and parents from Financial Aid throughout the recruitment and enrollment process. Staff in the Financial Aid Office are available throughout the year to meet with students and parents by appointment or on a walk-in basis. In addition, financial aid information sessions are held in area high schools throughout the year.

The Director of Transfer Admissions meets with representatives from the area community colleges frequently to discuss new programs, transfer credit articulation agreements, and transfer scholarship programs. Most community colleges maintain directories that list the various scholarship programs available at institutions to which their students transfer.

Registration kits sent to each student contain information on costs and financial aid resources. Individualized cost worksheets are also mailed to each deposited undergraduate student to inform them of their “bottom-line” net cost. Information regarding financing aid and financing options are presented to parents at each new student orientation “Great Beginnings” session in May and June. Financial aid award notifications also include information regarding the financial aid programs and financing options. 

Scholarship programs have been successful in helping to attract those populations of students the College is trying to enroll. These scholarships afford the College an opportunity to highlight its strengths and provide a tool for connecting and communicating with prospective students and their families. Information regarding scholarships appears in brochures and other hard copy publications such as the College Bulletin, is available electronically on the College’s website, and is communicated directly by Admissions staff as they interact with high school guidance counselors, prospective students and their families. In addition to a variety of merit- and needs-based scholarships, notable examples include the College’s Service Scholars program and the First Generation Scholarship Program. To be considered for either of these two scholarships, students must be nominated by a teacher, school counselor, clergy member, or community leader. Each year, the Admissions Office sends nominations packets to high schools and community agencies. All nominated students who complete and submit the required essays are invited to campus for a scholarship recognition luncheon and an interview. The application and award process for these scholarships provides a unique opportunity for prospective students to develop an understanding of the College mission, goals, and values. Scholarship programs are discussed further in the next section under Scholarship Programs. 

CHOICE OF STUDENTS

In alignment with the College’s Strategic Plan and Concise Mission Statement, recruitment efforts strive to attract students who are a good match for Fisher. As noted above, scholarship programs have been successful in attracting students who display evidence of the qualities reflected in the College Mission and who will be challenged and successful at Fisher. The College also seeks to recruit students who will reflect a variety of racial, socioeconomic, geographic, and cultural backgrounds to meet the goal of a diverse student population. In addition to these efforts to meet the goals of the type of students the College strives to attract, a number of initiatives have allowed the College to increase its enrollment. By focusing recruitment efforts within 100 miles of campus, increasing the number of graduate and undergraduate programs, and making improvements to the College campus facilities at all levels—residential housing, athletics, computer and technology, classrooms, faculty office space, and library-- enrollment has increased to record levels.

Scholarship Programs

High academic achieving students are targeted by specific scholarship programs such as the Trustee, Presidential, and Founders scholarships. Freshman applicants who qualify for one of the top levels of academic scholarships receive an invitation to apply for the Honors Program, open to students of any major, and/or the Science Scholars Program, open to math, computer science, biology, chemistry, and physics majors only. The applications for these scholarships are reviewed by the respective program directors and the awardees are selected based on academic performance, as well as the quality of the essays included with the Honors/Science Scholars application. Transfer students accepted to the College who have a 3.0 GPA are automatically considered for Transfer Achievement Scholarships. Additionally, Phi Theta Kappa awards are available to transfer students who were PTK participants on their prior campus. 

As noted in the preceding section, there are also two nomination-based scholarship programs at Fisher for freshman applicants. The Fisher Service Scholarship, which recognizes and rewards high school seniors who demonstrate an ongoing interest in meeting the needs of others through a commitment to community service, is awarded to as many as 36 students each year. The Fannie and Sam Constantino First Generation Scholarship is designed to provide financial and academic assistance for up to 36 high school students each year who exhibit a high degree of motivation and academic potential, and whose parents did not attend a post-secondary institution. The success of these programs is evidenced, in part, by the recognition they have garnered at the area, regional, and even national level. In 2002, President George W. Bush recognized the Service Scholar Program by presenting the College with the President’s Community Volunteer Award.

The availability of need-based aid provides the College with a tool to attract and recruit students who are academically prepared but who have fewer financial resources to make admission to this College a viable opportunity.

Diversity

A diverse student population is highly valued by the College community. At a minimum, Fisher strives to have a student population that is representative of its primary service area. A strategic focus of the Undergraduate Admissions Office over the last several years has been increasing the awareness of minority students about the educational opportunities available at Fisher. Recognizing the value of targeted outreach, the Admissions Office has an Admissions Counselor/Multi-Cultural Recruiter whose time is one-half dedicated to recruitment of ethnically and racially diverse students in order to support the establishment of a diverse student body. The admissions multicultural recruiter has increased the number of contacts with community-based organizations and attended additional college fairs and high school visits specific to the recruitment of students of color. 

The College has worked to establish and maintain strong working relationships with institutions most likely to refer or recommend minority students to the College. At the top of this list is the Rochester City School District, from which the majority of incoming minority students come. In addition to maintaining a strong working relationship with the Director of Counseling for the Rochester City School District, the College admissions staff participates in as many programs at individual schools within the District as possible. For example, the College has a long standing relationship with the Thomas Jefferson School in the Rochester City School District. To encourage the continued enrollment of minority students through high school, select students at Jefferson School are chosen to receive a scholarship or grant from Fisher based on their academic success. These students are awarded a certificate upon their graduation that guarantees them a $3,000 scholarship with a $300 book award or $2,000 grant with a $200 book award at St. John Fisher College, provided they successfully complete high school. The College has collaborated with community agencies that work with minority students, such as the Urban League Black Scholars Program, the Ibero American Action League, Pris2m, the Puerto Rican Youth Development (PRYD) and the Math, Engineering, and Science for Hispanics (MESH). Matching scholarships funds are available to students in many of these organizations who choose to attend Fisher.

The College’s Higher Education Opportunity Program (HEOP) provides advising and financial assistance to students who are academically and economically disadvantaged. 

The Higher Education Opportunity Program (HEOP) staff works to build relationships with counselors at schools most likely to provide students for their program. The HEOP program has been a consistent source of students, not only from the Greater Rochester area, but from the Greater New York City area as well. HEOP students are fully funded through their financial aid packages with a combination of federal, state, and institutional funds. Students admitted through HEOP assist the College in meeting its diversity goals for enrollment. 

In recent years, the number of minority students entering Fisher as transfer students has increased incrementally. The largest provider of transfer students to Fisher is Monroe Community College (MCC), which is also the most diverse post-secondary institution in the area. The College enjoys a very favorable working relationship with MCC and the admissions staff is attempting to build on this relationship for the benefit of minority student outreach efforts. The College’s Director of Transfer Admissions has worked to increase institutional awareness among all students at Monroe Community College by participating in the Advisor-in-Residence Program at the Brighton Campus. This program enables our transfer admissions staff to spend time on the community college campus advising prospective transfer students about the application process, the transfer credit process, and the scheduling of future courses at the community college that will transfer to Fisher. Fisher is one of a select group of colleges that participate in a similar pilot program at the Damon (City) Campus of Monroe Community College. This initiative is helping increase outreach to minority students because more than 50 % of the students enrolled at the Damon Campus of MCC are minority students. 

Additionally, MCC has recently been awarded a State University of New York Community College Minority Transfer Program Grant. The design of this program is to assist minority students at MCC in their transfer to four-year institutions. Admissions staff from the College are working closely with the transfer advisor in this program at MCC to ensure that they are able to meet and work with the minority students at MCC who want to continue their studies toward a baccalaureate degree.

Members of St. John Fisher College have worked consistently over the last several years to increase awareness of St. John Fisher College among minority populations and to encourage a campus-wide engagement with diversity. Many of these initiatives and activities are addressed in the chapter dealing with Standard 6 – Integrity. Of particular relevance to the discussion here is the CONNECT program which was started in 2002. The CONNECT Program has as its mission to create opportunities that help foster a campus climate that embraces, supports, and affirms undergraduate students from underrepresented ethnic and racial groups. CONNECT is committed to developing mentoring and leadership opportunities between students and the SJFC faculty/staff, alumni, and local college-bound high school students from underrepresented ethnic and racial groups. These mentoring and leadership links serve to create a “connected” community of emerging scholars focused on further developing their personal, academic, and social skills. 

St. John Fisher College has made significant progress over the last five years in the area of minority student recruitment. While there is more work to be done in this area, the success of the outreach efforts are demonstrated in increased numbers of minority applicants, enrolled students, and improved retention rates among the ethnically and racially diverse population of enrolled students. 

Between fall 1999 and fall 2004, the number of applications for freshman admission received from ALANA students (defined here as African American, Latino, Asian/Pacific Islander, and Native American students) increased from 221 or 14.9 % of the freshman applicant pool to 328 or 13.4 % of the freshman applicant pool. This increase in the number of freshman applications for admission, suggests positive momentum in the effectiveness of outreach to minority students. Likewise, between fall 1999 and fall 2004, the number of applications received from transfer minority students increased from 33 or 8 % of the transfer applicant pool, to 114 or 19 % of the transfer applicant pool. This significant increase suggests that outreach efforts targeted to ALANA students have been effective. 

Between fall 1999 and fall 2004, the number of ALANA students enrolled at St. John Fisher College has increased from 252 students to 361 students. As a percentage of enrolled students, minority enrollment has increased from 9.7 % (252 of 2,607 total students) to 10.7 % (361 of 3,376 total students) in the last six year period. While the total  enrollment of minority students has increased over the last six year period, the enrollment of first year minority students has remained constant in actual numbers (41 students) while representing a smaller percentage of an increasing freshman class size   (10 % in 1999 and 8 % in 2004) in the last six year period. In the same time period, the enrollment of minority transfer students increased to 23 students or 10 % of the entering class of transfer students.

The freshman-to-sophomore retention rate of entering freshmen has increased from 78.3 % in 1999 to 83.8 % in 2003. The freshman-to-sophomore retention rate of incoming minority freshman has increased from 57.8% to 80% in the same period. Nationally, in 2003, 73.5 % of the freshmen admitted to 4-year colleges enrolled for their second year at the same institution. The national average for schools in our admissions category of traditional admissions/private institution with a majority of accepted freshmen in the top 50 % of their high school graduating class is 72 %. (Source:  Postsecondary Education OPPORTUNITY, August 2003)   


The continuing challenges the institution faces in the coming years are working to coordinate the current targeted minority outreach efforts in various segments of the campus and developing additional, effective, and deliberate strategies to meet diversity goals. Moreover, the College should work to leverage the potential of the increasing number of minority graduates. 
Ensuring Academic Preparation

To assure that the College is accepting students who are academically prepared to succeed at the College, comprehensive reviews of students’ transcripts are completed on all applications for admission to the College. For freshman applicants, this review includes strength of curriculum, grade point average, SAT/ACT scores, and class rank. For transfer applicants with fewer than 24 credits, the review includes both their high school record and previous college performance. For transfer applicants with greater than 24 credits, this review considers only their previous college performance.

RECRUITMENT AND RETENTION

On-Campus Events

All members of the College community – faculty, staff, and students – participate at different points in the College admission process to share the responsibility and goal of enrolling students who share the College’s values as outlined in the College Mission.

Faculty from all undergraduate departments and programs are present at every College Open House. Based on the interests of the students present, undergraduate faculty from the appropriate academic programs are available at Transfer Information Sessions. Graduate faculty and program directors are present at each Graduate Information and Graduate Orientation event. In addition, faculty members from professional programs (Communications/Journalism, Education, Sports Studies, and Nursing) conduct program specific open houses or “Department Days”. At the graduate level, the Schools of Education and Business host separate recruitment events. These events are designed to give prospective students interested in those majors an opportunity to meet faculty and have adequate time to ask detailed, program-specific questions. Some departments such as Nursing, Human Service Administration, and Human Resource Development send faculty to visit various schools, health care facilities, and agencies in the community to recruit students for their programs. Faculty members are also contacted by Admissions staff to follow-up directly with prospective students who need additional information.

Staff members from departments such as Financial Aid, Campus Life, Campus Ministry, Residential Life, and the Wellness Center participate in the undergraduate Open Houses, in addition to meeting with students who contact their departments directly.

Current students at the College also participate in the admissions process. Approximately fifty students serve as Student Ambassadors who call prospective students through the Tele-recruiting Program. Prospective high school students are targeted in this program in the fall semester and accepted first-year students and high school juniors are targeted in the spring semester. In addition to tele-recruiting, Student Ambassadors serve as tour guides for Open Houses, Department Days, Receptions/Luncheons, and daily campus tours. Prospective students also have the opportunity to participate in college visits that include an overnight stay. Prospective students spend the night on campus with a Fisher student to experience college life and the hospitality of the students. This program is used extensively by athletic recruits.


All feedback and evaluations are reviewed in an ongoing effort to provide the best service possible to meet the needs of students and their families. After all Open Houses and campus tours, prospective students are given evaluations to complete. These evaluations are processed by the Admissions Counselors and the Director of Freshman Admissions and weekly meetings are held to review and evaluate this feedback and the various activities in the Admissions Department. All information from tele-recruiting is processed, logged, and reviewed by the Director of Tele-recruiting and the Director of Freshman Admissions and later reviewed with the other Admissions Counselors. 

Transitioning New Students

Concerns regarding recruitment and retention of students and an interest in preparing students for a successful college experience led the College to create a unique First-Year Program, described below, in which all students participate. Since 1996, when the Great Beginnings component of the First Year Program was launched, enrollments have increased from 300 to 530 (in 2004). What’s more, freshman to sophomore retention rates have risen from 79 % to 84 %. 

1. Great Beginnings – This is a one-day pre-orientation for new students and their parents in May of the senior year of high school. In addition to the practical issues of academic procedures and financial information, students and parents are introduced to the core values of the College. Students leave Great Beginnings with their fall course schedule in-hand, having met with their Freshman Advisor during the course of the day. In addition, students have an opportunity to meet and mingle with peers in their Freshman Seminar Program.

2. Orientation - This three-day program in late August, which includes academic, social, cultural, and religious activities, helps students in making a successful transition from high school to college. Each year, the Orientation Program helps educate new students about personal responsibility, presents them with scenarios which are typical of the first-year experience, and stresses healthy decision-making related to the college experience.
3. Learning Communities - All freshmen participate in a Learning Community. This program gives first-year students the opportunity to take courses from different disciplines in “clusters” that focus on a central theme. All clusters include a college writing course, or the equivalent, designed to improve students’ writing and critical thinking through active participation in class discussion, collaborative learning, and a variety of writing assignments focused on the topic of each learning community cluster. This format enables students to learn cooperatively and to develop close working relationships with other students and faculty. It also allows each student to understand a complex topic from multiple perspectives.


Resident students have the opportunity to live in the same residence hall with other members of their learning community, which allows them to integrate the classroom experience with campus life. Service Scholars, First Generation Scholars, and Science Scholars participate in Learning Communities unique to their respective programs. 

4. 
Freshman Seminar/Freshman Advising - The final element of the First-Year Program at Fisher is the Freshman Seminar. This course provides first-year students with an orientation to college life and a support system intended to foster their academic success, personal growth, and career exploration.


The goals of this program are to help students become responsible campus citizens, develop independent learning skills, and explore their educational and career aspirations. The Freshman Seminar addresses personal responsibility through sessions on topics such as alcohol use, and wellness, and addresses civic responsibility through sessions on participation and leadership in student clubs/organizations and includes diversity and community-building activities. It is important to note that the Freshman Seminar instructor is also the academic advisor for all the students in the class for the entire freshman year.
Recruitment and Retention

Recruitment and enrollment data is gathered and analyzed on an ongoing basis and used to develop admission financial aid packaging guidelines, strategies, and models for the upcoming recruiting year. Aid is offered to accepted students based on a combination of academic performance and financial need. The College has engaged the services of Noel-Levitz and utilizes the Enrollment and Revenue Management System (ERMS) to help with the development of financial aid packaging strategies and enrollment goals for new full-time undergraduate students. (Survey results and analysis are in the Admissions Binder.)

Retention and attrition statistics are tracked by the Office of Institutional Research and are available in the Office of Undergraduate Admissions (see the Admissions Binder). At this time, no formal interview is required for students who withdraw from the College, therefore, other than the standard codes used on forms for financial reasons, personal reasons, going to another school to document the withdrawal, the College has only anecdotal information about why specific students voluntarily withdraw. The admissions staff annually reviews the records of students who are asked to leave the institution for academic reasons to assess if specific indicators could have predicted their academic difficulties. This data is used by the admissions staff as it annually conducts analyses on various elements of the admissions decision process, such as verbal SAT scores, math SAT scores, grade point average, class rank, and high school, to determine which factors might be predictive of academic difficulty. Relevant findings are incorporated into the evaluation of the admissions decision-making process. The Office of Undergraduate Admissions, with input from the Faculty Enrollment Management Committee, recommends the admission quality standards that are then reviewed and approved by the Senior Staff and the President of St. John Fisher College. 

In response to informal feedback from students who leave the College by choice or as a result of academic difficulty, St. John Fisher College has implemented several new programs in the last few years targeted for first year students to assist in their transition to college life and improve retention. These programs, previously described, include Great Beginnings, Orientation, Freshman Seminars, and Learning Communities.

There are two formal methods for gathering information on graduating students at the College. An annual survey is sent to all graduating students done by the Office of Institutional Research under the auspices of Career Services. The survey includes questions about employment status (employers, fields, salary), graduate education (where, type of program), satisfaction with various aspects of the college experience at Fisher and information about the support services provided to assist in the students/graduates in their job search. All information is self-reported with no independent verification of responses. The results are available to the campus community, prospective students and families upon request from Career Services. (See the Admissions Binder).

The second survey is done by the Alumni Office. Although the Alumni Survey is not done on a scheduled basis, in 2004 a survey was sent to over 15,000 alumni gathering information on employers and attendance at graduate schools. The information is self-reported and no independent verification is done. The results of the survey are available to the campus community from the Alumni Office upon request. Although this information is not on the College website, there is a link to the Alumni Office for graduates to update their information with the Alumni Office. (See the Admissions Binder).

At this time there are no formal mechanisms to incorporate the information from these surveys into any specific office, program or service other than the office doing the study. If the data were readily available to the campus community in an accessible format, schools, departments or administrative offices might find information that would be useful in assessing the effectiveness of their programs.

Most departments do not track employment information or graduate school admission of students in the major by any formal process. Department faculty rely on anecdotal feedback and communication from former students, and the information from the Alumni and Career Services surveys to share the success of their graduates with students and families. The College Health Professions Advisor tracks where pre-med students have applied, where students have been accepted and which schools they attend. This information is verified through contact between the Health Professions Advisor and individual students. The School of Education has a survey which they have recently developed that will be used with graduates starting in 2005. The Department of Nursing instituted an annual Employer Survey of area health care institutions in 2004 which requests general information on employee satisfaction with registered nurse employees who are graduates of St. John Fisher. The data is part of the Nursing Department’s program evaluation. 
  

The improvements noted above have given Fisher the opportunity to set additional recruitment goals. Three areas of focus in the coming years are increasing the number of higher ability students, increasing the number of students of color, and incrementally expanding the reach of the undergraduate admissions staff to a radius that is 200 miles beyond the current primary service area of 100 miles of campus. Changes have been made to implement all three of these goals. To broaden the recruitment range 200 miles beyond the primary service area, the Admissions Department has purchased additional names/addresses of prospective students in targeted regions to expand the mailing lists. Admissions counselors also attend college fairs and high school visits in regions surrounding Erie, PA; Cleveland, OH; and Albany, NY. 

RECOMMENDATIONS

1. The College would benefit from more formalized and systematic assessment of student success and retention. Elements of such assessment include systematic and centralized collection of data, availability of data and information to the College community, and the use of data and analysis to drive decisions. The newly created Institutional Effectiveness Committee (IEC) and the Institutional Assessment Plan address these concerns. 

2. The College needs to continue to cultivate relationships that will encourage and sustain the increased diversity of its student population. These include both initiatives on campus as well as within the broader community.

STANDARD 9 – Student Support Services
INTRODUCTION

Student support services bear the responsibility of addressing the physical, intellectual, emotional, social, and spiritual needs of the student population in ways that reflect the mission and values of the College. These services help prepare students to make the most of traditional academic experiences while also reinforcing and extending the learning that takes place in the classroom. By supporting students in the many facets of their academic and non-academic activities, student support services have many opportunities to contribute to the College’s mission of preparing individuals for lives of intellectual, professional and civic integrity.

The importance given to addressing the needs of students is reflected in the 2003 Strategic Plan. Goal Area 3 (Students: Recruitment, Student Life, Student Support), reads in part: “We will provide a campus environment that promotes student learning and involvement and that responds appropriately and effectively to the unique needs of all undergraduate and graduate student populations.” This chapter addresses the ways in which the College strives to realize this goal. One specific example is worth noting here. As a result of concerns raised by student representatives regarding the lack of a dedicated campus space where student activities could be centralized, the exploration of “the creation of a centrally-located student center that addresses the needs of student involvement, leadership, and creative expression, including an appropriate performance space” (Goal 3.2.1) became one of the items given priority during the 2002-2003 strategic planning process. The opening of the new Campus Center in September 2005 is tangible evidence of the College’s commitment to meeting students’ needs.

PROGRAMS PROVIDING STUDENT SUPPORT

Guiding Principles

The values of the College serve as guiding principles for the structures, policies, and procedures of student support services. These values help ensure the alignment of student support services with the mission of the College and provide a context for the analysis of the effectiveness of those services. They are described by the Values Statement that emerged from the College’s 2004 Strategic Plan as follows:

As a collaborative community dedicated to teaching and learning, we affirm that:

· Meaningful interaction among faculty, students, and staff contributes to learning and builds community.

· A learning-centered environment is characterized by honesty, open-mindedness, and respect values that require consistency between words and actions.

· Intellectual, professional, and civic integrity require that individuals set goals and take responsibility for their actions.

· Learning is enhanced when theory and experience complement one another

· Diversity of individuals, perspectives, and ideas is a powerful resource for learning and for becoming productive citizens of a multicultural world.

· Service to others enhances learning, meets crucial human needs, and fosters civic responsibility.

Snapshot of the Student Population

Data describing the College’s student body over the last 10 years appear in the Student Binder.  In order to provide a context for the discussions of student services to follow, the following snapshot describes the student body as of fall 2005:

Total number of students: 

· 2448 full-time and 248 part-time undergraduate students

· 231 full-time and 601 part-time graduate students           

· 203 full-time and 37 part-time undergraduate transfer students

· 1408 students residing in on-campus housing (undergraduate)

· 9 international students

· 141 students with disabilities

· 92 (3.5%) undergraduate students in academic difficulty (49 dismissed, 57 on restricted, probation, warning, or contingency status)

· Average (mean) SAT/ACT/GPA - Incoming freshmen

· SAT Verbal  537

· SAT Math 547

· ACT Composite 23.2

· ACT English 22.2

· ACT Math 23.2

· High School GPA 89.0/3.34

An historical profile of students (reported disabilities, incidence of academic difficulty, admissions and enrollment statistics) and the most recent campus crime statistics are provided in the Student Binder.

Nature of Student Support Services

The characteristics of the student population dictate the nature of the support services offered to meet their needs and provide for their success. Brief description of the roles of each of offices primarily responsible for providing student support services are presented in Appendix L.

Advertising Student Support Services

The College utilizes a variety of print and electronic media to communicate information regarding student support services. The offices and departments discussed above have web pages (easily accessed through the College’s intranet site, http://home.sjfc.edu) that convey their mission, describe the services they provide, and communicate policies and other important information. Other official sources of this information are the College Bulletin and the Student Handbook, each of which are updated annually following review by the offices and programs that use them as communication tools. Information is also regularly communicated to students in direct mailings via e-mail and regular mail. Academic advisors and College staff involved in Open Houses and orientation events also play an important role in conveying to students information regarding College policies and services.

Supervision by Qualified Professionals

Each office providing student services hires professional staff, with appropriate degrees and experience, who display the ability to perform the duties of the position. Regularly scheduled orientation sessions introduce the new staff to the College culture, mission, goals, and values. 
The College encourages and supports professional memberships. Each departmental budget has a line item for such memberships. Interested staff members have the opportunity to attend regional and national conferences. Where appropriate, a department may require further certification programs and training. Journals, on-line information, continuing education programs are made available to provide further exposure to recent programs, techniques, and research that encourages better service to the students. Participation in local, professional groups provides opportunities to share information and resources with neighboring institutions
ADVISING 

Objective 1.4 of the Strategic Plan establishes support of academic advising as a priority. The College strives to ensure that the needs of various student populations have been met and that all students have access to advisement that will help them achieve their academic goals. Academic advising of undergraduate students is provided by departmental faculty advisors, faculty and staff advisors in the Freshman Seminars, and by staff professionals in the Office of Academic Affairs. Graduate students are initially advised by the staff of the Graduate Admissions Office and subsequently by faculty advisors from their program of study.

New and Prospective Students

Advising of prospective students is spearheaded by OAA counselors in collaboration with the Admissions Office. Counselors from both offices respond to pre-admission inquiries regarding degree requirements and course sequencing. All entering undergraduate students receive detailed information about procedures/processes in the New Student Registration Kit. Student responses to the Course Preference Form included in the Registration Kit are used by OAA counselors in conjunction with official academic records and academic status (e.g., scholarship program requirements) to prepare the first semester schedule of classes for all undergraduate students.

The Great Beginnings program, a day-long pre-orientation in May, for new students and their parents, and overseen by the OAA, serves as an example of the importance the College places on its responsibility to promote student success. Participation in Great Beginnings, required of all freshmen since 1997, stresses the importance of community and student involvement as well as academics. Students leave Great Beginnings with their fall course schedule in hand, having met their Freshmen Advisor as well as students with whom they will be taking classes in the fall.

Following up on the success Great Beginnings, the faculty, in the Fall of 1998, launched a required, one-credit Freshman Seminar, focused on the transition to college and emphasizing academic success, personal growth, and career exploration. Based on participant feedback, a Peer Advisor Program was added in fall 1999. The Peer Advisor Program entails upper-level students enrolling in a Peer Leadership course and serving as co-facilitators with faculty/staff in the Freshman Seminar. Beginning in fall of 2000, the faculty initiated a Freshman Advising Program, in which a student’s Freshman Seminar instructor serves as academic advisor for the entire freshman year. 

With the introduction of the Freshman Advising Program, the College was able to reformulate its New Student Orientation, a three-day transition to the College environment provided in late August to address issues of academic success while promoting involvement and community-building. Working with the Freshmen Seminar program, plenary Extended Orientation sessions for all freshmen have also been added. These sessions focus on issues that advisors and faculty have felt they needed help addressing, including race relations, dating and sexual assault, and sexual orientation. 
The Freshmen Seminar program connects students with academic departments through a minimum of two official departmental meetings during the fall semester where students learn about major requirements prior to course registration. Some academic departments have incorporated these meetings into a formalized first year experience for their majors. The Biology Department, for example, requires freshmen to enroll in BIOL 100 – New Student Colloquium, which meets four times during the fall semester. In addition to meeting with faculty and learning about major requirements and departmental resources, the new students also get to interact with upperclassmen and alumni and learn about graduate and professions schools and careers in biology. 
Transfer Students

Transfer students meet with the Transfer Admissions counselor for advisement on how their transfer credit applies to both Core and major requirements as a preparation for the completion of the Transfer Credit Evaluation. Each new transfer student receives detailed information on course selection and registration in the New Student Registration Kit. Students meet individually with a counselor from OAA to review their transfer credit evaluation, to register for first semester classes and to prepare a tentative long range plan when appropriate. Students are assigned to a faculty advisor from their major department. Advisor folders including academic history and course registration information are provided by OAA to faculty advisors.

Graduate Students
Graduate students initially work with staff members of the Graduate Admissions Office who offer individualized counseling regarding graduate programs and career direction. Once accepted, students are required to attend a graduate student orientation program where college services are reviewed, the student meets his or her program director/academic advisor, and an orientation packet is distributed with information necessary for computer access and course registration. 
Once the student is enrolled in a particular program, the program director/academic advisor takes over the advising function. All students complete a long range advising plan with the advisor. Each program establishes its own advising procedures, with some programs such as MBA and GEDA registering their students each semester through a Cohort, while other programs direct the students to register themselves through Fish R Net, the College’s online course registration system. 

International Students

International students apply to the College through the Admissions Office. Applicants must provide the standard admissions documents, an international student application, and financial documentation showing there is enough money to cover one year of academic and living expenses. The TOEFL is required if the student is from a non-English speaking country. After all documentation is received and the student is accepted, the I-20 form is issued through SEVIS. The International Student Advisor, located in the Office of Academic Affairs, assists each student not only with academic matters, but also on immigration and adjustment issues.

Students with Disabilities

Students with disabilities are invited to disclose their disability by returning the Disability Services Request Card which is included in the Registration Kit. Upon receipt of this card, the Coordinator of Disability Services from the Office of Academic Affairs contacts the student to explain documentation requirements and procedures for receiving academic/housing accommodations. The Coordinator of Disability Services works in collaboration with the Wellness Center, Residential Life, the Registrar, the Director of Facilities and the Director of Safety and Security to ensure that the College makes every effort to accommodate every student with special needs. Disability information is confidential and is shared only with appropriate College staff on a need-to-know basis. Students with disabilities follow the same process for course registration/advising as all other students; however the Coordinator of Disability Services, who is also an academic counselor, often provides input on the course schedule and is available as a resource to these students throughout their academic career.

Continuing Students

Continuing students are required to meet with their academic advisor once each semester, prior to course registration, to discuss degree progress and to plan a schedule to classes. The Web and Fish R’Net are available as advising tools for students to access information about their transcript, class schedule, academic standing and advisor information. The Registrar’s Office provides a Senior Audit of all degree requirements, up to one year prior to the graduation date. Students are advised to request the audit in a timely manner.

Students in Academic Difficulty

Students in Academic Difficulty are monitored through the Academic Standing Committee. Students whose GPA’s fall into the Early Intervention Contract category at the end of a semester, and students who are readmitted after Academic Dismissal and are attending on Post Dismissal contract, are required to meet with a counselor in the Office of Academic Affairs for advisement and to design an academic contract. This Contract may include an agreement to seek particular services or utilize a tutor, to limit of the number of credits taken in one semester, and/or to eliminate outside work/social activities. It also includes an agreement to reach a particular GPA in the term to continue as a matriculated student. The student must meet with the OAA counselor again at mid-terms to submit the Academic Progress Report of mid-term grades and discuss progress/problems. The OAA counselor is available at any time during the semester to meet with the student, who continues to have an advisor in his academic area as well. The Contract process provides an additional opportunity for advisement and contact for this student population. 
Special Populations

Students who are identified as belonging to the Higher Education Opportunities Program (HEOP), Foundations, and Scholarship programs (including Service, First Generation, Honors, and Science Scholars), as well as students interested in the health professions, law school, and study abroad, are given special attention through offices and departments that deal with their specific needs and interests. For each group there is a dedicated advisor available to meet with students and provide programming where appropriate. 
Advising Effectiveness

Objective 1.4.1 of the Strategic Plan acknowledges and gives high priority to reviewing the effectiveness of advising programs and producing concrete recommendations to ensure that the needs of all student populations are met. In response, a Teaching and Learning Circle comprised of faculty and staff members actively involved and interested in academic advising issues was formed in the Spring Semester of 2005. That group reviewed and analyzed existing academic advising processes at the College along with the documentation from a series of academic advising studies undertaken over the last decade. Upon completion of their charge, their findings along with a number of their members were brought to a permanent working group formed to advance and monitor the quality of academic advising provided to Fisher students. That working group is made up of faculty and professional staff from the schools and academic programs, the Office of Academic Affairs, the Registrar’s Office, and Career Services. Among its actions during the past summer, the group reviewed the Noel-Levitz Survey results from the instrument administered during the spring 2005 semester. Discussion of the survey results pertaining to academic advising reinforced the group consensus that academic advising at the College is very uneven, in part due to lack of the following:

· clear expectations of advisors and advisees;

· an evaluation process for academic advising;

· a reward mechanism to encourage good advising and consequences for bad advising;

· wide differences in advising loads.

The Advising Working Group’s self determined tasks for the year are as follows:

· Improve and develop assessment measures for Fisher systems that support advising. Current actions involve standardizing the materials provided in advising folders and streamlining the process for advisor changes.

· Provide recommendations to the appropriate administrative and faculty governance entities for advisor and advisee expectations.

· Identifying and/or developing policies, best practices, and instruments for evaluation and assessment of advisors, incorporating advising performance into evaluation systems (e.g. annual performance review, rank and tenure applications, etc.), determining advising loads, and establishing advising awards.

· In coordination with Schools and the second floor Kearney offices, develop an advisor training system.

ATHLETICS

The Athletic Department maintains a variety of programs and facilities that supports intramural as well as NCAA Division Three teams. At the intercollegiate level, men compete in seven varsity sports: basketball, baseball, golf, tennis, soccer, football and lacrosse. Similarly, women compete in seven varsity sports: basketball, soccer, tennis, softball, volleyball, cheerleading, and lacrosse. The athletic center is open to all full-time students for individual physical fitness programs and a variety of intramural sports. The Student Handbook, College Bulletin, and regular internet announcements remind students of the athletic services available. The department responds to the changing needs of the students, staff and faculty when setting schedules and ordering new equipment. 

Two special athletic happenings encourage Faculty/Staff interaction with the students each year. The football program invites members of the faculty and staff to act as a guest coach for each of the home games. Perhaps one of the favorite events of senior week is the annual softball game between the faculty and graduating seniors. Both special events illustrate ways the College fosters a sense of community and interaction with members of the College community. 

Further, the Athletic Department is held to the same standards academically, fiscally and administratively as every other department on the campus of St John Fisher College. 
Fiscally, the Athletic Department goes through the same budget process and timing as the entire College campus. Financial aid requirements and procedures are reviewed and administered by the Financial Aid Department. The Financial Aid Department reviews all students using the same process and evaluation methods, not separating out the student athletes from the general student population. The Financial Aid Department will be performing the NCAA financial audit in 2005 as it is a new NCAA process that is just going into effect this year. The audit verifies that institutions are not packaging student-athletes differently than the general admitted student. 
Academically the NCAA requires that the student athletes are held to the same standard as the general student population. The NCAA requires the Student-athlete to be in good academic standing with the College in order to be eligible to participate in any intercollegiate sport. The College recently reviewed and updated its policy on academic standing and determined that a student is considered in good standing as long as the student is not on contract. 
STUDENT COMPLAINTS AND GRIEVANCES

The College encourages a variety of ways to resolve complaints and grievances when disrespect, a violation of rights, or dishonesty occurs. These processes, including appeals components, are detailed in the Student Handbook. Following are some examples of how complaints and grievances can be resolved. 

· The Student Government Association and the Resident Student Association act as forums for student advocacy. They facilitate a more formal presentation of student and campus concerns to the appropriate College officials. Either group may form committees or task forces to address specific student campus issues.

· A student with a disability may present a written appeal of a College decision in response to a request for a reasonable accommodation within 20 days of notification of that decision. The appeal, related documentation and information, and outside expert opinion if necessary, are forwarded to the appropriate College officer who meets with the student to discuss the request. The Officer may also interview others with information relevant to the appeal. The Officer may modify or sustain the original decision regarding the request for an accommodation within 30 days of receipt of the appeal.

· A discussion between the student and the instructor is the first step to resolve academic grievances concerning course practices including grading. The Department Chair and the Provost (or designate) may be brought into the process if not resolved between the student and instructor. 

· A grievance involving a registration, late withdrawal or compliance with an established academic policy is directed to the Academic Standing Committee of the Faculty Assembly through written appeal. Precedents/policies are well established and detailed records are kept of minutes, appeals and responses for at least 5 years. This Committee, which confers the College’s academic standings at the end of each term, also reviews all appeals for re-admittance after academic dismissal. Statistics of standards categories are kept each term for assessment of the dismissal and contract process.

· The Academic Honesty Board addresses academic honesty violations for which the student wishes to appeal the sanction imposed by the instructor. The Board membership is drawn from the Committee on Academic Standing and is convened by the Registrar when necessary. The Board procedures and appeals process is described in detail the College Student Handbook. All decisions of the Board are forwarded to the Dean of Students, who keeps the official records of honesty violations.

STUDENT RECORDS 
Each area of student service retains all necessary documentation according to set policies. Only authorized personnel have access to confidential information. Policies are in compliance with the law and, where appropriate, destroyed within a defined period. Records Retention Policies are developed in compliance with FERPA guidelines and are described in Appendix M.

Students have access to their files, usually through a written request. File information is shared only with other authorized College personnel on a need-to-know basis and/or with third parties only with the permission of the student. All medical records are considered confidential. No information is given out to any unauthorized person without written permission of the student. At the discretion of the director of the Wellness Center, verification that the student has been seen in the Wellness Center for a health-related concern may be given.

Faculty, staff and work study students all sign a Banner confidentiality agreement issued through the Registrar’s Office not to release information located in the students’ files. All hardcopy confidential information is kept under lock and key in a secured place. Computer information (software files), kept indefinitely, is secured through restricted access and is backed up nightly with files stored in a fireproof safe in another building on campus. 

Information gathering begins with the admission process and continues through the student’s academic career at the College. The centralized data collection is located in the Office of Institutional Research. Demographic information and data specific to the function of each area are collected by individual departments. The Registrar’s office permanently preserves academic data, including students’ grades and degree programs. 

Enrollment and retention data are used to determine course offerings, to assist with plans for residential life, and to plan programs and services for student’s specific needs (i.e. students at academic risk, students with documented disabilities, etc.).
RECOMMENDATIONS
1. In view of the growth and changing makeup of student enrollments, the College should undertake a review of student services and establish benchmark service and staffing levels to ensure that service levels are in accordance with legal and internal standards.

2. Assessment of advising services should continue with the results used to inform faculty and staff training and to review and revise as necessary academic advising policies and practices. 

STANDARD 10 – FACULTY

INTRODUCTION 

Providing “an exceptional educational experience” was reaffirmed as the core purpose (see Appendix A) of St. John Fisher College during the 2002-2003 strategic planning process. To achieve this, there must be sustained commitment by the entire Fisher community including students, faculty, staff, administration, trustees, and alumni. Faculty are central to a college’s mission. At of fall 2005, SJFC employs 155 full-time and 167 part-time and adjunct faculty members. In this standard, we document the evidence demonstrating the dedication of faculty to design curricula, enhance learning environments, pursue scholarly activities, and provide important services to the College and broader academic community. Furthermore, we identify how institutional support for such initiatives is critical for success. 

Qualified Faculty in Sufficient Numbers

Recruitment & Selection Process

The College ensures appropriate staffing of its academic positions through a review process that includes the academic department, a College-wide Strategic Review Committee (SRC), and the Provost. Published protocols used by the SRC along with other relevant documentation are provided in the SRC section of the Faculty Binder. Each year, department chairs receive these documents along with relevant College-wide data and instructions for proposals to request a faculty line. Departments must clearly articulate the nature of the position being requested and then must make a convincing case for their needs in alignment with the College’s mission. The SRC, to which the proposals are submitted, is a representative, advisory body that creates a prioritized list of position requests. The Provost, who is a member of the SRC, makes the final decision to grant a position to a department. 

The recruitment process for full-time tenure-track positions typically begins by advertisement of the position in appropriate national professional publications. The Provost’s Office ensures that the job description in the advertisement matches both the original line request as well as what was approved. The Faculty Statutes provide further guidelines governing the recruitment and selection process (Faculty Statutes 3.7.4, 3.7.6). The College generally seeks candidates with terminal degrees in their fields (Faculty Statutes 3.8.6). Although selection practices vary by department, candidates are typically invited to visit the campus at which time they will give a presentation, meet with students, and interview with individual department members. Unlike the process for tenure-track position recruitment, it is much more common for personal contacts and/or unsolicited contacts to be the mechanism(s) for recruiting temporary hires and adjuncts. Furthermore, it is common for adjuncts to interview only with the department chair. Regardless of the position, there are many factors that are considered in the selection process including but not limited to area of expertise, enthusiasm for teaching, teaching experience, and scholarly activities. The President, acting on the chair’s and Dean’s/Provost’s recommendations, appoints all faculty members (Faculty Statutes 3.7.1). 

The review process and the selection process outlined above has enabled the College to compare requests from various departments, base hiring decisions on established and agreed-upon criteria, and appoint faculty with the appropriate credentials. Presently the ratio of faculty with doctorates is 83%. The Common Data Set and the Graduate Enrollment Summary, used by academic departments and the SRC in their planning and deliberations, are provided in the Faculty Binder. The Common Data Set describes course offerings, average class sizes, and the use of adjunct instructors by undergraduate programs for the fall 1999 through fall 2005 period. Items to note include the following:

· average class sizes (two or more credits not including labs, clinicals, independent studies, and internship sections) have remained steady at about 23 for the period;

· the percentage of these sections taught by adjunct instructors has trended downward from 34.2 % to 29.7 % over this period;

· reliance upon adjuncts is substantially above these averages for some interdisciplinary programs as well as for several programs (e.g. Communications/Journalism, Computer Science, and English) that provide significant numbers of service sections and/or find it appropriate to utilize local professionals in the field for certain courses.

A comparison of percentages over the three year period shows little variation, except in a few departments. Most notable is a reduction of adjunct-taught lower-level sections in departments that had a large number of adjuncts, such as Education. In fact, the Education program was allocated 16 full-time positions in 2003 and 2004 in response to its growing student enrollment, mandated state standards, and requirements for accreditation. The SJFC Strategic Plan recommends an increase of the percentage of 100-level courses in all departments, and the courses in the first-year learning community program, that are taught by full-time tenured and tenure-track faculty (Objective 1.1.2).

A survey of Chairs was administered by the Standard 10 Middle States study group and its findings are presented in detail in the Faculty Binder. The Chairs Survey revealed perceived advantages and disadvantages associated with the use of adjuncts. On the positive side was the professional, real-world expertise that adjuncts bring to courses, especially in professional programs such as Accounting, Communications/Journalism, Sports Studies, and Nursing. Chairs of smaller departments mentioned that adjuncts helped with coverage for faculty on sabbatical leave. Finally, several department chairs pointed out the diversity and breadth that could be attained by supplementing full-time faculty with adjuncts. On the negative side, the limited nature of service provided by adjuncts, in the areas of advising and committee work, was mentioned. Also, some chairs had difficulty in finding quality adjuncts. This was in part attributed to the perception of low adjunct pay, which is currently being examined by the College.

In addition to adjuncts, the College supplements its faculty by non-tenure-track, limited time contracts. About a dozen faculty members are on limited-time contracts. In addition, the Nursing Department has six faculty members who are site-based specialists, some of whom are paid by the hospitals where they teach. Several of the limited-time-contract faculty members are sabbatical replacements or short-term replacements for faculty who have left. Furthermore, as a policy, limited-time contracts are utilized as part of a process to staff newly formed departments. The process provides temporary resources until enrollment numbers reach a viable level, at which time the department can apply to the SRC for permanent positions. 

Seeking a Diverse Faculty

The following definition has been adopted by the SJFC School of Education to be consistent with the requirements and definition as provided by the National Council for Accreditation of Teacher Education (NCATE). Diversity:  “Differences among groups of people and individuals based on age, ethnicity, gender, geographical area, language, race, socio-economic status, physical and mental abilities, sexual orientation, spiritual practice, and other human differences.”  According to our (Concise) Mission Statement, SJFC is “a collaborative community… in which diversity and service to others are valued and practiced. “ 

Statistics from 2004 indicate that of the full-time faculty, 4% are African American, 4% are Asian Islander, and 1% are Latino. Numbers are similar for adjunct faculty. Results of the HERI Survey in 2001 indicate that current SJFC faculty consider hiring more minority faculty a concern, however, the majority (97%) of the faculty are of majority backgrounds. 

Arlette Miller Smith, Dean of Multicultural Affairs and Diversity Programs and Associate Provost, has organized a number of events and initiatives in recent years to educate the faculty and administration about how to recruit a diverse faculty. She has worked with the Provost, the Deans, and department search committees to provide effective strategies, tools and information that can assist with finding, interviewing, hiring and retaining colleagues from racially diverse backgrounds. While approximately 16 % of new full-time faculty hires in the 2004, 2005, and 2006 academic year were of non-majority backgrounds, the College is currently developing a strategy to more systematically support its efforts in this regard. The current status of these efforts along with the activities and plans of the Campus Diversity Advisory Board are provided in the Diversity Binder. 

To summarize faculty recruitment at SJFC, both the participative process by which staffing decisions are made and the resulting distribution and utilization of full-time faculty in various departments show that the College is allocating its resources rationally in support of its academic programs. Nevertheless, the SJFC Strategic Plan identified as a high priority objective the following: to improve the process for evaluating both new and existing majors/programs in order to allocate resources based on economic viability, academic integrity, and consistency with our mission (Strategic Plan 2.1.3). There are several ways this can be achieved at the department level and beyond. Careful and deliberate planning and assessment of new curricular initiatives and/or changes to existing curricula that have implications for position requests need to be articulated via new program proposals, program reviews, and an assessment inventory analysis. Better communication between the SRC and the Curriculum and Instruction committee will allow for more informed decision-making. The review process should continue to become more strategic in its nature by more intentionally aligning with the College’s mission and strategic priorities. Furthermore diversity issues need to be formally considered, since a high priority objective of the Strategic Plan is to “develop and implement a strategy to significantly increase the diversity of faculty and staff” (2.1.3). 

Published Standards and Procedures

The Faculty Statutes provides published standards and procedures for several actions related to faculty. This includes guidelines for the Rank and Tenure Committee (3.3.5), a chair’s responsibilities to conduct yearly evaluations (3.5.6, 3.5.7), faculty responsibilities (3.5.8-3.5.14), tenure and academic freedom (3.6), faculty appointments (3.7), faculty rank and privileges (3.8), faculty evaluations (3.9), promotion and tenure (3.10, 3.11), academic due process, faculty grievance procedures, and sabbaticals (3.14). In addition, details regarding the terms and conditions of appointment, special contracts of non-tenure-track lines, probationary period, and guidelines for dismissal are provided. 

Clearly the Statutes provide a framework to govern the appointment, promotion, evaluation, tenure, grievance, discipline, and dismissal of faculty. According to Faculty Statute 3.9.1 “St. John Fisher College is committed to hiring, retaining, and promoting the best possible faculty. A faculty evaluation process that establishes objective criteria for reappointment demonstrates this commitment.”  Further Faculty Statute 3.15.1 states: “The College espouses principles of equity and fairness in all areas of campus life. These principles require the establishment of procedures to ensure that grievances may be voiced without fear of prejudice or reprisal. The College uses its best efforts…to ensure the equitable consideration of complaints and to protect academic freedom.”  In the vast majority of cases, there is evidence of due process and fair and impartial practice. The Faculty Statutes clearly provide guidelines toward this end. Furthermore departmental practices indicate this as well. 

Course evaluations are considered an important criterion in assessing teaching effectiveness (Chairs Survey 2004, Faculty Statutes 3.9.6.1). Each semester all students have the opportunity to complete course evaluations. These surveys include both numerical responses to a series of questions as well as written comments. The numerical scores are tabulated and provided to the instructor of the course, the department chair, and the Provost. Averages for the instructor, the department, and the College are also provided as a comparison. The instructor is the only one who sees the written comments. Survey responses are helpful to the instructor who can use the information to improve teaching methods. Department chairs cite the course evaluations as an integral component of the evaluation that occurs at the departmental level. 

The process for the supervision and evaluation of untenured faculty is clearly defined across departments and includes annual reviews, reviews of student evaluations, classroom observations, and mid-probationary reviews. Chairs have indicated that such reviews have been the impetus for positive change in their departments and provided opportunities for informal mentoring. Some department chairs also discuss annual goals with faculty providing an opportunity for formative assessment that can help guide individual faculty members at any stage of their career. Supervision and evaluation of tenured faculty typically involves annual reviews and review of student evaluations in the majority of departments. The supervision and evaluation of adjunct faculty is distinct from other faculty, with most department chairs relying heavily on a review of student evaluations. In some cases, department chairs also carry out classroom observations. Department chairs indicate that adjunct reviews are instrumental in decisions to rehire. The 2004 Chairs Survey indicated the following concerns about the faculty review process: 

· little or no training for Chairs; 

· inconsistent review/use of evaluations by administration; 

· requirements for “merit” not being articulated; 

· the process being very time intensive; 

· the usefulness of student evaluations. 

There have been isolated instances when the administration has bypassed published standards and procedures in the recent past and jeopardized due process. 

· Significant concerns arose in the late 1990’s regarding the increasing number of full-time temporary appointments. Although increases in student enrollment could be used to justify certain emergency hires, the overall trend was seen as a threat to policies and procedures articulated in the Statutes to uphold tenure. 

· In 2000, there were two reported cases of the administration offering a tenure-track candidate an alternate contract of a temporary position with an increase in salary. A committee of tenured faculty was formed to examine the issue of full-time temporary appointments and make recommendations for the future. 

· A separate and unrelated event occurred in April of 2000 when the administration informed faculty of plans to place a moratorium on sabbatical leaves in the 2000-2001 academic year. A letter signed by tenured faculty voiced opposition to this plan. The plan was subsequently retracted by the administration. 

· More recently an individual faculty member was denied tenure by administration, despite a positive recommendation from the Rank and Tenure Committee. The faculty member took legal action against the College. That individual’s appeal was eventually addressed through the grievance process described in the Faculty Statutes and the individual was granted tenure.

The College also has published standards and procedures for the hiring, promotion, evaluation, discipline, and dismissal of staff (including professionals that have some academic role) published in the Employee Handbook. The Employee Handbook is a resource provided by the Human Resources Department. As stated in section D.1.1.: “St. John Fisher College is committed to Equal Employment Opportunity (EEO) and affirmative action.”    

Finally the Strategic Plan developed in 2003 clearly identifies goals and objectives to maintain and/or improve benchmarks and policies for appointment, evaluation, etc… (Goal 2). Objectives for this goal target ways to achieve optimal communication, increase diversity, and promote institutional support to foster excellence in the work done by faculty and staff. 

AcADEMICS and Curricular design 

Curricular Design and Implementation

The SJFC Faculty Statutes identify the role of faculty in forming educational policies and delineate the duties and responsibilities of departments and various faculty committees. Faculty Council and other faculty committees (most notably Curriculum and Instruction) draft educational policies that must ultimately be approved by Faculty Assembly before they are sent to the President. The President then forwards such resolutions, along with personal recommendations, to the Board of Trustees for final approval. Thus procedures are in place to support the primary role of faculty in overseeing the educational curricula at St. John Fisher College. 

As outlined in Part 4 of the Faculty Statutes, departments are granted extensive autonomy in designing and implementing educational curricula. In instances when proposed academic changes will impact more than one department or the College as a whole, the proposal is first reviewed by the Curriculum and Instruction Committee and then forwarded to Faculty Assembly for approval. The Curriculum and Instruction Committee is also responsible for establishing the following: requirements for degrees, the structure and balance of degree programs, and grading practices and policies (Faculty Statutes 3.3.4a.). Since both the formation of new programs/majors/minors and the maintenance of existing educational curricula have budget/faculty line implications, the Strategic Review Committee plays a role in the implementation of curricular initiatives (Faculty Statutes 3.3.11).

The substantive changes to the educational curricula at St. John Fisher College made in recent years attests to the innovative spirit and dedication of Fisher faculty. Examples include:

· the development of four new undergraduate programs, over ten new graduate programs, and numerous concentrations and minors over the last ten years;

· the engagement of faculty members in cross-disciplinary learning communities that provide a more cohesive learning environment for first-semester freshmen;

· the creation of the Freshman Seminar with faculty and professional staff members serving as both seminar instructors and academic advisors to their students during their initial year at the College;

· the development of a new Core Curriculum structure along with substantive review and revision of core courses. 

Increasing enrollments and improving retention rates of students can certainly be attributed in part to these programs and the commitment of the faculty and professional staff to the achievement and development of Fisher students.

The creation and implementation of curricula for a new program represents a significant time commitment and increase in responsibility for faculty overseeing such new initiatives and for faculty serving on the affected committees of the Faculty Assembly. Expanding enrollments also have a significant impact on the workload of faculty. The monitoring and updating of educational curricula has also been driven by internal program reviews and the pursuit of accreditation (initial as well as re-accreditation). Departments continuously revise existing programs to meet the ever-changing needs of students (examples provided in Program Review Reports by the Communications/Journalism Department, Psychology Department, and others). In addition, both the Nursing (CCNE) and Business (AACSB) programs have successfully received accreditation after a lengthy process of self-review with formal notice of the initial accreditation of the School of Education programs anticipated in the spring of 2006.

Faculty – Administration Dissonance: Impetus for Informed Change 

SJFC is a thriving college that has undergone rapid growth in academic programs and student enrollment in the past decade. The Faculty Statutes are critical in providing the framework for properly implementing any changes that impact educational curricula. However, in recent years, there were a series of events that polarized faculty and administration and contributed to low faculty morale. This is evidenced by the HERI survey of 2001 in which a majority of Fisher respondents (54.5%) said that the following statement was very descriptive of SJFC: “the faculty are typically at odds with campus administrators.”  To put this in some perspective, only 18.1% of faculty at 4-year Catholic colleges and 14.6% of faculty at all 4-year private colleges agreed that the above statement was very descriptive of their campus (HERI Faculty Survey Report, J. Maley). Subsequent questions further validate this sentiment on the 2001 HERI survey. In addition, about two-thirds (66%) of Fisher faculty identified that their colleagues were a major source of stress, which again was higher than comparison groups (approximately 52%). The results of the 2001 and 2004 HERI surveys are provided in the Faculty Binder. 

A review of Faculty Assembly minutes from 1999 to the present identifies some of the more contentious issues among faculty and between faculty and administration (items cited are provided in the Faculty Binder). Although the issues vary in scope and topic, each has raised questions about due process and shared governance. A brief review of some of these events which had curricular implications is provided in an effort to provide a context for the HERI survey results as well as to identify the impetus and underlying rationale for several significant initiatives of the past five years. 

In February of 2001, the Strategic Review Committee was asked by the administration to look into the matter of academic restructuring (letter of 12/1/00). Specifically targeted were those departments who had only a small number of majors. SRC requested information from these departments to document their viability and importance to the College mission (2/22/01). As a result of this review process, SRC submitted a report in April of 2001 in which they made recommendations to the administration (Faculty Assembly minutes 9/25/01). Departments that did not receive a favorable recommendation from the SRC voiced opposition to the process. Over the next several months, discussions ensued among SRC, administration, and Faculty Assembly, in part because decisions made by the President did not coincide with the recommendations articulated by the SRC. In October of 2001 a motion for the creation of a Select Committee to review the issue of small majors was passed by Faculty Assembly (Faculty Assembly minutes 10/23/01). In February of 2002 this committee submitted a report and a motion was passed that reaffirmed the importance of these programs with small majors because of their central role in a liberal arts curriculum and the services that they perform to general education at the College (Faculty Assembly minutes 2/12/02). In March of 2002, the President sent a letter voicing her support of this resolution. Thus the matter of academic restructuring concluded a year later. The only significant changes made were the loss of Italian and German as majors. An indirect but positive consequence of this chain of events is that a motion was passed in 2001 to make the Strategic Review Committee a standing committee of Faculty Assembly. Previously it had been an ad hoc committee with no formal reporting policies to Faculty Assembly (Faculty Assembly minutes 12/4/01). 

In the same year that academic restructuring was being revisited by the Select Committee, a Provost Search Committee was formed. A provost oversees all academic and curricular decisions of a college. In April of 2002, this committee forwarded the names of two candidates to the President. Shortly thereafter, the President declared it a failed search and appointed an Interim Provost. Questions of due process were immediately raised. There were three special meetings of the Faculty Assembly held in April of 2002 (4/11, 4/16, 4/23). A motion to voice a vote of “no confidence in the President’s ability to serve effectively as the chief academic officer” was brought to the Assembly. Following extensive discussions a compromise was reached in the form of a resolution that articulated the need for the immediate formation of a new Provost Search Committee, better communication between faculty and administration/trustees, and the creation of a committee charged with strategic planning for the College (Faculty Assembly 4/23/02). Several notable outcomes (i.e., a strategic planning process, new formal and informal mechanisms for faculty-trustee discussions, and the successful search for a new Provost) derived from this series of events and appear to have laid the groundwork for better communications among college constituencies and a more collaborative decision-making system. These are discussed in the chapter addressing Standard Seven, Leadership and Governance. 

In January of 2004, concerns arose regarding the enrollment and viability of the Graduate International Studies Program. Faculty Council requested that necessary time be given to conduct a systematic evaluation before decisions regarding the elimination of any academic program were made. In April of 2004 a motion was presented to Faculty Assembly by Faculty Council to draft amendments to the Faculty Statutes to establish reasonable and equitable criteria and procedures for evaluating academic programs (Faculty Assembly minutes 4/27/04). This is also in alignment with Objective 1.1.1 of the Strategic Plan. An ad hoc committee of faculty Council began to look at the program review process in the summer of 2004 and has created a draft proposal that is currently under review by Faculty Council. 

Thus conflicts in the recent past have been the driving force behind several positive initiatives that seek to improve communications among all constituencies on campus, maintain vigilance in upholding policies and procedures outlined in the Faculty Statutes, and ultimately promote informed change to ensure that the College achieves its core purpose “to provide an exceptional educational experience that prepares individuals to lead lives of intellectual, professional, and civic integrity.”

Culture of Excellence

Teaching Effectiveness

As articulated in the SJFC mission statement: “The major commitment of faculty is excellence in teaching with an emphasis on close interaction with students.” The faculty exhibit excellence in teaching in myriad ways which include outstanding classroom instruction, effective advising, and ongoing scholarly pursuits. The high level of commitment that SJFC faculty members have for teaching can be gauged by reviewing responses to the HERI survey. The 2001 HERI survey results show that “being a good teacher” ranked first for personal goals for the instructor, with 97% of SJFC respondents saying this was essential/very important. According to HERI survey responses, Fisher faculty place a high importance on helping students to develop the ability to think clearly, enhancing students self understanding, and preparing students for employment after college. Fisher faculty make themselves available to students outside of the classroom and are genuinely interested in the academic and personal problems of students. In addition, Fisher faculty members utilize computer technology, multimedia presentations, and active learning to enhance the learning experience.

Each semester all students have the opportunity to complete course evaluations. A summary of average undergraduate instructor ratings on nine key questions for fall 2000 through spring 2004 are provided in the Faculty Binder. The pattern of results suggests that students perceive their instructors as experts on class material, clear in policy and communication, and overall effective as teachers. 

Programmatic reviews for accrediting bodies, the ongoing core review process, and the initial phase of self-study for Middle States led to the realization of the need for an Institutional Assessment Plan. The Ad Hoc Committee on Assessment Planning (AHCAP) and the Institutional Committee on Assessment Planning (ICOAP) have developed a plan to “continuously improve both student learning outcomes and institutional effectiveness and use results to inform planning, resource allocation, and institutional review.”  

Academic Advising

The process of advising is a shared responsibility between a faculty member and a student. Faculty members, as per section 3.9.6.2 of the Faculty Statutes, reflect on their advising effectiveness in their yearly self-evaluation. The majority of Department Chairs indicate that supervision of academic advising is informal (Chairs Survey, 2004). Data as to the students’ perception of advising effectiveness comes from the HEDS Senior Survey (2001, results presented in the Faculty Binder). When asked about satisfaction of major advising, 81% of the respondents were generally satisfied with major advising (3.1 on a 4 point scale, 1 – very dissatisfied; 4 – very satisfied). A Noel-Levitz survey conducted in the fall of 2004 (details provided in the Faculty Binder) suggested that students viewed academic advising positively while identifying several areas that are candidates for improvement. There is currently an Advising Working Group, made up of faculty and professional staff members, addressing issues including proposals to improve training, assessment, and evaluation associated with academic advising.

Research and Scholarship

In order to be effective in the classroom and to serve as models of academic excellence, faculty must also be actively engaged in scholarship. Research and scholarship documentation is provided in the Faculty Binder. 

Institutional Support for Professional Development

The College supports faculty development in several ways. PETAL (Program to Enhance Teaching and Learning) is a faculty-driven organization that provides SJFC faculty members with ongoing opportunities for professional development. Each semester, PETAL hosts all-day workshops and lunch-time seminars on a variety of topics. PETAL-sponsored events, workshops, and activities over the last several years are included in the Professional Development section of the Faculty Binder  

The orientation program for new faculty has just been revamped and includes an introduction to the College mission and available resources for learning (students with disabilities, media services, office of information technology, library services Fish R net, and Blackboard). There is no formal mentoring program at SJFC, although a lot of informal mentoring by chairs and experienced faculty occurs. At the suggestion of department chairs, the Office of Academic Affairs in collaboration with the Council of Deans is preparing an extended series of orientation and training/development sessions for new and recent hires to begin in the summer of 2006. 

Providing time and money are the two most critical elements of institutional support for faculty development. The Faculty Statutes provide guidelines for sabbatical leaves which provide invaluable opportunities for professional growth (Faculty Statutes 3.14.3). Internal monies are also available to support teaching and research efforts. There has been an increase in departmental travel allotment for travel to scholarly conferences. It has increased from $400 to $1000 per faculty member. Additional monies are also available from the Travel and Grants committee. One faculty development initiative that has been very successful on campus is the formation of learning circles (described with the PETAL materials in the Faculty Binder). Faculty have had a number of opportunities to enroll in instructional computer training on an ongoing basis. The number of classrooms equipped with technology has increased substantially in the last five years providing state-of-the-art teaching tools for faculty. 

It is important for the College to recognize outstanding efforts made by individual faculty members. One mechanism for this is through merit raises, however the criteria for eligibility as well as the allocation of these awards has been ambiguous in past years. In 2004, a general salary and merit increase (a total of 3%) was distributed across the board to all faculty. Recognition of outstanding teaching is limited to an annual award. Full-time faculty are eligible for the Award for Teaching Excellence ($1000 award). In addition, there is a part-time faculty award for teaching excellence ($250 award). Once nominations are received, a selection committee chooses recipients based on the following criteria: expertise, organization, presentation, evaluation, and student interest. Faculty can also be nominated by another faculty member for the Trustees Award which recognizes distinguished scholarly achievement. The amount of the award is $1,000 and the individual is recognized at the graduation ceremony. 

Results of the 2001 HERI survey indicate that 93.9% of faculty agreed strongly or somewhat to the statement “my teaching is valued by faculty in my department.”  A somewhat lower percent, 70.3% agreed strongly or somewhat to the statement “my research is valued by faculty in my department.” Furthermore, the majority of faculty members were satisfied with opportunities to develop new ideas, teaching loads, and opportunities for scholarly pursuits. In contrast, when faculty were asked to identify attributes of the College, only 7.6% of faculty marked that the statement “faculty are rewarded for being good teachers” as a “very descriptive” attribute of the College. A high priority objective of Goal 1 of the Strategic Plan focuses on support of ongoing faculty development (Strategic Plan 1.5.1). In addition, a high priority objective of Goal 2 aims to “increase efforts to ensure that scholarship, teaching, advising, service, and technological innovation are valued, rewarded, and supported, as evidenced by salary, promotion, and tenure decisions” (Strategic Plan 2.1.1). 

SJFC Faculty Involvement in Professional Development

Faculty members are actively engaged in the exploration of ways to improve their effectiveness as teachers. Many participate in discipline-specific professional organizations, serve on editorial and review boards for professional organization publications or serve on professional accrediting boards. Faculty also pursue off-campus faculty development programs by participating in off-sight professional journal clubs, utilizing list-serves, and collaborating with peers in the community. A 2004 survey of faculty attending an all-day workshop (results of the 2004 SJFC Faculty Development Report are presented in the Faculty Binder) found the following:

· over 80% of respondents indicated that participation in off-campus programs contributed to their professional development;

·  Over 90% of survey respondents indicated that they had participated in or presented at PETAL-sponsored workshops;

· 60% reported that campus activities accounted for at least half of their total development activities. In particular, 40% of the respondents participated in a learning circle;

· the majority indicated that College-sponsored faculty development activities have influenced their teaching practice, the majority cited specific examples of teaching practice. 

Each year several faculty take sabbatical leaves for one or two semesters. In the past four academic years, the numbers of faculty taking sabbatical leaves are as follows: 6 (2001-2002), 11 (2002-2003), 8 (2003-2004), and 8 (2004-2005). Increasing numbers of faculty members have applied for and received faculty development grants in recent years. For example, in the 2004-2005 academic year, the Travel and Grants committee awarded 14 faculty members (21 faculty members applied) grant money to pursue their scholarly interests. In each of the past three academic years, approximately $30,000 has been available for faculty development grants. 

Academic Freedom

Support for academic freedom is philosophically articulated in various official documents of St. John Fisher College. Procedures to ensure “the free search for truth and its free exposition” exist, safe-guarding faculty, staff and students. Opportunity to pursue diverse academic subjects is fostered without fear of institutional censorship or discipline. A discussion of academic freedom can be found in the chapter addressing Standard 6 (Integrity).

Ex Corde Ecclesiae

In November 2000, the Faculty Assembly approved the formation of an ad hoc  “Ex Corde” Committee to study and report on Ex Corde Ecclesia—the Apostolic Constitution of the Supreme Pontiff John Paul II on Catholic Universities (1990). The Strategic Review Committee had been informed that the President suggested that the Religious Studies Department consider becoming a Department of Theology and that it also consider implementing the Vatican’s Ex Corde document (Faculty Assembly Minutes, November 21, 2000, p.2). Two reports were filed by the ad hoc committee. The majority report of the Committee recommended against accepting “Ex Corde” as a legal document noting that acceptance would “destroy the academic, collegial, and cultural life of the College as it now exists.”   A majority of members agreed that Ex Corde “would have serious impact on these areas [institutional autonomy and academic freedom], for example, as it affects the hiring of faculty and administrators and health issues.”  The minority report listed statements about the procedures followed by the committee and asked questions including:   “What does academic freedom mean in a religious university/college context?”  In summation the minority report stated:  “With some modification, we agree with the majority report”—no modifications were included in the report.” 

In the September 25, 2001 Assembly the motion to accept the majority report was made. Following discussion, a vote was taken, and the motion passed. The motion included “that a select committee be constituted to research the identity of the College and the role Roman Catholicism may play in that identity. The committee should have sufficient funds for its research as well as providing speakers and workshops to help determine the identity of the College.”  The minority report members agreed that a “balanced committee be constituted to research” the issues (Faculty Assembly minutes, 10/9/01). Finally during the October 9, 2001 meeting, it was recorded that without further statement regarding future committee and research on the matter “[T]he Board approved…the rejection of the Ex Corde Ecclesia as a legal document for Fisher, while acknowledging the dissent from this opinion filed by the minority of the ad-hoc committee that considered this question.”  As such the issue of academic freedom for faculty was upheld.

There are policies at St. John Fisher College to support academic freedom and the “search for and free expression of truth.” The absence of further appeals and grievances filed under these policies suggests the existence of an environment where academic freedom flourishes. 
RecommendationS

Based on our analysis, we have identified several recommendations that align with objectives of the Strategic Plan and are consistent with the College’s mission.

1. Coordinate the efforts of the Faculty Council, the Council of Deans, and the Institutional Effectiveness Committee to complete the development of a program review process that more systematically promotes the alignment of academic programs with the College’s mission and strategic priorities.
2. Continue efforts to increase the percentage of courses taught by full-time tenured and tenure-track faculty. 
3. Extend the New Faculty Orientation Program into a mentoring and training program for new faculty members and new department chairs/program directors.
4. Continue to review and implement strategies to increase the diversity of faculty and staff members.
5. Review and revise as necessary the student course evaluation system to address learning outcomes assessment and to ensure consistency in policies and procedures for the use of evaluation results. 
6. Maintain the progress of initiatives intended to improve academic advising including the development and implementation of training, assessment, and evaluation systems.
7. Promote a culture of excellence in teaching, advising, and scholarship through the creation of a Center for Teaching and Learning. This entity would coordinate faculty and program development efforts with components to include the Writing and Math Centers, PETAL (the Program for the Enhancement of Teaching and Learning), grant-seeking support, activities and funding in support of curricular and pedagogical exploration, development and assessment, and venues and mechanisms to recognize faculty and staff members who excel.

STANDARD 11 – Educational Offerings

INTRODUCTION

Academic departments have the frontline responsibility for ensuring the academic integrity of their programs. In addition to being subject to standard internal administrative oversight, a number of academic programs must also demonstrate their integrity and effectiveness to external accrediting bodies (e.g. AACSB, NCATE, etc.). Programs soon to be offered (Pharmacy and Executive Leadership doctorates) must demonstrate their capacity for academic integrity both to the state’s Education Department and to their professional accrediting bodies. All academic programs have recently engaged in a review of their missions and goals and have crafted narratives describing their alignment with the six College-wide Learning Goals as part of a process to ensure and promote alignment of all programs and departments with the College’s mission and goals.

PROGRAM GOALS AND STUDENT OUTCOMES

The six College wide learning goals formulated by the faculty and established as the basis of the College wide assessment process (intellectual engagement, diversity and cultural understanding, communication, ethical integrity, discourse and content of field, and application of knowledge) have provided a sound basis for a thorough analysis of the programs of study at Fisher. These goals for both undergraduate and graduate programs reflect the depth and breadth of a Fisher education. All programs, departments and schools have been required to review, revise and submit their own program/department/school learning goals in order to demonstrate cohesion and alignment with the College wide learning goals. This analysis has fostered constructive review and discussion of the curricula and demonstrates the College’s commitment to an intentional educational experience rooted in the liberal arts education for all students. (These program materials are provided in the AHCAP Binder).

Reviews of the alignment of course syllabi with program/department/school goals have already occurred with programs subject to external professional accreditation requirements, and is planned for or currently being undertaken by all other departments. Course syllabi for all courses are sent to the Provosts office where they are available for review. Appendix N presents required elements of all syllabi as communicated each semester by the Provost’s Office.

The Curriculum and Instruction Committee of the Faculty Assembly has developed a form for all new and substantially modified undergraduate courses (limited to those that would impact other academic programs) and programs of study  This form includes a request for information about student outcomes. The Core Review committee reviews proposals for all courses to be included in the Core Curriculum. As a part of this review, content related to learning outcomes, evaluative methods and alignment with the College core is analyzed.

The Graduate programs at Fisher have been developed based on the standards of the College and their professional accrediting bodies where applicable. Within the last several years, all programs in existence since 2002 have successfully presented their academic design and evidence of effectiveness in achieving desired student learning outcomes for external review in connection with the AACSB, CCNE, and NCATE accreditation processes. The Mental Health Counseling program recently provided the State Education Department its plans for such a system as part of its initial program registration process and is currently documenting and analyzing assessment results in preparation for the accreditation process it will undergo with the graduation of its first cohort. The Pharmacy and Executive Leadership doctoral programs, currently in the process of securing state registration, are similarly engaged. 

A review of the graduate programs at Fisher by the Standard 11 study group reveal thoughtfully constructed curricula that either integrate scholarly work throughout the program of study or culminate in a synthesis or capstone project. Projects provide students with a guided research experience that addresses a significant issue in their field of study and foster skill development necessary for advancing their education at the doctoral level. Programs typically have outcome rubrics that specify expectations for the capstone project. Ten of the twelve graduate programs currently have a culminating capstone project which directs the student to produce scholarly work in an area appropriate to their area of advanced expertise. Table 11.1 presents a snapshot of these.

Table 11.1. Graduate programs – Capstone projects.

	Graduate Program
	Number of completed projects
	Length of time for project
	Presentation

	 International Studies
	29 projects since 1999
	1semester
	Presentation & Defense 

	Math, Science, Technology
	20 projects /year
	2 semesters
	Presentation

	Business Administration
	20 projects /program
	2 semesters
	Presentation at business site

	Childhood Education
	11 projects since Fall 2003
	Not known
	Presentation  defense

	Special Education
	
	1 semester
	Written and oral roundtable

	Human Services Administration
	Varies per year, 10 in 2005
	2 semesters
	Written and oral presentation 

	Advanced Practice Nursing
	Varies per year, 10 in 2004
	1 semester
	Written and oral presentation


Curriculum Review, Assessment, and Actions

Periodic Evaluation of the Effectiveness
Periodic evaluation of the effectiveness of any curricular, co-curricular, and extracurricular experiences provided to students is the basis for improving student development programs and enables students to understand their own progress. The analysis of departmental curricula demonstrates that the vast majority of departments at the College are continually reviewing, assessing, and modifying their curricular, co-curricular, and extra-curricular activities. The evidence for this comes from two major sources. First, evidence was gathered through a survey of department chairs that was conducted by Dr. Jean Maley during February, 2005 (documented in the Faculty Binder). Second, additional detailed evidence was gathered from self-study documents that were recently prepared by six of the departments surveyed by the Standard 11 study group.

Evidence from Chairs Survey

As shown in the following table, the survey of department chairs revealed that undergraduate departments are reviewing, assessing, and changing their curriculum on an ongoing basis. Most departments (82%) made changes as a result of these ongoing reviews. Of the departments that made changes, many changed major requirements (57%), added new course (93%), or made co- or extra-curricular changes (57%). Some of these changes have affected other departments (86%). A minority of departments have added new concentrations (36%). 

The survey requested information on the changes that were made. The curricular changes included fast tracks to graduate programs, new undergraduate programs, changes in major and minor requirements to better serve students, changes in major and minor requirements to better represent the scholarly field, and changing concentration requirements. The co- and extracurricular changes included additional student programs such as clubs, speaker series events, and internship programs. 

Table 11.2. Curricular, Co-Curricular, and Extra-Curricular Changes among Undergraduate Departments

	 
	Percent

	Departments that made significant changes
	82%

	Of those departments that made changes
	 

	Changed Requirements
	57%

	Added new courses
	93%

	Added concentrations
	36%

	Made Changes that Affected Other Departments
	86%

	Change Co-Extra Curricular Requirements
	57%


Evidence from Self Study

Although only a subset of departments (six) not subject to external accreditation by their professional organizations have completed full self studies, the reports provide more detailed evidence than the chair surveys and can be used to supplement or explain some of the findings from the chair surveys. The self study reports demonstrate that programs are evaluated on an ongoing or continual basis, and this is documented, at least to some extent, in most of the self-study reports. All of the reports provide at least some evidence about how the evaluation has been used to make changes to the program. 

Programs subject to outside accrediting bodies (Business, Education, and Nursing) have adhered to more formalized systems for documenting their self-reflective activities and the application of such analysis. These are presented in the AACSB, CCNE, and NCATE Binders.

Most departments have made numerous changes that result from their assessment analysis. The evidence for this is documented in the self studies of all departments, though there is once again a distinct difference in detail between those that report to accrediting bodies and those that do not. The ones who do not report to an outside accrediting body seem to have a more informal linking between assessment and change. The experience and insights generated by participants engaged in these professional accreditation efforts (which includes faculty members from a number of programs outside of the business, education, and nursing programs) has proven invaluable in the development and creation of assessment systems of programs college-wide.

Programs that promote student use of information and learning resources
Lavery Library provides an outstanding array of information resources, but also along with the services professional librarians who collaborate effectively with faculty to develop students' information literacy competencies through well-designed library research assignments.

The mission and goals of Lavery Library (see Appendix O) are clearly aligned with those of the College. While the library’s primary role is to support the first goal area of the College’s strategic plan (i.e. Academics, Curriculum, and Student Learning Outcomes) and most specifically Objective 1.7.1 pertaining to information literacy, its goals also resonate in many other college objectives, such as those addressing diversity, the Core Curriculum, academic support, and professional development. A new strategic plan for the library is in development to replace the 1999 revision, as well as a companion assessment plan. Documentation of the Library’s mission, goals, and its strategic and assessment plans are provided in the Library Binder. 

Information Literacy

Classroom library instruction is a core library service that has steadily grown over the years. In 1995-96 there were 55 classes taught by Lavery Librarians; in 2003-04 that number was 111. Librarians have been assessing the effectiveness of these instructional sessions in several ways:  short questionnaires completed by students at the end of each class, hands-on exercises completed in class, and graded homework. In 1999 and 2001, faculty whose classes received library instruction were surveyed. Overall ratings of good to excellent were 87% (1999) and 95% (2001), and comments accompanying the survey were overwhelmingly positive. Analysis of in-class exercises and homework revealed certain concepts students had not learned, and led to changes in class content, method, and emphasis, which improved student learning outcomes in subsequent classes. 

Through the collaboration of librarians and faculty, library instruction has been evolving over the last several years from ad hoc classes into intentional information literacy (IL) programs, beginning with four pilot projects, planned in 2003-04, and implemented in 2004-05. The Final Report of the Information Literacy Working Group, March 26, 2004 (available in the Library Binder) documents the process that was followed and also the competency standards, learning goals, outcomes, and assessment measures planned for each of the four pilots. Assessment measures being applied in the IL pilot programs include in-class exercises, assignments, IL midterms, and questionnaires, as well as rubrics to guide evaluation of annotated bibliographies, portfolios, literature reviews, research papers, and other written work. Compilation and analysis of assessment data gathered during 2004-05 is being used to guide improvements to the pilots themselves, and also to the Information Literacy (IL) process models, which will then be applied in other departments and programs as the IL program grows.

Support for Educational Offerings

Lavery Library has a rich history of seeking input from the community it serves. The staff has a genuine interest in receiving both positive and negative feedback in order to make changes and enhancements in the library’s resources, services, and physical environment as evidenced by the numerous and regular surveys and reports undertaken by staff (results summarized in the Library Binder).

Faculty/Librarian Collaboration

Faculty and librarians work in partnership towards the goal of developing students who are information literate and, thereby, prepared to be lifelong learners. Shortly after the last Middle States re-accreditation visit, and in response to one of the team’s recommendations, a taskforce of faculty, librarians, and media staff was formed to design the future of Lavery Library. The result of this year-long effort was Interface to Knowledge: A Strategic Plan for Lavery Library, completed in April 1997. Revised in 1999, this document guided new and improved services in all library operations. As mentioned above, a new strategic plan for the library is currently under development.

Beginning in October 2000, a group of faculty, librarians, and academic support staff formed the Information Technology and Information Literacy Team (ITILT) to study, discuss, and recommend strategies and tactics to further the College’s academic mission through information technology (IT) and information literacy (IL). The intent of the ITILT White Paper (April 2001) was to promote discussion and to present a menu of choices for the appropriate decision-making bodies to consider for implementation. Some examples of positive outcomes from the work of ITILT include:  integration of IT/IL competencies in the new Core Curriculum; de facto adoption of the Association of College and Research Libraries (ACRL) Information Literacy Standards by the College; Freshman Seminar emphasis on basic technical competencies; availability of a software applications trainer on campus; improvements in budgeting and planning for technology; issuance of laptop computers for students in selected programs; equipping of L-100 as a hands-on IL classroom/lab in the library; increased effectiveness of the Banner/Blackboard interface.

During 2002-03, one of PETAL’s learning circles focused on information literacy and information technology competencies for students. Librarians and faculty worked together to draft Information Literacy Goals for St. John Fisher College Students, an adaptation of the ACRL standards. The most recent major faculty/librarian collaborative project was the 2003-04 Information Literacy Working Group discussed earlier in this chapter. 

Librarians frequently work with faculty one-on-one to:  design effective library research assignments; plan classroom library instruction tailored to the specific needs of the course; orient new faculty to Lavery Library and its subject-specific resources; instruct faculty in the use of new databases and interfaces; and assist faculty with their own research (dissertations, books, articles). 

Librarians have been instrumental in assisting departments and programs seeking accreditation by external bodies, such as AACSB, NCATE, and CCNE, and/or approval by the New York State Department of Education. Lavery Library’s focus on quality resources and information literacy instruction greatly strengthens these efforts.

Provision for comparable quality of teaching/instruction, academic rigor, and educational effectiveness

Graduate students in the Mental Health Counseling, Nursing, and Education programs are being prepared to take the relevant professional exams in their field. Data collection for the graduate nursing students taking the certification exam is hampered by the voluntary nature of these exams, as well as reliance on student feedback about the outcome of their test. Graduate students in the Human Resources Development program are also being prepared to take the relevant professional exam in their field. In 2004, 84% passed on their first try and in 2003 93% passed on their first try. 

Graduate courses are taught by a mixture of full-time Fisher faculty along with professionals from local businesses and public schools who bring invaluable practical insights into the classroom. Table 11.3 presents a brief description of the education preparation of graduate instructors during the 2004-2005 academic year.

Table 11.3. The Percentage of Faculty with Master’s- and Doctoral-Level Degrees Teaching Graduate Courses as a Function of Full- or Part-Time Status



Full-time
Part-time
Doctorate
80.4 %
29.9 %

Master’s
19.6 %
70.1 %

Note: The percentages are calculated at the level of the number of faculty. Many of the full-time faculty and some of the part-time faculty teach more than one graduate course. 

Evening and weekend credit courses give working adults additional opportunities to earn college degrees through part-time study. For adult students pursuing an undergraduate degree, The Accounting Department offers its courses in night format as well as regular day classes for those adult students desiring to obtain the Bachelor of Science degree in Accounting. Students may complete the BS in Accounting by taking evening courses only. The Nursing Department offers an RN/BS program to adult students using the evening format. 

Classes in every graduate program are scheduled in the evening so that adults may still work and go to school. The Weekend College was established in 1997 and it allows for concentrated on-campus study, time for independent study, and individualized group reflection. Classes meet on Friday evening from 5:30-9:30pm, Saturdays from 9 am to noon and 1-5 pm every other weekend. A three-credit course meets four weekends in an eight-week block. At the completion of a semester, a student will have completed two courses – one in the first block and one in the second. Programs in weekend format include MBA, MS Human Resource Development, MS Special Education (Childhood & Adolescence), MS Literacy, MSEd  Childhood & Adolescence and MSEd Educational Administration.

Accelerated Programs

The Ronald L. Bittner School of Business introduced the One-year MBA program in the fall semester of 2004 with the first cohort of students receiving their degrees in September of 2005. The program is comprised of three 14-week semesters, during which classes are held on Wednesdays from 3:50 – 10:20pm and on Saturdays from 7:50am-2:30pm. Student learning outcomes and expectations for this program are equivalent to those of the regular MBA program. This condition is dictated by College standards as well as the expectations of AACSB, the business school’s accrediting body. All of the faculty members teaching in both programs are either academically qualified or professional qualified by AACSB standards with over 90% meeting the more rigorous standard (i.e. academically qualified).

Practices and Policies That Reflect the Needs of Adult Learners
In an effort to better serve the unique needs of adult learners, the Bursar’s, Registrar’s, and Financial Aid offices are open until 6pm every Wednesday that classes are in session. The Office of Graduate Admissions is also open until 6pm every Wednesday so that working adults can make appointments with graduate counselors. That office also conducts phone conference calls with prospective adults that may not be able to make it in during the hours of operation. Fish’R’Net allows students to register on-line which prevents them from having to make a special trip to the College to register. The Bursar’s office has developed a PREP program to allow students to have deferred billing if their tuition will be reimbursed by their employer pending satisfactory performance.

Other services for adult students include a webpage specially designed to provide adult students information about campus resources: (http://www.sjfc.edu/campres/adult.asp ). Fisher also offers a Mathematics Anxiety Workshop which addresses the common fear of a large percentage of adult students, where participants can learn and begin to implement techniques and strategies to help reduce their math anxiety. Finally, The Balancing Act: School, Work, and Family is a workshop that helps adult students to develop strategies to keep their stress levels down, concentrate effectively at work and school, and be able to spend quality time with family. There are several organizations on campus which focus on the adult student. They are:

· the Adult Student Network, an organization that gives adult students a forum to interact outside the classroom environment;
· the Graduate Student Association offering networking and socializing opportunities for graduate students on campus; 
· Alpha Sigma Lambda, Delta Mu Chapter: a national honor society whose purpose is to recognize returning undergraduate adult students, age 25 and older, for their outstanding scholarship.
In response to the declining numbers of part-time adult undergraduate learners, the College commissioned a market study in 2004 by the Aslanian Group in order to ascertain the educational desires of these students. The College is currently examining program and delivery mode options that would better meet the educational needs of local adult learners.

Transfer Policies

Transfer policies and procedures currently in place are described in the College catalog. The policies and procedures are communicated in the College catalog but also to individual transfer students by the means of a transfer credit evaluation (TCE) given to them at the time of their acceptance. Academic Advisors are also presented with the means of knowing what their transfer advisees are receiving credit for through a copy of the TCE. Within the first semester of a transfer student being at Fisher, the student’s transfer courses are then articulated onto Banner so that the transfer student and their advisor can view the student’s record. Fairness, consistency and expected learning outcomes are evidenced by several means:

a) Transfer credit evaluations are completed by the two transfer counselors at Fisher and are then reviewed by the Associate Registrar. All three of these individuals have been performing this task for the past 10-15 years. 

b) There is consistency in staff and their knowledge as well as the fact that all transfer credits from all colleges/universities are then “built” into Banner so that the next time a student transfers that course, there is a record of how it was handled before. 

c) These same staff members sit on several committees at Fisher that make decisions that affect transfer students (CNI, ASC, etc) so that when ideas are being discussed, there is a person present who can accurately represent the concerns and issues of transfer students.

d) Expected learning outcomes is best evidenced by the fact that we do no have department chairs/faculty complaining that transfer students are not ready for the next level of work upon transfer. Care is taken to ensure that a transfer student is not given credit for courses that would leave them unprepared for the next level and/or given too little credit for courses so that they feel they are “re-taking” courses at Fisher already taken elsewhere. 

e) One means of comparing courses is the electronic resource CollegeSource which displays college catalogs from colleges in North America year by year. The transfer counselors and/or associate registrar can read a course description in the year that the course was offered to assist in determining if it is the equivalent of a Fisher course.

f) Because of Fisher’s size, it is a relatively easy matter of conferring with department chairs regarding course equivalencies. 

g) If a transfer student feels that a course did not transfer that should have, that student can appeal to the department chair to look at syllabus and readings lists to determine if the course is transferable. The department chair and the associate registrar then can make the necessary changes.

Transfer policies facilitate student progress without compromising quality or integrity due to constant interaction between transfer staff and feeder schools. Courses are continuously being evaluated by department chairs, the Registrar’s Office and the transfer counselors of the Admissions Office as feeder schools develop new courses or make substantive modifications to existing courses. Articulation agreements have been worked out with the main feeder schools so that the advising staffs at both institutions understand which courses are best suited for transfer. These same articulation agreements undergo regular review.

RECOMMENDATIONS

1. The College should develop process for assessing students’ information technology and information literacy competencies upon entering and graduating.

2. Assessment evidence of student learning outcomes pertaining to information literacy achieved in Core Curriculum courses should be shared with undergraduate academic programs to inform a discussion of how best to build upon this foundation through the students study within their majors.

3. The College should review the adequacy of instructional resources (facilities, personnel, and training) that support information literacy programs campus-wide.

4. The College should assess how well existing programs, practices, and services provide for the educational needs of all adult students (graduate and undergraduate, full and part-time, matriculated and non-matriculated). 
STANDARD 12 – GENERAL EDUCATION
INTRODUCTION

The Core Curriculum at St. John Fisher College is required of all undergraduate students and, as such, is an important means by which the “centrality of the liberal arts” is manifested within the undergraduate academic experience. For many years, the Core has represented just under forty percent (15 courses, typically 45 credit hours) of the required 120 credit hours of coursework necessary to qualify for a Bachelor of Arts or Sciences degree from the College. In the mid-1990’s, the faculty devoted several years of study, discussion, and collaboration to the development of a new Core Curriculum. While maintaining a distributional aspect, the 1997 Core was more intentional than its predecessor. Five Core Goals were defined (i.e. academic engagement, intellectual flexibility, tradition and values, cultural context and diversity, and skills) along with suggested objectives for the purpose of course assessment. The 1997 Core introduced a requirement that all freshmen participate in a fall semester Learning Community, established requirements for courses addressing diversity, and made courses from emerging interdisciplinary programs in the liberal arts eligible to satisfy core requirements. 
In the fall of 2000, the Curriculum and Instruction Committee commenced an initiative to address aspects of the core curriculum called for in the 1996-1997 resolutions that had not yet been implemented. These included the creation of a process and structure for the systematic assessment of the effectiveness of that curriculum in promoting student learning, the integration of skills requirements into the curriculum, and the creation of course clusters and sequences. Work in preparation for initial accreditation of the business programs by the Association to Advance Collegiate Schools of Business (AACSB) and the education programs by the National Council for Accreditation of Teacher Education (NCATE) along with a deepening understanding of the importance of intentionality in curriculum design by the College community as a whole highlighted the importance of addressing these aspects of the core curriculum. Additional emphasis of its importance resulted from the Middle States Evaluation Team’s comments to the College’s 2001 Periodic Review Report that recommended the completion of the Core Review Process. Objective 1.2.1 of the 2003 Strategic Plan made it a high priority objective of the College to “develop a revised, comprehensive core curriculum that reflects our mission; is focused on student learning outcomes (including specific skills and competencies); and is assessable.”  Structural changes in the core curriculum intended to address these issues are currently being implemented as the new requirements are phased in over the next several years. It is expected that these modifications will result in a curriculum that is even more intentional and amenable to meaningful assessment and whose student learning goals closely align with the recently articulated College-wide learning goals.

OVERVIEW OF THE UNDERGRADUATE CURRICULUM
Values and Goals

Founded by Basilian Fathers in 1948, St. John Fisher College pays homage to the heritage of its founders in the values and goals embodied in its undergraduate curriculum. The College Crest features the Basilian motto, “Teach me goodness, discipline, and knowledge” in recognition of the linkage between knowledge and ethics. The Educational Philosophy Statement of the College (adopted originally as the College Mission Statement by the Board of Trustees in 1987) echoes this link in its stress upon the social role of higher education: “learning is valuable for its own sake, for the sake of those who learn, and for the sake of society as a whole.”  (The entire Educational Philosophy Statement appears in Appendix B)  The Educational Philosophy Statement also makes clear that the primary educational goals of St. John Fisher College are to instill values through a liberal arts curriculum based upon practical skills when it states:

Our chief academic goals are to help students develop intellectual skills, a foundation in the liberal arts, and proficiency in a major. We especially emphasize the liberal arts, not only because they are intrinsically valuable, but also because they prepare students for life-long learning and for an ever-changing work environment.

The College’s Concise Mission Statement (see Appendix A) identifies the centrality of the liberal arts to a Fisher education and is an obvious starting point for any consideration of its undergraduate program and the Core Curriculum. At the heart of the liberal arts ideal is a judicious mixture of depth and breadth. As noted in the Educational Philosophy Statement, “proficiency in a major” is an important goal of the undergraduate curriculum, providing depth and analytical capabilities in one of a variety of disciplines. The requirement that every student acquire the specialized skills and ways of thinking of a particular major constitutes a form of self-improvement quite distinct from pursuing any particular career after graduation. The College expects every Fisher student to become adroit at using the analytical and expressive methodologies of a particular discipline in which they major. Equally important is the need to ensure that Fisher students acquire a substantial breadth of knowledge to “prepare students for life-long learning and for an ever-changing work environment.” The practical knowledge and skills of a liberal arts program are ultimately to serve each student’s individualistic pursuit of deeper values, reflecting the Educational Philosophy Statement’s reference to a belief that “moral and spiritual growth comes from intellectual inquiry and critical self-awareness.” Emphasis upon the values of the College founders through ethical inquiry and moral reasoning, merged with the dual goals of the liberal arts—depth and breadth—underlay the implementation of the core curriculum in 1997. (The Concise Mission statement appears in the Executive Summary of the 2003 Strategic Plan.)
Structure of the Undergraduate Curriculum

The College’s undergraduate program offers coursework leading to the Bachelor of Arts degree (42 options) and Bachelor of Science degree (15 options). Both degree types require students to complete a minimum of 120 credit hours. The Board of Regents of the State of New York has established that at least 90 of the credits for the BA degree must be in the Liberal Arts and Sciences with a corresponding minimum of 60 credits for the BS degree. Thirteen undergraduate academic programs have curricula leading to a Bachelor of Arts degree, nine programs lead to a Bachelor of Science degree, and six enable students to earn either a Bachelor of Arts or a Bachelor of Science degree. Programs vary in the proportion of the 120 credit hour requirements they comprise according to the nature of the discipline and the presence or lack thereof of external accrediting or licensure conditions. For instance, Anthropology majors must earn thirty credit hours of courses in the major to satisfy their degree requirements while Nursing majors face a 58 credit requirement. On top of this, Nursing majors must earn a significant number of their remaining credits in pre-specified natural and social science courses. 
Students pursuing a Bachelor of Arts degree are required to complete a minor; this being an option for BS students. A minor, typically comprised of six courses (18 credits) in a discipline, is meant to promote an in-depth knowledge in a field outside of the major. Most academic programs offering courses leading to a BA or BS degree also provide the opportunity for students to minor in the field. In addition, a number of interdisciplinary minor programs are available for this purpose.

 While all undergraduate academic programs have academic missions consistent with that of the College, they exhibit substantial variation in their curricular makeup. As indicated above, some programs are highly structured while others afford substantial student choice. Depending on whether they have chosen to pursue a BA or a BS degree, students can have notably different levels of exposure to liberal arts courses. As such, the core curriculum is the common experience that establishes the centrality of the liberal arts for undergraduate students at the College. This curriculum, comprising a little over a third of the undergraduate experience (i.e., 45 credits of the 120 credit hour requirement for BA and BS degrees), will be the primary focus of attention of this reflection on the effectiveness of the undergraduate general education program at the College.

The 1997 Core Curriculum: Breadth, Depth, Diversity, Plurality

In pursuit of the educational outcomes of the Educational Philosophy Statement of the College (summarized as a “dual emphasis on intellectual and personal growth”), St. John Fisher College implemented a new core curriculum in 1997. The Core includes a total of 15 courses (45 semester hours; summarized in Table 12.1) divided between the following four areas: 1) Literature and Foreign Language, 2) Philosophy and/or Religious Studies, 3) Social Sciences, 4) Mathematics and/or Natural Sciences. The Core also mandated that first-year students take English 101 and 102 during their first two semesters, and join a Learning Community program bringing together faculty from at least two disciplines. The Literature and Foreign Language, Social Science, and Philosophy/Religious Studies categories permit students to select one alternate course to explore additional areas according to their personal interests. Alternate courses can be selected from Arts, American Studies, Interdisciplinary Studies or departments not represented in the distribution above, or an additional course from an established area which is already filled, such as a fifth Social Science
Table 12.1 – Summary of 1997 Core Distribution Requirements 
	Number of Courses
	Field of Study

	3-4 courses
	Literature, Foreign Languages

(including English 101 & 102)

	3-4 courses
	Philosophy and/or Religious Studies

	3-4 courses
	Social Sciences

	3 courses
	Mathematics and/or Natural Sciences

	Up to 3 courses
	Additional courses which meet state guidelines for liberal arts credit

	3 courses (from among those above)
	Diversity (D) and Pluralism (P); At least 1 course must carry a D and 1 course a P designation


Borrowing from Arthur Levine’s categories, Fisher’s 1997 Core is a blend of perennialism (in its emphasis on the skills taught within each major) and essentialism (in the requirement that students acquire familiarity with philosophical and/or religious inquiry and train their skills or moral judgment and reasoning). 

In order to ensure that all students not only meet distribution requirements but also engage important issues of diversity and plurality, the College subsequently revised its Core curriculum in 1997 to require all students to take a total of three courses with the “D” (diversity) or “P” (plurality) designation.

The First-Year Program

The First-Year Program is designed not only to assist students in the transition to college, but also to orient them to the history and values of the Fisher community and the characteristics of a successful Fisher student. Though they are not part of the College core curriculum, two components of the First-Year Program address general education goals through educating students about the core values of the College, accepting personal responsibility, and making healthy decisions related to the college experience. Great Beginnings is a one-day pre-orientation for new students and their parents in May of the senior year of high school. Orientation, a three-day program in late August, sets the tone for success through academic, social, cultural, and religious activities.

All first-time freshmen participate in one of the integrative Learning Communities as part of the first-year experience. This program gives first-year students the opportunity to take courses from different disciplines in “clusters” that focus on a central theme. All clusters include a college writing course, or the equivalent, designed to improve students’ writing and critical thinking through active participation in class discussion, collaborative learning, and a variety of writing assignments focused on the topic of each learning community cluster. The format allows each student to understand a complex topic from multiple perspectives. All first-time freshmen will enroll in ENGL101C or a writing intensive Learning Community cluster and a Research-based Writing course during the first year. The Research-based Writing courses (commonly identified with “199” as a course number) are currently offered by fourteen academic programs, including the English Department.

The Freshman Seminar (ITDY 101) is a one-hour, graded course which provides first-year students with an orientation to college life and a support system intended to foster their academic success, personal growth, and career exploration. The goals of this program are to help students become responsible campus citizens, develop independent learning skills, and explore their educational and career aspirations. The Freshman Seminar addresses personal responsibility through sessions on topics such as alcohol and wellness, and civic responsibility through sessions on participation and leadership in student clubs, addressing diversity and community-building activities. The Freshman Seminar leaders serve as the academic advisors for all the students in the class for the entire freshman year.

ANALYSIS OF THE 1997 CORE CURRICULUM (Please note that this analysis is directed to the core currently in place, that is, the 1997 Core Curriculum. The College will be implementing a new Core Curriculum beginning in the 2006-07 academic year.)

Student Understanding of Core Requirements

Students receive information about the core requirements both before and after matriculation through components of the First-Year Program and other forms of academic advising. Detailed information regarding the core requirements is made available to all students through a number of printed and on-line documents (see the Core Binder). The First-Year Program at Fisher consists of four components: 1) Great Beginnings - a day-long pre-orientation that takes place in May for freshmen entering the subsequent Fall; 2) Orientation - a more comprehensive three-day orientation program that takes place in late August immediately before freshman begin their classes; 3) Learning Communities - a cluster of courses from different disciplines organized around a central theme that are taken by incoming freshmen in the fall semester; 4) Freshman Seminar/Freshman Advising - a one-credit course designed to help students acclimate to college life, foster academic progress, and promote personal growth (the seminar instructor also serves as the Freshman Advisor throughout the year for students enrolled in the course). The Office of Academic Affairs sponsors the Great Beginnings sessions in May for freshmen matriculating the subsequent Fall. As part of this day-long program, students attend sessions designed to familiarize them with the academic program (including the core requirements), other components of the First-Year Program, and other aspects of college life (clubs/activities, living on campus, athletics, etc.). Students also meet with freshman advisors to discuss and confirm course schedules for the fall. As part of the First-Year Program during the Fall semester of their freshmen year, all students are required to enroll in the 1-credit Freshman Seminar (ITDY 101) course (the instructor for the course serves as a student's freshman advisor during the first academic year, after which each student is reassigned to an advisor from his or her major program of study). All of the various sections of the Freshman Seminar have common goals and course elements (a sample course syllabus is provided in the Core Binder), which include an introduction to the Undergraduate Bulletin and academic requirements (including core requirements), development of a two-year academic plan, and at least three required meetings with the freshman advisor. 
In addition to these programs specifically tailored to incoming freshmen, core requirements are also communicated to transfer students and matriculated sophomores, juniors, and seniors through other forms of academic advising. Incoming transfer students receive a Transfer Credit Evaluation from staff members in the Registrar's Office before matriculation. The Transfer Credit Evaluation indicates how transfer credits from other institutions will be applied towards the student's program of study at Fisher (including the core as well as the major and minor), and copies of the completed evaluation are sent to the student and the academic advisor. Incoming transfer students are also encouraged to consult with staff from the Office of Academic Affairs to develop a Tentative Long Range Plan, which allows them to map out their program of study on a semester-by-semester basis. After matriculation, all students are assigned an academic advisor who is typically a faculty member from the student's major area of study (except for freshmen who are assigned freshmen advisors). Students are expected to meet regularly (i.e., at least once per semester) with their advisors to continue planning and tracking their academic progress (including progress towards completion of the core requirements). To encourage such meetings, matriculated students must obtain pin numbers from their academic advisors in order to register for courses or make adjustments to their course schedules, and a new pin number is assigned to each student every semester. Degree Progress Tracking Forms and Student Curriculum Planners (two-page sheets of suggestions and guidelines for course requirements and sequencing along with projected course offerings over a two-year horizon that are prepared for each undergraduate academic program and are updated each semester) are available to advisors and advisees to facilitate this process, as well as a Course Registration Worksheet that is available through the Registrar's Office. Finally, the Registrar's Office offers early Graduation Audits to students with senior standing who expect to finish their degree requirements within the next academic year. The Graduation Audit provides students and advisors with a final opportunity to review and double-check the student's progress towards completing core and other degree requirements prior to graduation.

Thus, various efforts are made to communicate the core requirements to students before and after matriculation. However, despite these various efforts, no mechanism currently exists for determining their effectiveness. Moreover, students, faculty, and staff have voiced several concerns regarding effective communication of the core requirements. First, the core requirements are somewhat complex and difficult to understand, particularly with regard to "alternate" core courses and letter designations. Second, information regarding core requirements is not really "centralized" through a particular office (e.g., some information and forms are available through the Registrar's Office while others are available through the Office of Academic Affairs), so it is sometimes difficult for students and faculty to know where to direct their questions about core requirements if and when they arise. Third, with the exception of freshman advisors, faculty members who serve as academic advisors generally receive no formal training, incentives, and/or recognition for their advising efforts, and numbers of advisees vary significantly among various departments and individual faculty members. Consequently, some advisors lack the knowledge, motivation, and/or sufficient time to provide quality assistance for their advisees, particularly with regard to requirements outside the major such as the core requirements.

Alignment of the College Core with the College Mission and College-wide Learning Goals 

As described in the chapters dealing with Standards 7 and 14, faculty of the College developed a set of College-Wide Learning Goals as an intermediate target for academic programs to align their program goals and eventually their student learning outcomes with the College’s Concise Mission statement. The goals of the 1997 Core curriculum preceded the articulation of the College-Wide Learning Goals by seven years. These core goals, along with the College’s statements of mission and educational philosophy (see the Executive Summary of the Strategic Plan and Appendix B), informed the drafting of the College-Wide Learning Goals. Table 12.2 illustrates the alignment between the 1997 core goals with the College-Wide Learning Goals. (Resolutions of the Faculty Assembly describing the 1997 Core Model including Goal Definitions, implementation, and assessment are provided in the Core Binder).

Core Goal Five, Skills, addresses the Middle States general education expectation that students acquire college-level proficiency in “….essential skills, including oral and written communication, scientific and quantitative reasoning, critical analysis and reasoning, technological competency, and information literacy.” While these skills are expected to be further developed as the student encounters his or her major field of study, the core curriculum serves as a means of introducing students to college-level expectations of such. Current modifications being made to the structure of the core are intended, in part, to ensure that undergraduate students must begin the development of these skills early in their college careers.

Alignment of Core Curriculum Structure with Core Goals

The Core Review Committee, a subcommittee of the Curriculum and Instruction Committee of the Faculty Assembly is responsible for determining whether a particular course aligns with the core learning goals and should be designated as a core course. The Core Review Committee consists of eight elected faculty representatives (one from each of the four faculty divisions including Humanities, Social Sciences, Math/Natural Science, and Business Administration appointed from among the elected representatives on the C& I Committee; and one from each of the four core divisions including Language/Literature, Social Sciences, Philosophy/Religious Studies, and Math/Natural Science elected by division in the Faculty Assembly).

Table 12.2 – Alignment of College-Wide Learning Goals and Goals of the 1997 Core Curriculum

	College-Wide Learning Goals
	Relevant Goal - 1997 Core Curriculum

	1.
Intellectual Engagement. To demonstrate their intellectual curiosity and engagement, Fisher students will work individually and with others to pose and take positions on significant questions. They will be able to defend those positions by developing reasoned arguments based on evidence.
	 I. 
Academic Engagement – The Core should introduce students to and engage them in the intellectual life of this academic community and assist them in their socialization into the world of higher education.

II. 
Intellectual Flexibility – The Core should: provide our students with a broadening intellectual experience in a variety of academic disciplines; acquaint students with a variety of ways of knowing and encourage students to integrate disparate kinds of knowledge; encourage students to explore the connections among disciplines, invite new viewpoints, and broaden their intellectual views; emphasize the importance of analytical and creative thinking and of problem-solving across the curriculum.

	2.
Diversity and Cultural Understanding. Having reflected on their individual and cultural perspectives in the context of others, Fisher students will be able to demonstrate that they value diversity by engaging with a wide range of individuals and groups in achieving common goals in their lives as students, professionals, and citizens.
	IV. Cultural Context and Diversity – The Core should address issues of diversity and prepare students to live in a multicultural world.

	3.
Communication. Fisher students will be able to gather information and use it to generate, understand, and convey ideas through effective listening, speaking, reading, and writing. They will also demonstrate their ability to process quantified data and understand and communicate the results, using appropriate technology.
	V. Skills – The Core should require students to:

· develop and enhance the communication skills – written, oral, and computer  that allow them to acquire and share knowledge;

· demonstrate competence in computational skills;

· demonstrate competence in a foreign language.




Table 12.1 – Continued

	College-Wide Learning Goals
	Relevant Goal - 1997 Core Curriculum

	4.
Ethical Integrity. Fisher students will examine and articulate their evolving values in the context of multiple ethical, philosophical, and religious perspectives. They will reflect their considered values by embracing ethical decision-making in their personal, professional, and civic lives.
	III.
Tradition and Values – The Core should:

· reflect the Catholic tradition in higher education within which philosophical and religious questions are integral elements;

· require students to confront the ethical dilemmas and to assess the values that are inherent in all areas of the arts and sciences;

· encourage students to develop a sense of shared humanity and an appreciation of issues of social justice.

	5.
Discourse and Content of Field. Fisher students will become sufficiently grounded in one or more disciplines to communicate within and about the discipline, to apply the methods and tools of the discipline to solve problems, and to understand the discipline’s relationship to other modes of inquiry.
	  I.
Academic Engagement 
 II. 
Intellectual Flexibility 


Each serves to prepare and reinforce study within the major.

	6.
Application of Knowledge. Working both individually and collaboratively, Fisher students will be able to draw on reason, experience, and academic preparation to achieve effective solutions to personal, intellectual, professional, and civic problems.
	All five Core Goals contribute to student preparation for such applications.


A department or program that wishes to offer a particular course for core credit must first submit a proposal to the Core Review Committee in accordance with the instructions for Preparation of Core Course Proposals (see the Core Binder). All core courses are expected to align with Learning Goals I and II (Academic Engagement and Intellectual Flexibility, respectively). In addition, each core course is also expected to align with at least one of the remaining three goals (Goal III: Tradition and Values, Goal IV: Cultural Context and Diversity, or Goal V: Skills - including Written Communication, Oral Communication, Computer Communication, Computational Skills, and Foreign Language Skill). The core course proposal must include a description of how the course addresses specific core goals, sufficient detail to illustrate how the core goals are met, evidence of assessment to determine how well students meet the goals, and a course syllabus. Courses deemed by the Core Review Committee to meet these criteria and address the core learning goals in the manner described above are approved for core and receive a letter designation of "C" which is appended to the end of the course number (e.g., ENGL 101C, PSYC 100C, etc.). 
Departments or programs may also request that a course be considered to satisfy the Cultural Context and Diversity goal (Goal IV). Students must take at least three courses that deal specifically with this goal as partial fulfillment of the core requirements. Of these three courses, at least one must carry the “D” (Diversity) designation and one the “P” (Pluralism) designation. The third course may carry either designation. Diversity courses must "prepare students to live in a multicultural world by providing intentional comparative analyses of at least two cultures or various subcultures within a given society."  Pluralism courses must engage students in interactive discussion of contemporary (i.e., post-World War II) cultural issues concerning some combination of gender, sexuality, and/or ethnicity in the United States. Courses deemed by the Core Review Committee to address one of these two specific learning goals (in addition to Goals I and II as described previously) are approved for core and receive a letter designation of either "D" or "P" respectively, which is appended to the end of the course number (e.g., LSPN 102D, REST 281P, etc.). 

Thus, the Core Review Committee is responsible for reviewing proposed core courses in advance and determining whether a given course is aligned with the Core learning goals and therefore may be used to satisfy the core requirements. However, with regard to how well the overall core structure aligns with the core learning goals, the picture is somewhat less clear. All core courses must align with Goals I and II plus at least one additional Goal (III, IV, or V). Courses with “D” and “P” designations must align with specific learning goals subsumed under the broader Goal IV. This provides for a clear alignment of three of the five major goals (i.e., Goals I, II, and IV) with the overall core structure and ensures that all students, regardless of the core courses they select, will be exposed to these Core goals. Presumably Goals III and V would be met by a variety of courses distributed across the first four categories outlined in the core structure (summarized in Table 12.1). However, the current system, which gives students tremendous latitude in their Core course choices, does not guarantee that this will occur, thus it is possible that some students will never have exposure to Goals III and V. For example, although a number of courses in the Philosophy/Religious Studies category would likely address Goal III - Tradition and Values, it is possible that a student might select a cluster of courses from this category that does not address that goal. Goal V appears to be particularly problematic since it includes five different skills, only one of which is clearly aligned with the current core structure (i.e., Written Communication is addressed by ENGL 101C). However, it should be noted that the1997 Core Model document included three-year and five-year plans designed to address these issues.

Learning Communities are a component of the College’s First Year Program. Under the current (1997) Core as well as the revised Core Curriculum being implemented beginning in the Fall 2006 semester, Learning Communities are a required component of the Core Curriculum. A Learning Community (LC) is a cluster of two or three courses from different disciplines organized around a central theme, and although the specific courses and themes may vary, all LCs have a common set of desired learning goals and outcomes (see Goals and Outcomes for First-Year Learning Community Students and Information Literacy Goals for First-Year Learning Community Students in Core Binder) and all LC courses offered to date have been approved for core credit. Thus, as with all core courses, LC courses are aligned with Core Goals I and II (Academic Engagement and Intellectual Flexibility). Additionally, because of the common Information Literacy Goals for LC courses, they are also designed to address at least two of the skills (i.e., Written Communication and Computer Communication) listed under core Goal V. 
Nevertheless, the current core structure still appears to fall short in terms of alignment with the core goals outlined in the 1997 Core Model. Specifically, the current structure fails to insure that Goal III (Tradition and Values) and several of the skills subsumed under Goal V (i.e., Oral Communication Skills, Computational Skills, and Foreign Language Skill) will be addressed through the core curriculum. Moreover, the current core structure does not provide an efficient mechanism for assessment of the overall core curriculum. As mentioned previously, individual courses approved for core must include some form of assessment to determine how well students actually achieve the core learning goals addressed by that particular course. With the exception of components of the First Year Program, systematic assessment of student learning within the core did not occur. This was, in part, because the structure of the 1997 Core Curriculum, which permits Core courses to remain within the domain of individual academic departments/disciplines, did not lend itself to such a process. Universal Core Outcome would allow a sensible assessment across all courses and disciplines. The revised core curriculum structure, including its two-tier structure, was developed with amenability to meaningful and systematic assessment of student learning as an important priority.

Alignment of Core Curriculum Structure with Undergraduate Degree Programs

A review of the requirements for the various undergraduate degree programs offered at Fisher indicates that the core structure is aligned with nearly all of them in some way. More specifically, out of the 25 major programs listed in the Undergraduate Bulletin, core courses are explicitly included in the requirements for 23 of these. The two exceptions are the Communications/Journalism and Religious Studies majors. Although no core courses are included in the requirements for the Communications/Journalism major, the Religious Studies major requires ten Religious Studies courses, some of which may also fulfill core requirements. Among the 23 programs that explicitly include core courses as part of their requirements, 19 of them require core courses from within the major area of study (e.g., the Biology Major requires BIOL 120C and 128C; the Economics major requires ECON 105C, 106C, 201C, and 317C; the Psychology Majors require PSYC 100C). The four programs that do not require core courses from within the major area of study are professional programs (i.e., Accounting, Management, Computer Science, and Nursing). Additionally, among the 23 programs that include core courses in their requirements, 13 of them require core courses outside the major area (e.g., Accounting requires core courses in Economics, Math, and Religious Studies; Biology requires core courses in Math and Chemistry; Nursing requires core courses in Biology, Chemistry, and Psychology among others), and seven of them include core courses outside the major area as possible options for fulfilling degree requirements. Finally, many of the more advanced courses required for the various undergraduate degree programs also involve prerequisite core courses within and/or outside the major. 
Although the data described above indicates that the core structure is aligned with the various undergraduate degree programs in some way, the exact nature of the alignment is less than clear at this point in time. It seems reasonable to assume that the core structure is expected to provide a foundation of broad knowledge and general skills, and that some of this knowledge will be deepened and some of the skills enhanced and refined by the student's major program of study. Consistent with this notion, all of the undergraduate degree programs either recommend or explicitly specify (at least to some extent) the sequences in which core courses and/or courses in the major should be completed (and, as mentioned above, this is often accomplished through the use of prerequisites). However, in the absence of explicit requirements regarding course sequencing and/or prerequisites (i.e., if a particular sequence of courses is merely recommended), students may derive less than optimum benefits from some courses. Moreover, the essential core structure itself provides little guidance with regard to course sequencing, the exception being ENGL 101C or its equivalent which is required during the first semester of the freshman year for students participating in the First-Year Program.

Effectiveness in Promoting Student Learning

Most of the assessment in the current Core curriculum takes place at the beginning of the core proposal process and focuses less on student learning than on how well the proposed course aligns with the Core goals. Systematic assessment of student learning attributable to the core curriculum has been limited primarily to the first year of the core experience. To date, most assessment of undergraduate student learning has taken place within the majors with less attention paid to attempting to disentangle the learning attributable to the core from that achieved elsewhere.
We have conducted student evaluations in these learning communities that have offered us an indirect assessment measure that has focused on student perceptions of whether the learning goals have been met. In past years, we have collected faculty portfolios in which faculty members submit a self-evaluation of their work in relation to the learning goals for learning communities, along with syllabi and assignments that demonstrate how the work they have done helps students fulfill their goals. While this has had some value for our stewardship of the program and faculty development, it had not been used to systematically assess student learning.

To acquire more direct measures of student learning in the first year core courses, the Associate Dean of First Year Programs created assessment committees drawn from faculty teaching in the learning communities and in the spring semester research-based writing course. After reviewing the core and course learning goals, the College-wide learning goals, and existing learning community literature, each assessment group produced a series of student learning outcomes to allow for measurement of student learning performance. Criteria for assessment were created under the three-part rubric of exemplary, acceptable, and not acceptable. For the first year, learning community assessment focused upon two learning goals: 1) Students will increase their self-awareness via engagement in an important social issue and reflection on where they place themselves on that issue; and 2) Students will approach this issue from multiple points of view. Assessment of student learning in the research-based writing course considered the following two learning goals: 1) Students will be able to locate, select, analyze, evaluate, and integrate information and materials relevant to an issue and the questions it raises; and 2) Students will be able to identify multiple perspectives on a text/issue and articulate those perspectives. Assessment findings based upon review of fifty randomly selected student portfolios are presented in the Core Binder. Direct changes resulting from this information included:  

· August 2005 faculty development sessions for Learning community instructors focused upon generating assignments explicitly linked to learning goals

· Learning goals for the research-based writing course have been rewritten to more clearly address locating information, integrating content from sources, and incorporating multiple perspectives. Fall 2005 faculty development sessions for instructors teaching research-based writing in the spring semester will address generating assignments linked to those goals.

Portfolio assessment of 2005-06 student work will provide a means to determine the effectiveness of these actions and to inform future actions.

Perhaps the most important outcome of the on-going effort to engage in assessment of student learning and continuous improvement of the core curriculum was the understanding and appreciation of the purpose and methods of student learning assessment as well as its strengths, limitations, and applications that developed among the many participants in this process. Not only did this effort result in what is expected to be a more effective learning experience for students, it also helped to inform many of the participants in the 2003 Strategic Planning initiative of the usefulness of that construct. In short, our internal struggles with the task of improving the core, in conjunction with the initial accreditation efforts of the business and education programs, have greatly improved our collective understanding of assessment and continuous improvement practices as well as moving the College towards a culture of assessment. 

The Core Review Committee was to begin its four-year review of Suggested Objectives and Course Assessments and its reevaluation of core courses in the spring 2001 semester. With several of the components of the 1997 Core still not implemented (e.g. core course sequences/clusters, a quantitative reasoning requirement, intra- and interdivisional sophomore core courses, a system for integrating skills into core requirements) in the fall of 2000, the Curriculum and Instruction Committee created an ad hoc Core Subcommittee to generate recommendations for completing the core structure before undertaking the four-year review and evaluation (the subcommittee charge is included in the Core Binder).

That subcommittee (along with subsequent incarnations) reviewed the original core curriculum resolutions, alternative core models, and the then-current state of the core. Early on in its work, the subcommittee reached consensus on the following:

· The existing structure, governance, and administration of the core curriculum resulted in there being no single entity with the responsibility and authority to systematically assess, or even to coordinate such assessment, of the effectiveness of the core curriculum in attaining its goals for student learning.

· The existing core structure could not be tweaked to accommodate skills and additional linked courses without becoming hopelessly complicated.

· Any recommendations pertaining to the core curriculum should simplify the core’s logistical arrangements and/or promote clarity in its intentions for student learning.

The Core Subcommittee brought drafts of its evolving recommendations to Faculty Assembly meetings set aside for this purpose and worked individually with departments to provide sufficient opportunities for comment and discussion. The original Core resolution passed in the Spring 2003 semester. Referred back by the Board of Trustees, another Core Subcommittee was charged with proposing a more detailed description of the assessment system to be implemented along with providing analysis of resource and staffing implications of the proposed changes in the structure of the core. A Friday Evening Core Discussion Series was held during the Fall 2004 semester to brainstorm and draft more explicit statements of student learning outcomes. Those four well-attended sessions also generated the raw materials and ideas eventually incorporated into the assessment system. A team of five faculty members attended the 2004 AAC&U Institute on General Education to review the extensive contributions made to this effort by individuals and groups of faculty members over the previous seven year and to craft a new core curriculum resolution (provided in the Core Binder). In November 2004, the Faculty Assembly passed the Core Curriculum resolution eventually approved by the Board of Trustees at its June 2005 meeting.

The new core structure carries forward the curricular improvements such as Learning Communities that arose in response to the 1997 Core Curriculum structure and requirements. Notable aspects of the new structure being implemented that are intended to make the Core Curriculum more intentional and amenable to assessment are as follows:

· The Foundational Tier of the Core Curriculum will consist of four required learning experiences to occur over the first two years of undergraduate study. This component of the core curriculum includes a writing-intensive sequence of freshman year courses and second year exposure to scientific and quantitative literacy and to an examination of cultural contrasts. The ten course requirements of the Perspectives Tier are distributed across course options grouped by student learning goals.

· Explicit statements of expected student learning outcomes associated with each core slot promote a more intentional sequence of student experiences and allow for the systematic assessment of student learning attributable to components of the core curriculum. 
· The rearticulated goals of the Core Curriculum are informed by both historic statements of the College’s identity and purpose as well as extensive discussions among faculty members and representatives of the College’s other constituencies occurring since 2000. The work of the Core Subcommittee in collecting and organizing these statements was used in developing the College-wide Learning Goals (Appendix F) and in helping to ensure the alignment of the Core Curriculum, the College-Wide Learning Goals, and the College’s mission (reflected in the template for the Plan for Assessing Student Learning, Appendix G). The alignment between the College-Wide Learning Goals that are a part of the Plan for Assessing Student and the learning goals of the New Core are shown in Appendix H.
RECOMMENDATIONS

1. The College should continue to support development efforts to encourage the continued integration of skills (e.g. writing, information literacy, quantitative literacy) into core courses and to implement the Core Curriculum Assessment System.

2. As individual academic programs complete the development and implementation of their assessment systems and the Core Curriculum assessment system is enacted, special attention should be paid to coordinating the expectations of student preparedness for coursework within the majors with the intended and measured student learning outcomes of the Foundational Tier of the new core structure.

3. Consistent with Objective 1.1.2 of the 2003 Strategic Plan, the College should ensure that adequate resources are made available so that a substantive portion of core course are staffed by full-time faculty members to ensure consistency of instruction in this foundational component of the undergraduate curriculum. 
4. In conjunction with on-going efforts to improve academic advising (Objective 1.4.1 of the Strategic Plan), the enhancement of advisor training should include components addressing the philosophy and intent of the core curriculum and the logistics of its structure. Assessment of advising effectiveness should include components addressing the degree to which students understand the core’s intent and requirements and schedule their coursework accordingly. 

5. Training sessions addressing the purpose and requirements of the new core curriculum should regularly be provided to admissions personnel, academic advisors and counselors, and to faculty members so that accurate information can be made available to students through the mechanisms described in this report. The Office of Academic Affairs, in coordination with the Schools, should collect evidence that assesses the degree to which students understand the purpose and requirements of the core curriculum, have thought about their core classes and made deliberate choices in view of the College-wide learning goals, their individual learning goals, and the expectations of their major program of study. 
STANDARD 13:  RELATED EDUCATIONAL ACTIVITIES
BASIC SKILLS

Undergraduate Students

There are two alternative admission types under which an incoming first-year student may be admitted to the College if he or she does not meet the regular admission requirements: Foundations and Higher Education Opportunity Program (HEOP). 

The Foundations Program is designed as a one-semester transitional program to assist students in making a successful transition from high school to college by addressing academic, personal, and career-related issues.

These students are initially identified through the review process by the Admissions Committee. Once identified, they are sent a supplemental questionnaire that is to be returned with their most recent school report card. A separate review committee (comprised of representatives from the Offices of Academic Affairs and Admissions) evaluates the candidate’s academic record again after the supplemental questionnaire has been returned.

The Higher Education Opportunity Program (HEOP) is a comprehensive academic support program designed for New York State residents who have not had educational opportunities which prepared them for college and who meet the income guidelines established by the Board of Regents.

These students either apply directly to HEOP or are identified by the Admissions Committee. The Admissions files for these students are forwarded to the HEOP Office for further review. Candidates are required to submit additional application materials –both academic and financial– as well as complete an interview prior to admittance.

Students may be accepted into the HEOP program with a minimum 75% high school average (looking for a minimum of 10 units; average amount of students have 12 units) and a minimum 750 total SAT score. Admissions will also accept students who have an average high school GPA and a lower SAT score.

Graduate Students: Conditional Admisssion  

In terms of graduate students, there are two categories of conditional admits. In the first category are students who do not have an official transcript indicating a completed degree and students who do not have their state certification form in hand. These students are admitted provisionally while waiting for the abovementioned documents; the majority of this group are Education students. In the second category are students who do not meet Fisher’s stated admissions criteria (i.e. the minimum GPA for their given program). For the graduate programs in Business, these criteria would also include the minimum GMAT score; however, the Business program typically does not accept such students, even conditionally. 

The Graduate Academic Standing Committee reviews the academic progress of conditionally admitted students each semester. At or before the completion of twelve credits, conditionally matriculated students demonstrating satisfactory academic performance are converted to matriculated status. Those who are not able to maintain a 3.0 GPA at the twelve credit mark or whose performance after fewer than twelve credits clearly demonstrates an inability to perform at an acceptable level are academically dismissed.

Informal support for conditional admits is provided by academic advisors with assistance also available through the Writing Center. For the 2004-2005 academic year, 31 graduate students received tutoring assistance in the Writing Center. In addition, Writing Center staff members have provided in-class workshops for graduate classes. (Documentation of sessions and participation is provided in the Academic Policies Binder). Graduate conditional admits tend to graduate at a rate similar to regular admits suggesting that the flexibility afforded by this policy has been applied reasonably.

Student Support Services. 

Students admitted through the Foundations Programs or HEOP are placed in appropriate courses after a comprehensive review of their academic record. These students are limited to a reduced course load:  four courses plus the freshman seminar (fourteen credit hours per semester compared to the average credit load of sixteen per semester). This restriction is lifted after the first semester if the student has been successful in earning a 2.0 cumulative grade point average.

Formative Evaluation of Student Progress

Like all first-year students, Foundations and HEOP students are given midterm grades for each semester of their first year. Freshman advisors meet with the students to review these grades and identify any potential problem areas.

Foundations students are required to earn a 2.0 grade point average during their first semester in order to successfully transition out of the program for the second semester; otherwise, this program continues for them on an individual basis for another semester.

HEOP students are required to earn a 2.3 cumulative grade point average; otherwise, they are placed on probation. They also meet with HEOP counselors to discuss academic issues. The academic support coordinator sends midterm progress reports to each first-year student’s faculty to gain further insight into the student’s progress. The HEOP support continues for the student’s entire college career.

Freshman-to-sophomore retention rates for the Foundations Program and HEOP students are tracked on an annual basis and compared to the rates of regularly admitted students. Retention rates for students entering in fall 2003 are provided below.

	Table 13.1. Undergraduate Retention Rates by Admission Status
	
	

	Fall 2003 cohort
	
	
	
	

	
	
	
	
	
	

	 
	Number of
	 
	 
	 
	 

	 
	Full Time
	Enrolled Fall 2004
	Not Enrolled Fall 2004

	 
	Freshmen
	Num.
	Pct.
	Num.
	Pct.

	HEOP
	11
	11
	100.0%
	0
	0.0%

	Foundations
	39
	32
	82.1%
	7
	17.9%

	Regular Admit
	490
	409
	83.5%
	81
	16.5%

	TOTAL
	540
	452
	83.7%
	88
	16.3%


For the entering freshmen class of 2003, Fisher’s overall freshmen-to-sophomore retention rate was 83.7%. This compares favorably to institutions in our selectivity category, Traditional Selectivity (the majority of accepted freshmen are from the top 50 percent of their high school graduating classes). The national average freshmen-to-sophomore retention rate for schools in this category is 72 percent at private universities.

Students admitted to the Foundations program and HEOP more closely compare to the Liberal Selectivity category (some freshmen from the lower half of their high school graduating classes). The average freshmen-to-sophomore retention rate in this category at private schools is 65.1 percent. Our most recent retention rate for Foundations students was 82 percent, while the most recent HEOP retention rate was 100 percent.

Remediation, Referral, and Formative Evaluation

Students identified as needing remediation in writing though an assessment administered during the first two weeks of a freshman’s fall semester are placed into English 103: Writing Workshop. The Writing Workshop is a one-credit course designed to help students meet or exceed the written communication goals for Fisher’s first-year students. Writing Workshop students meet with professionally-trained Peer Tutors in the College Writing Center for weekly half-hour tutorials. For placement, each first-year student writes a brief essay. Students will have the opportunity to discuss the reading in class, engage in in-class peer review of their drafts, and submit a final, formal revision for assessment. A committee made up of Learning Community Instructors reads all the essays. Each essay is read by at least two instructors, including the student’s own instructor in order to determine if the student needs remediation. A limited number of students self-select into the Workshop course. Students visit the Writing Center each week, completing a total of ten tutorials. 

Usage rates 

Fall 2003: 101 students enrolled in English 103; 650 tutorials.

Spring 2004: 31 students enrolled in English 104; 230 tutorials.

Fall 2004: 97 students enrolled in English 103; 809 tutorials

HEOP usage rates

Fall 2003: 3 students; 18 tutorials

Spring 2004: 2 students; 2 tutorials

Fall 2004: 11 students; 105 tutorials


Additional support services for Foundations and HEOP students


The Foundations Program requires students to attend a weekly support/tutoring session led by an academic counselor from the Office of Academic Affairs. Breakout sessions are coordinated with the Writing and Math Centers as well with subject-area student tutors. 

Incoming HEOP students are required to attend a five-week, thirty-five hour per week, summer program, the Summer Institute. During this time, students take an English, math, psychology, and Master Student course. Two credits are given for completion of the full summer program, but they are actually credited to the English 080 class. 

Student progress is evaluated during this five week period through students meeting each week with an assigned HEOP advisor to assess their needs and make recommendations for changes or additions if needed. In addition, the HEOP staff will meet with the professors two times during the summer program. Although the summer program specializes in academics, the weekends are spent doing outside social activities.

During the HEOP summer program, students attend classes, work in groups, participate in projects, and have close contact with professors and HEOP advisors/counselors; thus, HEOP students having difficulty are easily identified and where weaknesses exist, the staff recommends the one-credit Writing Workshop course in the fall or attendance in the Math Center for tutoring. One of three full-time professionals available in the HEOP office is assigned to each student. During the school year, all first-year HEOP students are evaluated through midterm evaluations from all their professors. In addition, HEOP returning students who fall below the 2.3GPA are required to have midterm evaluations from their professors, and their advisors will request a meeting with students to follow up on their progress. 

Remedial or Pre-Collegiate Level Courses 

The summer courses offered through the HEOP program require mandatory attendance, and those students who complete the program successfully receive two credit hours prior to beginning their fall semester freshman year. 

Throughout the academic year, students meet with the HEOP counselors on a weekly (freshmen) or routine basis (upperclassmen). Additionally, there are three HEOP meetings, addressing important College-wide issues, which these students must attend. Topics include financial aid, academic guidelines, registration information, and the recognition of students earning a 3.0 grade point average or above.

Periodic Evaluation of Admission Criteria

The Office of Undergraduate Admissions, along with the Enrollment Management Committee of the faculty, periodically meets to review admissions criteria for the Foundations Program.

The Office of Undergraduate Admissions and the Office of Academic Opportunity Programs meet on an annual basis to review the criteria for HEOP.

The admissions office sets the guidelines for student admission to the College. Any exceptions made for HEOP admission criteria are periodically evaluated each fall by the HEOP Director and the Director of Enrollment Management. If the Admissions department makes changes to its requirements for admission which might affect the HEOP requirements, it is necessary for the HEOP director to write the state for an amendment, since. a change in the HEOP admissions policy requires state approval. In addition, every four years the state requires the HEOP department to write a proposal regarding the program, explaining its history, the summer program, admissions policy, staffing, and any academic support services that exist. 

EXPERIENTIAL LEARNING

The Role of Experiential Learning in Undergraduate Experiences at SJFC

The Service Scholar program, a four-year program admitting thirty-six first-year students each year, requires all scholars to volunteer from 130 -200 hours per year for a total of 730 hours. In addition, the program requires that 60% of the hours be dedicated to a Rochester non-profit site—intercity school, nursing home, hospital, etc., with 40% of the hours volunteered at any place that meets the mission statement of the program. There is a required half-credit service learning seminar each semester in which students discuss urban issues, their sites, and reflect on their experiences, either verbally or in writing.

The First Generation Scholars program, a four-year program admitting thirty-six first-year students each year, requires all scholars to volunteer thirty hours per semester for a total of sixty hours per school year. Their volunteer work concentrates on affecting youth through tutoring programs, mentoring options, or leadership exercises. First Generation scholars also attend a required half-credit service learning seminar, in which they study leadership and prepare a leadership action plan to accomplish by the time they graduate. In class, the students also participate in a group community service project where they can use their leadership skills and satisfy some of their community service commitment.

Program Evaluation 

The Service Scholars program is advised by the Service Committee which consists of four students (one from each class, plus three service learning professors and the program coordinator. A mission statement was devised by this group following the first class’s graduation in 2001. Upon entrance into the College, all freshmen are given the mission statement, and it is reviewed in their first semester Learning Community, Leadership through Self-Development. Since a half-credit service learning seminar is required every semester of all service scholars for the remaining 3 ½ years, the mission statement is regularly reviewed and revisited. 

The service scholar program has graduated four classes through 2004; the average graduation rate as service scholars is 65.4 %. However, many students who were admitted into the program and chose to withdraw during their four-year term went on to graduate resulting in an average four-year graduation rate of 74.4%.

For the past three years, an evaluation has been sent to all contact people in our non-profit agencies who supervisor the volunteer work of our scholars. There has been a response rate of over 50% and comments from site supervisors have always been very positive, referencing the students’ professionalism, dependability, and commitment to their sites. In addition, valuable suggestions from them have been implemented.

The First Generation Scholars program is advised by a First Generation Scholarship Executive Committee consisting of four students (one from each class, plus three service learning professors and the program coordinator). A vision and mission statement was devised by the first graduating class of 2003. The scholars are required to attend a capstone retreat as part of their second semester senior year experience, during which they reflect on the program and offer suggestions for improvement: this class made a great contribution in their vision and missions statements. The class of 2004’s capstone retreat concentrated on setting goals and expanding the opportunities of the program. This year, 2005, the capstone retreat featured exploring recruitment tools and rewording profile and interviewing questions so that the best high school seniors are selected for the program. This retreat offers the graduating students an opportunity to evaluate the program. The program also offers other means for evaluating ongoing projects within the program. For instance, each semester, all scholars who tutor in Rochester schools fill out an evaluation for the semester. In addition, all events that we sponsor provide an evaluation form following the event. This evaluation is completed by the scholars as well as the outside participants. In its 3 years, the program has evolved and continues to grow.

Upon entrance into the College, all freshmen are given the vision and mission statement, and it is reviewed in the first semester Learning Community, Leadership through Self-Development. Since a half-credit service learning seminar is required every semester of all first generation scholars for the remaining 3 ½ years, these statements are often reviewed and revisited. 

Through 2004, the first generation scholars program has graduated two classes: the graduation rate is 64.5%. Records indicate that those who dropped the first generation program never graduated from Fisher. 

Extensive hours records are kept for all students, and total community service hours and student numbers are compiled at the end of each school year. Information regarding experiential learning through Service and First Gen Scholars program is detailed in the St. John Fisher College Undergraduate Bulletin. A community service website exists for each program. 

EVALUATION OF PRIOR LEARNING   
The English Department and First Generation and Service Scholars Programs evaluate prior learning and experience as part of their student assessment processes although no credit is awarded for past experiences. 

Prior experience with writing is assessed in all undergraduate students in College Writing/English 101 C. During the first two weeks of this course students are required to complete a writing assessment to determine if they must also register for additional writing workshops: Eng 103 and Eng 104. 

Prior experience in First Generation and Service Scholars Programs is assessed in the following manner: students applying for the Service or First Generation scholarship need to be nominated by someone who knows of their service or their first in a family to go to college status. Once the nomination has been received, the seniors in high school are sent an application. It details their high school life relevant to the scholarship they are applying for and asks for two essays to be completed. An application team consisting of the program coordinator and scholars reviews all profiles and assigns a score. Potential scholars are then required to interview with college personnel. The admissions office gathers all information and selects the best students. The Nomination Form, Profile, and interview are the main criteria for awarding the scholarship. A score sheet for the profile and interview are used. Interviewers are required to attend a training session. 

CONTRACTUAL RELATIONSHIPS
All contractual relationships are initiated with outside agencies by the department, program, or school and the office of the Vice President of Financial Affairs. Responsibilities of all parties are outlined in the contract and liability coverage is defined. Legal counsel is available if questions arise. Contracts are maintained in the office of the VP for Financial Affairs and updated as required. A standard contract form is available and on file in the document room. All parties surveyed who require contractual relationships with outside agencies identified that this process is efficient and supports the mission and goals of their programs. 

CERTIFICATE PROGRAMS

The College offers the following certificate programs:

· Accounting (HEGIS code 5002): for individuals who hold an undergraduate degree in a field other than accounting. From 2000 to 2003 there have been 10 graduates. There is no formal tracking of how these students perform on the Certified Public Accounting Exam. 

· Primary Health Care of Families (HEGIS Code 1203.10) for individuals who already hold a graduate degree in nursing. From 2000 to 2004 there have been 4 graduates and all four passed the national certification exam as Family Nurse Practitioners.

· Spanish/Latino Culture for the Health Professions (HEGIS Code 5611) for individuals working in the health care field who already hold an undergraduate degree. There have been 10 community graduates from this grant sponsored program between 2003 and 2004. 

· Gerontology (HEGIS Code 5506.20) for individuals desiring to enter employment or to pursue graduate study. No students have pursued this option during the last five years.

· Advanced Certificate in Special Education (HEGIS Code 0808) for individuals who concentrate in this area of Education. Evaluation data is provided in the Academic Policies Binder. 

· New York State Initial Teaching Certificate in Childhood or Adolescence Education can be earned in some education programs along with the degree. Evaluation data is provided in the Academic Policies Binder.

The genesis of new certificate programs comes from an individual or department as a means of meeting a real or anticipated need for formal knowledge in a given area. If a proposed certificate program is part of the undergraduate offerings, it must be approved by the Committee on Curriculum and Instruction and Faculty Assembly. Graduate offerings come before the Graduate Program Council. 

NON-CREDIT OFFERINGS

The College does not currently offer non-credit programs designed as a service for the community at large. Non-credit courses (see the list provided in the Academic Policies Binder) are part of the regular requirements of defined major programs at the College or are designed to prepare otherwise qualified individuals for certification examinations. 

DISTANCE LEARNING 

The College does not offer programs (credit or non-credit) in a distance learning format. Currently, individual instructors and programs are considering the development of hybrid courses in which an on-line component offered via the Blackboard system might be provided in lieu of a portion of required seat time (currently 2250 minutes per three credit course). The Bittner One-Year MBA is currently providing one course each semester that is fully delivered on-line. Student learning expectations are identical to those for course sections offered in a traditional setting to students in the regular MBA program.

Experiential Learning

The role that experiential learning plays in the undergraduate and graduate programs at SJFC is to provide students with working experiences in areas related to their academic or career interests. Experiential learning allows students to utilize new skills and knowledge in an actual work experience and to synthesize and blend theoretical and practical approaches. 

Academic departments award 1-3 credits hours based on the merits of the internship per semester. A common formula is 3 hours of experiential learning x 14 weeks = 1 credit hour. However there is no standardized policy at present on how to award credit. The award of credit hours is based on the merits of the internship as assessed by the approved faculty within each department. Uniqueness of internship experience is considered for multiple semesters when a cumulative total of up to 6 credit hours are allowed for most departments.

College policies on internships, practicum and clinical experiences, and field work are provided in the 2005-2006 Undergraduate Bulletin (see page 60 and departmental sections for program-specific expectations) and in the program sections of the 2005-2006 Graduate Bulletin. Learning Outcomes expected for such experiential learning are as follows:

1. Students will experience working in area related to their academic or career interests

2. Students will utilize skills and knowledge in an actual work experience

3. Students will demonstrate the ability to blend theoretical and practical approaches 

Each department is charged with clearly defining the minimal requirements for participation and the mechanism for evaluations of student performance. Such evaluative measures may include: scholarly papers, journals, meeting logs, student evaluations, supervisor evaluations, faculty evaluations, and/or a post-internship report which describes the synthesis of didactic and practical learning. There is significant variation in the depth and breadth of requirements.

Some departments have developed documents/syllabi which clearly outline expected outcomes and measures of student performance. Other experiences/internships lack substantive documentation on expected outcomes and measures of performance. 

As there is such broad variation in the documentation and in the expectations, it is recommended that centralized resources and models of developed documents and syllabi be available to departments without substantive documentation. Presently, in an experiential /internship program the minimum requirements for participation the criteria range include:

· Academic level:  Junior, 2nd semester Junior or Senior status

· Academic standing: GPA ranges from 2.5 to 3.0 with 5 variations

· Prerequisites: ranges from none to 12 credits in major or upper division course taken

· Approving faculty:  departments require 1or 2 levels of approval including faculty, department chair and/or internship program coordinator 


There is no standard process to insure ongoing quality in experiential programs at Fisher. Each department is charged with their own internal assessment and program evaluation. 

Charts outlining the experiential/internship programs at Fisher are provided in Appendix P. Included in this chart is the name of the contact person, standards for admission, assessment criteria, and measures of performance for these experiences. When available the supporting documents such as outlines or syllabi are provided in the Academic Polices Binder.

RECOMMENDATIONS

1. Develop a process to systematically collect and analyze data on progression, attrition and graduation rates on conditionally admitted graduate students. 

2. Support the development and/or maintenance of ongoing assessment on graduates of certificate programs. 

3. Review and revise as necessary College policy regarding experiential learning and support the development of assessment practices to determine the effectiveness of these educational opportunities in attaining student learning outcomes.

4. The College should examine options for awarding academic credit for prior learning as part of its exploration of opportunities to better serve adult students. 
STANDARD 14 – Assessment of Student Learning

INTRODUCTION

The assessment and analysis of students’ knowledge, skills, and competencies provides a means for validating and improving teaching and learning and permits an institution to address the extent to which its students are successfully achieving institutional goals. Fisher’s commitment to best practices and accountability to outside accrediting bodies have significantly influenced academic programs and helped the institution move towards meaningful and systematic assessment of student learning. Building on successful assessment activities occurring in individual academic areas, the College is now immersed in the implementation of a College-wide plan for outcomes-based assessment of student learning. 
Historical Overview

Assessment of student learning has been a concern of the institution for some time. The historical overview that follows provides a context for current assessment activities.

The College Core at Fisher has figured prominently in considerations of student learning and been the focus of discussions regarding what characterizes a Fisher education. From the 1970’s to the mid-nineties, the College Core consisted of a set of general education distribution requirements, and remained unaltered despite a rich history of attempted core revisions. This core placed the emphasis squarely upon what was taught as opposed to what students actually learned. The first significant changes were made following the adoption of a Statement of Goals for the College Core in 1994. These goals were ultimately used to guide the construction of a revised core, which came to be known as the 1994 Core. Backed by recommendations from the Middle States Evaluation Team in 1995, those overseeing the core revision were able to build consensus among the faculty and the 1994 Core was ultimately approved and implemented. 

The core revision process that resulted in the 1994 Core helped focus attention on learning goals and the nature of knowledge, skills, and competencies students should possess as a result of completing the core. A Core Review Committee was formed to evaluate proposed core courses to ensure that the courses were aligned with the stated core goals. Additionally, the 1994 Core placed new emphasis on cultural diversity and plurality by requiring students to take courses that explicitly address these topics. In spite of these improvements, the 1994 Core retained a substantial similarity to the old core. While consideration was given to learning goals, there was never any requirement to demonstrate that students had achieved these goals. The emphasis remained on what was taught. What’s more, the College’s 2001 Middle States Periodic Review Report noted that 98% of core course proposals were approved by the Core Review Committee, causing the reviewers of the report to question how well the core objectives were being served. The reviewers went on to recommend that “focusing on assessment may assist with helping establish a more selective relationship between proposals for the new core and core objectives.”

Cognizant of the limitations of the 1994 Core and the need to focus more directly on student learning, the Curriculum and Instruction Committee (a standing committee of the Faculty) initiated a new core revision in 2000. Building assessment into the core was of primary importance to this revision. Specifically, the core had to be grounded in explicitly stated learning goals connected to measurable outcomes that would provide for the assessment of student learning and of the core experience. The outcome of this core revision process – a New Core recently approved by the faculty and the Board of Trustees - is discussed briefly below and at length in the chapter dealing with Standard 12 – General Education. 
The unanimous approval of the New Core by the faculty in the fall of 2004 signifies a fundamental change in the faculty’s view of assessment College-wide and contrasts dramatically with the acrimony that sometimes characterized core revision efforts in the past. In reflecting upon the circumstances influencing this transformation, accountability to external accrediting bodies emerges as an important incentive. In addition to Middle States, of particular note are the Nursing program’s accreditation by the Commission on Collegiate Nursing Education (CCNE) in 2002, the School of Business’ accreditation by The Association to Advance Collegiate Schools of Business (AACSB) in 2003, and the School of Education’s preparations for accreditation by the National Council for Accreditation of Teacher Education (NCATE) which will visit the campus in the fall of 2005. While meeting accreditation requirements is a powerful motivating force for focusing on assessment, in practice, faculty have come to realize the inherent value of assessment in improving teaching and learning. The success of the institution’s professional programs in addressing assessment has served as an important internal resource and positively influenced the academic culture on campus.

Concomitant with the core review process in the nineties, was an initiative to require program reviews of all academic departments. These mandated program reviews were undertaken, in part, to successfully meet Middle States Standards. Linking the allocation of resources to engagement in meaningful program review provided incentive and ensured that the majority of academic programs undertook a self-study. Assessment, and specifically assessment of student learning, was intended to play an important role in this process. With the departure of the provost who implemented the requirement for academic program reviews, priorities shifted, and a regular cycle of review was never fully implemented by many programs. In spite of this, several academic programs, notably Communications/Journalism, Political Science, Psychology, and Economics, found the self-reflection and assessment they had undertaken to be extremely valuable. These groups continued to carry out assessment and systematically use assessment data to validate and improve their programs. Their positive experiences and resulting expertise have been important in influencing faculty attitudes toward the assessment of student learning.

In 2002, the Faculty Assembly recommended the College undertake the construction of a new strategic plan. The strategic planning process permitted the institution as a whole to take stock of itself and refocus its priorities. Insights from the core revision process informed important aspects of the discussion that ensued and were a factor in the collective recognition of the need for systematic assessment of institutional effectiveness. A key component of such assessment obviously needs to focus on student learning. Goal 1 of the Strategic Plan highlights academics and student learning and identifies assessment as a requirement of an academic environment that meets the learning needs of students. This formal statement of the importance of assessment of student learning fueled efforts undertaken during the spring of 2004 to construct a College-wide plan for assessing student learning. A discussion of that plan, its implementation, the ongoing assessment efforts of key elements of the academic community, and the future direction of assessment at Fisher follows. 

A College-Wide Plan for Assessing Student Learning

Creation of an Assessment Plan

With assessment a priority identified by the 2003 Strategic Plan, an Adhoc Committee for Assessment Planning (AHCAP) was formed in the spring of 2004. The composition of the twelve member group included both faculty and administrators and broadly represented campus constituencies directly concerned with assessment including the College Core Committee, the School of Education, the School of Business, First Year Programs, the Middle States Steering Committee, those Middle States study groups concerned with general education and assessment, the Provost, the Director of Institutional Research, and the former Director of Assessment/Research. (See the AHCAP Binder for a complete roster of AHCAP members.)  

The AHCAP group was charged with developing the framework of an Institutional Assessment Plan for St. John Fisher College, which would focus and coordinate ongoing assessment activity in order to continuously improve both student learning outcomes and institutional effectiveness, and use results to inform planning, resource allocation, and institutional renewal. As a result of AHCAP’s preliminary discussions, the group’s charge was refined to focus solely on the assessment of student learning. A second ad hoc group, the Institutional Committee on Assessment Planning (ICOAP), was formed to address the broader aspects of institutional effectiveness.
Over the summer of 2004, AHCAP drafted a set of College-wide learning goals that aligned with the College’s mission and the 2003 Strategic Plan. The articulation of these goals was informed by work done on the College core, input from a team from the College who attended the May 2004 AAC&U (American Association of Colleges and Universities) General Education Symposium focusing on assessment, and input from the faculty at-large collected at a series of meetings and an all-day faculty development workshop in May 2004. The College-Wide Learning Goals were disseminated and feedback from faculty was collected at an all-day faculty development workshop and at a meeting of all academic program chairs in early September. Based upon this input, the College-Wide Learning Goals were refined by AHCAP and now exist in the form seen below.

COLLEGE-WIDE LEARNING GOALS

	1. Intellectual Engagement
To demonstrate their intellectual curiosity and engagement, Fisher students will work individually and with others to pose and take positions on significant questions. They will be able to defend those positions by developing reasoned arguments based on evidence.

	2. Diversity & Cultural Understanding
Having reflected on their individual and cultural perspectives in the context of others, Fisher students will be able to demonstrate that they value diversity by engaging with a wide range of individuals and groups in achieving common goals in their lives as students, professionals, and citizens.

	3. Communication
Fisher students will be able to gather information and use it to generate, understand, and convey ideas through effective listening, speaking, reading, and writing. They will also demonstrate their ability to process quantified data and understand and communicate the results, using appropriate technology.

	4. Ethical Integrity
Fisher students will examine and articulate their evolving values in the context of multiple ethical, philosophical, and religious perspectives. They will reflect their considered values by embracing ethical decision-making in their personal, professional, and civic lives.

	5. Discourse & Content of Field

Fisher students will become sufficiently grounded in one or more disciplines to communicate within and about the discipline, to apply the methods and tools of the discipline to solve problems, and to understand the discipline’s relationship to other modes of inquiry.

	6. Application of Knowledge
Working both individually and collaboratively, Fisher students will be able to draw on reason, experience, and academic preparation to achieve effective solutions to personal, intellectual, professional, and civic problems.


While working on the College-Wide Learning Goals, the AHCAP group also formulated a plan for assessing student learning. The plan and the timeline for its implementation are conveyed in a template (see Appendix G) that makes visible the process of alignment of academic programs with the College-Wide Learning Goals (and thereby documents the relationship to the strategic plan and the College mission). The template also focuses on developing clearly articulated means of assessment of program learning outcomes, with stipulated criteria for success that are measurable by means of collected data. The final aspect of one cycle within the assessment process includes using the analyzed and interpreted data to make positive changes in courses and curricula to further facilitate student learning and performance. Faculty were given the opportunity to comment on the assessment plan at the faculty development workshop and at a chairs’ meeting, both held in early September 2004. Their comments were used to refine the template which was finalized in late September 2004 by AHCAP. 
Implementation of the Plan for Assessing Student Learning

Implementation of the College Wide Plan for the Assessment of Student Learning Outcomes was initiated during the fall of 2004. A full cycle of assessment under the plan is expected for all academic programs by November 2006. Details of the plan were communicated to academic programs through meetings with program directors and department chairs, a series of faculty development workshops, and consultations with members of the AHCAP group throughout the fall of 2004 and the spring of 2005. (See Appendix I for a list of assessment-related events.)  In addition to conveying the specifics of the assessment plan, these activities have helped to equip faculty to effectively carry out assessment of student learning that will be meaningful to their programs and students.

The first phase of the implementation of the assessment plan began with each academic program completing an assessment inventory (Appendix J) by mid-November 2004. The inventory included an examination by programs of their missions and learning goals. Programs also needed to take stock of their articulated learning outcomes, if any, as well as their assessment practices over the past 5 years. The results of this inventory are discussed in the next section. 
By mid-December 2004, programs explicitly articulated the alignment between their program mission and learning goals and the College Mission and College-Wide Learning Goals. If necessary, modifications were made to the program mission and learning goals to ensure this alignment. By May 2005, each program articulated learning outcomes and identified the means for assessing those outcomes. 

Depending on their priorities, programs will identify one or more learning outcomes and carry out assessment throughout the 2005-2006 academic year. By May 2006, a data summary and an analysis of assessment results will be prepared by each program. The final aspect of the first cycle of the assessment process includes using the analysis to make positive changes in courses and curricula to further facilitate student learning and performance. Programs will make a full report of their assessment activities throughout the 2004-2006 assessment cycle in October 2006.

CURRENT ASSESSMENT PRACTICE

A discussion of current assessment practices at Fisher needs to focus upon the elements of the College-Wide Plan for Assessing Student Learning Outcomes that have been implemented as well as the ongoing assessment activities of individual academic programs that have been taking place for some time. The former provides evidence of institution-wide progress toward systematic assessment of student learning, while the latter supplies proof of meaningful and sustainable assessment that has had a positive impact on student learning. Of particular significance is the fact  that regardless of their starting points, all academic programs have moved forward in assessing student learning. Details of that progress are discussed below. 

College-Wide Assessment of Student Learning

The implementation of the College-Wide Plan for Assessing Student Learning Outcomes is moving ahead as scheduled. As of May 2005, academic programs have completed assessment inventories, aligned their program missions and learning goals with the College-wide mission and learning goals, articulated learning outcomes, and developed plans for assessing those outcomes. The figures below provide a more detailed view of the College’s progress and are derived from a consideration of the status of all 37 academic programs.

· 100% of academic programs completed the assessment inventory. 

· 100% have mission statements.

· 100% have clearly articulated learning goals.

· 78% (29 programs) have explicitly aligned their program learning goals with the College Wide-Learning Goals, and 14% (5 programs) have implicitly made that alignment. 8% (3 programs) have not completed the alignment.

· 81% (30 programs) have learning outcomes directly related to all learning goals; 19% (7 departments) have an incomplete set of outcomes. 

· 84% (31 programs) have clearly articulated means of assessment; 16% (6 programs) have a plan which is incomplete. 
· 59% (22 programs) have specified criteria for what they identify as success in meeting their learning goals. 41% (15 programs) have an incomplete list of criteria.

Collection and analysis of assessment data will take place throughout the 2005-2006 academic year and use of the results will begin by the fall of 2006. It is worth noting that many programs, some of which are discussed below in the Programmatic Assessment of Student Learning section, were collecting and using assessment data before the outset of the creation and implementation of the College-wide assessment plan. Specifically, 14% of programs (5) have data collection matched to all departmental goals in place and 73% of the programs (27) are collecting some data in relationship to their present goals/learning outcomes. Only 14% (5 programs) are not yet formally collecting data (some of these are very new programs).

The assessment inventories turned in by the 37 programs demonstrated similar kinds of assessment elements in many departments. Internal measures included senior capstone theses, papers, individual or group projects and presentations graded via rubrics, student portfolios, student research, and departmental student and alumni surveys. External measures included standardized tests of subject areas or broad skills, reports from internship supervisors, job placement rates, and performance on licensing exams. 
In discussing their goals for assessment work over the next few years, programs identified as priorities utilizing more direct assessments concerned with gathering explicit data related to individual learning outcomes instead of the kind of “global” assessments obtained by such indicators as job placement rates. Some also mentioned maximizing the utility of their assessment tools. For example, the English department has been collecting senior portfolios, containing student work from the 1st to 4th year. These have been used to assess critical thinking and writing skill improvement, two primary student learning goals for that department. By incorporating a few additional assignments, these portfolios could also be used to assess other learning goals such as knowledge of literary history. 

Assessment of the College Core 

Implementation of the College-Wide Plan for Assessing Student Learning Outcomes coincides with the adoption of a New College Core. The New Core curriculum has explicit student learning outcomes associated with each of nine areas (four skill-oriented, five breadth-oriented) in which students are required to take courses. Overall core goals align specifically with College-wide learning goals. Furthermore, four required courses in the first two years (“Learning Communities” and “Research-Based Writing” in the first year and “Scientific and Quantitative Reasoning” and “Cultural Contexts” in the second year) specifically target five of the six College-wide goals to provide a solid foundation for student learning as they proceed into courses in the major. The core goals and their alignment with the College-Wide Learning Goals are depicted in Appendix H. (A thorough discussion of the New Core appears in the Standard 12 – General Education Chapter.)  

While full implementation of the New Core will take place by fall 2006, the first year component was piloted in 2004-2005 and will continue in 2005-2006. A full cycle of assessment will be completed for the first year component when improvements informed by the analysis of assessment data are implemented in the upcoming 2005-2006 academic year. The assessment of the first year of the core was carried out by two assessment teams who randomly gathered a total of 100 portfolios (out of a total of 521 portfolios) from all sections offered in Learning Communities and in the Research-Based Writing courses. The teams then used rubrics they had developed in advance to score student achievement in two targeted goals selected from the course goals. Findings from both teams showed weak performances by students in their ability to articulate multiple perspectives on an issue. The Director of the First-year program will use this information in workshops in the fall of 2005 to assist faculty teaching the course in crafting assignments and in-class work to help students improve performance in this area. Since the director also collects faculty portfolios of assignments, he is able to correlate excellent student work with excellent assignments and ask the faculty responsible to submit them as models for others. The full Report on Assessment of Student Learning in First-Year Programs in 2005 appears in the AHCAP Binder.
Assessment of the core will follow this same model, with practitioners in the core areas elected to do assessment of targeted goals by collecting syllabi, faculty assignments, and student work, then reporting back in workshops for all faculty teaching in the core area. The core document explains this as follows:

The Core oversight group will establish an assessment system intended to enable ongoing reflection and continuous improvement in the effectiveness of this core component in helping students to achieve the desired learning outcomes. The development of this assessment system will occur in the following phases:

· Year One – Each instructor of a core course section will submit evidence that can be used to objectively assess student learning with respect to common course objectives. Such evidence can include but is not limited to:

· Grade distributions for course components accompanied by sample assignments, grading criteria and rubrics, and instructor analysis

· Peer evaluations

· Samples of student performance

· Indirect measures of student learning including student evaluation summaries and data pertaining to student activities

· Year Two – Oversight group reviews assessment evidence and suggests guidelines for instructors to follow in submitting their assessments of course effectiveness. Instructors submit evidence as in Year One.

· Year Three – Oversight group reviews assessment evidence and suggests guidelines for instructors to follow in submitting evidence of course effectiveness. As appropriate, group will establish common elements that all instructors must submit as part of their annual assessment report. Assessment of goals from Year 3 on will be staggered, for a more focused approach to two or three goals per year.

· Year Four and Beyond – Group continues to collect and review assessment evidence and to revise course descriptions, criteria, and assessment processes as appropriate. Focus groups and other tools should be used to generate fresh perspectives on the course and its assessment processes.

Programmatic Assessment of Student Learning

There are several “flagship” programs that have consistently been maintaining a process of collecting, analyzing and interpreting data to validate their programs and inform changes. Three major examples are the Nursing program, the Bittner School of Business, and the five departments within the Ralph C. Wilson, Jr. School of Education. 
The Board of Examiner’s NCATE accreditation review of the College’s teacher education and school leadership programs took place during the last week of October, 2005. The preliminary findings of the Board of Examiners, which were shared at an exit interview with the President and Provost, indicate that all programs met the six NCATE Standards for accreditation. The Board of Examiners will be submitting a comprehensive report containing their findings and recommendation for accreditation to the NCATE Unit Accreditation Board (UAB) for final approval. Following a review of the report, the UAB will take action on this recommendation at its March 2006 meeting with the final accreditation decision from the UAB anticipated in April 2006.

Each of the departments in the School of Education (Childhood, Adolescence, Special Education, Educational Administration and Literacy) has developed department goals that are grounded in the national standards for each discipline area and are aligned with the College-Wide Learning Goals. The School of Education has recently developed and implemented a comprehensive data collection system. Each of the departments collects data on candidate performance which documents each student-candidate’s progress for each standard. A system of improvement that involves quarterly meetings of discipline-specific advisory boards charged with analysis of data from the program and making recommendation for improvement based on these data is in place. Gateways are established for each of the programs where student-candidates must demonstrate competency before moving on to the next level. The general Gateways occur prior to admission to the program, prior to field-work, upon completion of field-work and prior to commencement. Satisfaction surveys which inquire about their preparedness for the teaching profession are sent to graduates who are teaching. In addition, follow-up surveys to school district administrators solicit competency of graduates who are teaching in their buildings. 
Documentation of the School of Education’s planning, assessment, and continuous improvement efforts can be found in the School of Education (SoE) Binder in the Middle States Resource Room with the Candidate Assessment and Unit Evaluation System:  Ralph C. Wilson, Jr. School of Education, St. John Fisher College, 2005-06, providing an overview of the education unit’s assessment system, recent findings, and resulting changes and improvements. Below are excerpts from the presentation of these materials to the October 20, 2005 meeting of the Education Advisory Council (Powerpoint slides of the full presentation are available in the SoE Binder).

	Assessment Activity/Finding
	Unit Change/Improvement

	Curriculum review found that academic programs within the SoE did not consistently align learning outcomes/assessments with the Education unit’s conceptual framework or College, State, and professional standards
	Two year plus process of curriculum revision and assessment system development and coordination resulted in alignment with College and State standards. All programs have received national recognition from their Specialty Program Associations.

	Data on candidate field experiences and clinical practice not consistently collected or analyzed
	Assessments implemented, data reflecting candidates’ skills, knowledge, and dispositions collected and analyzed. Results used to improve placement, supervision, and proscribed experiences of candidates.

	Survey of internal practices revealed that, other than through anecdotal evidence, little was known of candidate performance in the profession other than scores on licensure and certification examinations.
	Alumni survey implemented. Courses and requirements have been altered to include the more intentional modeling and use of educational technology is response to survey results indicating a self-perceived lack of confidence/knowledge in this area


The Nursing Department and Bittner School of Business are two programs with a strong history of program evaluation that are also accredited by outside agencies. The Nursing program has been rigorously using evaluation to improve its curriculum and student learning for five years. They use a single-format syllabus for all courses to clearly lay out how student learning outcomes are distributed among courses. They have learning outcomes aligned both with College-Wide Learning Goals and with the “core competencies” of their accrediting agency, CCNE. They document student progress with internal methods such as clinical evaluations, alumni surveys, EBI (Educational Benchmarking, Inc.) College exit survey, and external methods such as NCLEX pass rates and practice tests leading up to that barrier exam. The department’s curriculum was substantially revised in 2001 in response to such evaluations, and annual review of program and student work continues on the same level today. 
The Bittner School of Business, similarly, is accredited by AACSB. The school has clear learning objectives which are distributed across all courses in the curriculum. Syllabi in the Business School lay out how each course contributes to each learning outcome. Learning is assessed by a variety of means, including alumni focus groups and surveys, ETS (Educational Testing Services) major field tests, EBI student satisfaction surveys, and course-specific evaluations such as Team Skills assessment in MGMT 211. Improvements have been made to the program based on these assessments; for example, after the department recognized student dissatisfaction with training in both written and presentation skills ascertained through EBI and HEDS surveys and student focus groups,  COMM 253, Business Communication, was instituted as a requirement in the Management program. The School’s plan for next year is to institute two-person teams, one team per learning outcome, to develop direct measures for assessment in addition to the indirect measures currently used.

Several Liberal Arts programs also have excellent records of assessment. Of particular note are four departments that have conducted full-scale program reviews since 1996 (Economics, Psychology, Communications/Journalism, and Political Science). These reviews included examinations of curriculum resources, facilities, and advising, as well as student learning. To assess student learning, the Economics department has used a senior exit survey form yearly since 1997, with questions directly linked to the department’s student learning outcomes. Communications/Journalism conducts regular alumni surveys, evaluation of oral skills in the capstone, thorough reports from internship supervisors, and a senior survey. Political Science conducts a junior assessment meeting in which faculty discuss the performances of each junior major on papers, tests, and oral presentations in previous classes. The faculty then reach consensus on which courses in the Senior year would best help each junior improve in areas of weak performance. Overall, weaknesses in writing skills prompted the department to add a sophomore level required research writing class, which subsequently became the model for the new core Research-Based Writing courses (discussed above). The presence of such thorough assessment work within these departments enables them to act as valuable resources for other departments implementing their own assessment of student learning.

ANALYSIS

The College has made significant progress towards implementing a College-wide plan for assessing student learning. The assessment plan provides a structure that facilitates the alignment of program missions and learning goals with the overall mission and learning goals of the College. At the same time, the plan offers flexibility that enables programs to focus on the learning that matters most to their students and provides a framework for ongoing evaluation and dialogue that will assist programs in remaining responsive to the needs of those students and connected to the mission of the institution.

The process of creating and implementing the assessment plan has afforded the opportunity for collaborative consideration of pedagogy and student learning by the whole faculty. Along the way, a wealth of internal expertise has been revealed as the institution has taken stock of the many academic programs that are already engaged in meaningful assessment of student learning. In light of the many demands placed upon faculty and the sometimes competing interests of individual programs versus the College as a whole, one of the challenges in the future will be to nurture and gain maximum benefit from this resource.

There is widespread faculty support for formalized assessment of student learning. This is evidenced by the degree to which all departments have participated in the implementation of the College-Wide Plan for Assessing Student Learning Outcomes, the level of participation in faculty development workshops focusing on assessment, and the unanimous acceptance of the New College Core which is grounded in explicitly articulated learning goals and outcomes. Without exception, every academic program has moved forward in the assessment of student learning. Ultimate success will depend upon the ability of the institution to translate the enthusiasm and momentum of recent assessment activities into a fully implemented, sustainable, and useful College-wide plan for the assessment of student learning. 
RECOMMENDATIONS

1. The connection between the assessment of student learning and the overall scheme of institutional effectiveness needs to be clearly articulated. Related to this, appropriate administrative oversight and provisions for effective data management must be implemented. Oversight of these issues falls under the charge of the Institutional Effectiveness Committee (IEC) created in fall 2005 and is addressed b the newly launched Institutional Assessment Plan produced by the IEC.
2. The institution needs to commit adequate financial and technical resources to support and sustain College-wide assessment of student learning.

3. Adequate training and faculty development needs to be provided on an ongoing basis in order to support and sustain meaningful assessment of student learning.
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APPENDIX A

Vision Statement: Core Purpose, Concise Mission Statement, Values Statement

CORE PURPOSE

The core purpose of St. John Fisher College is to provide an exceptional educational experience that prepares individuals to lead lives of intellectual, professional, and civic integrity.

CONCISE MISSION STATEMENT

St. John Fisher College is a collaborative community dedicated to teaching and learning in a personalized educational environment. The College is guided by its Catholic heritage, as expressed in the motto of its founders, the Basilian Fathers: “teach me goodness, discipline, and knowledge.” Through an education rooted in the liberal arts, we prepare individuals for lives of intellectual, professional, and civic integrity, in which diversity and service to others are valued and practiced.

VALUES STATEMENT

As a collaborative community dedicated to teaching and learning, we affirm that:
· Meaningful interaction among faculty, students, and staff builds community and contributes to learning.

· A learning-centered environment is characterized by honesty, open-mindedness, and respect, values that require consistency between words and actions.

· Intellectual, professional, and civic integrity require that individuals set goals and take responsibility for their actions.

· Learning is enhanced when theory and experience complement one another.

· Diversity of individuals, perspectives, and ideas is a powerful resource for learning and for becoming productive citizens of a multicultural world.

· Service to others enhances learning, meets crucial human needs,
and fosters civic responsibility.

Adopted by the Board of Trustees, June 9, 2003.

APPENDIX B

Educational Philosophy Statement (Formerly the 1987 College Mission Statement)

St. John Fisher College is an independent liberal arts institution in the Catholic tradition of American higher education. Guided since its inception by the educational philosophy of the Congregation of St. Basil, the College emphasizes liberal learning for students in both traditional academic disciplines and in more directly career-oriented fields. In keeping with the openness that is characteristic of its Basilian heritage, Fisher welcomes qualified students, faculty, and staff regardless of religious or cultural background.

In addition to its baccalaureate degrees, Fisher offers a Master of Business Administration, a Master of Science in Nursing, a Master of Science in Human Resource Development, a Master of Science in International Studies, a Master of Science in Mathematics/Science/ Technology Education, a Master of Science in Special Education, a Master of Science in Literacy Education, a Master of Science in Education (Adolescence), a Master of Science in Education (Childhood), a Master of Science in Education (Educational Administration), and a Master of Science in Human Service Administration. Through these, the College serves full- and part-time undergraduate and graduate students from the greater Rochester area. Our commitment to individuals from varied backgrounds and with differing educational needs reflects both our emphasis on lifelong learning and our direct involvement in the community of which we are a part.

As an institution of higher learning, we engage our students in the quest for knowledge and truth, believing that such engagement will equip them to make sound judgments as individuals, family members, and citizens. We provide individual guidance to students as they strive for academic excellence and develop values that will guide them in meaningful and productive lives.  Our dual emphasis on intellectual and personal growth derives from our belief that learning is valuable for its own sake, for the sake of those who learn, and for the sake of society as a whole.

Academic Priorities

Our chief academic goals are to help students develop intellectual skills, a foundation in the liberal arts, and proficiency in a major.  We especially emphasize the liberal arts, not only because they are intrinsically valuable, but also because they prepare students for lifelong learning and for an ever-changing work environment.

Development of Intellectual Skills

Intellectual growth begins with careful attention to basic verbal and quantitative skills. By thorough preparation in these two areas, students equip themselves for the critical thinking and effective communication necessary for success in any discipline. They learn to analyze, coordinate, and synthesize information, and they increase their capacity for understanding, especially in the liberal arts, the core of the undergraduate experience.

Centrality of the Liberal Arts

Because we are a liberal arts institution, students’ educational experiences at the College should, above all, be broadening. Liberal learning is by definition free from the narrowness of interest that invites misjudgment.  By taking a wide range of courses in the humanities, natural and social sciences, mathematics, philosophy, and religious studies, students learn to value intellectual curiosity and knowledge for its own sake.  Study in the liberal arts also allows students to hone their fundamental intellectual skills, to understand their chosen discipline more fully, and to recognize the validity of other approaches to intellectual inquiry.  While the core requirements at the College ensure broad exposure to the liberal arts, our emphasis on liberal learning is not confined to general education.  Every educational experience at the College, both undergraduate and graduate, contributes to liberal education by helping students understand not only the basic principles and issues of the subject matter, but also its history, its cultural and social significance, its relationship to other areas of knowledge, and its ethical and moral implications.

Proficiency in a Major

In addition to general preparation in the liberal arts, undergraduate and graduate students choose a major field of study in order to develop a more specific competence.  The College offers undergraduate majors in the traditional liberal arts; career-oriented programs in management, accounting, communications, and nursing; and a growing number of graduate programs.  These programs share in the commitment to liberal education and foster the same love of learning as more traditional disciplines.  Similarly, liberal arts programs seek ways to respond to the career interests of students while preparing them to lead satisfying and intellectually active lives. We encourage students to recognize that there are many career opportunities, whatever one’s major, and that the best way to take advantage of those opportunities is to choose a major one finds intellectually stimulating.

Development of Values

In addition to the academic priorities outlined above, we at St. John Fisher College are committed to the development of values. This emphasis on values derives historically from our religious heritage and is expressed in the motto of the Basilian Fathers: “Teach me goodness, discipline, and knowledge.” The Basilian intellectual tradition stresses a fundamental openness in the search for truth, sees no ultimate conflict between religious faith and human knowing, and is receptive to other expressions of religious faith. In keeping with that tradition, the College emphasizes the role of religious studies and philosophy in the academic program. It also encourages the presence of members of the Congregation of St. Basil and provides an institutional commitment to campus ministry.  We believe that moral and spiritual growth comes from intellectual inquiry and critical self-awareness. The basic values we share as a community are a commitment to the lifelong search for truth, a belief in the dignity of every individual, and an affirmation that service to others is a worthy expression of our humanity.

Teaching and Scholarship

The major commitment of the faculty of St. John Fisher College is excellence in teaching, with an emphasis on close interaction with students.  The personal attention faculty give to students is a hallmark of the Basilian educational tradition and is a significant part of their teaching commitment.  This attention manifests itself as support both for students struggling to meet the challenge of academic success and for those undertaking individual study beyond the level of their peers.  To be effective in the classroom and to serve as models of academic excellence, faculty must also remain actively engaged in scholarship.  When faculty share the results of their scholarship, whether informally, at conferences, or in print, they not only demonstrate their intellectual vitality but also benefit from interaction with a community of scholars.  Scholarship that takes the form of published, original research is especially valuable.  It contributes to effective teaching, brings honor to the institution, and adds to the store of human knowledge.

Emphasis on Community

Our academic priorities and our emphasis on values naturally affect the way we deal with one another and with our students. Because we believe that intellectual and personal growth go hand in hand, we seek to create an environment in which students, faculty, and staff can reach their full human potential.  We seek to overcome prejudice, including that occasioned by gender, race, age, religion, region, culture, disability, sexual orientation, or economic status.  We see human diversity as positive, and we work together to set an example of tolerance and openness. By encouraging tolerance and appreciation of diversity, we help our students become useful citizens of a multicultural world.  As a liberal arts institution, St. John Fisher College fosters the growth of individuals who are free from ignorance, bigotry, and fear of the unfamiliar; individuals who are therefore free for the independence that is the fruit of knowledge and love.

APPENDIX C

Institutional Assessment Plan

Guided by the College’s mission and strategic plan, assessment information and analysis will be used by academic and administrative units as well as the College as a whole to set priorities and to inform budgeting for the improvement of instruction and student services.

St. John Fisher College is committed to the assessment of its effectiveness in achieving its goals and objectives. These goals and objectives are based on the mission of the College. College-wide goals and objectives are established in the Strategic Plan; these goals and objectives are reflected in the goals and objectives set by individual administrative departments. Goals for student learning are expressed in College-Wide Learning Goals; the student learning goals of all academic departments/programs are aligned with the College-Wide Learning Goals.

Implementation:

Institutional Effectiveness Committee: 

The Institutional Effectiveness Committee (IEC) was established in 2005 to monitor the implementation of the 2003 Strategic Plan and the assessment processes that that had been set in place in 2004-05. In the communication to the campus at the time of its creation, its purpose was described as follows:  

[The IEC] will review and analyze the College’s planning, assessment, and coordinate processes and report its findings to the President for timely use in planning and budgeting. Based upon assessment-based evidence and institutional research, the Institutional Effectiveness Committee will make recommendations to the President through members of the Senior Staff pertaining to processes, structures, and resources that impact institutional effectiveness.

The IEC is chaired by the Provost. Membership includes the Vice-Presidents for Financial Affairs, Enrollment Management, and Advancement and Development; School Deans; and a representative of the faculty, staff and students. The Director of Institutional Research and the Coordinator of Assessment and Institutional Effectiveness serve as staff.

The IEC is responsible for ensuring that the College implements procedures for assessing institutional effectiveness college-wide. These include (but are not limited to):

· procedures to ensure the department-based assessment (see below) is progressing as expected 

· measures of student success;

· procedures to monitor the success of the College’s diversity initiative;

· program reviews to assess the scope/effectiveness of educational offerings; 

· studies of the adequacy of staffing and other resources in all areas of the College with a focus on services to students; 

· the evaluation of the effectiveness of the College’s leadership structure.

The  IEC will identify areas where assessment efforts need to be initiated or strengthened and make recommendations to the President.

The IEC will also monitor the accomplishments under the Strategic Plan and make recommendations to the President regarding adjustments in the goals/objectives and priorities. 
Departments:

All departments (administrative and academic) at the College are charged with having a unit-based assessment plan. The expectations for these plans are established in two templates: the Institutional Assessment Plan Template and the Assessment Plan for Student Learning Outcomes Template. All departments will establish goals and objectives/outcomes and the means of assessing those objectives/outcomes. Each department will determine the means of assessment that are most appropriate for their particular situation.  As much as possible they will use existing sources of data but, if necessary, they will develop new sources of information, both qualitative and quantitative. In assessing student learning outcomes, academic departments/programs are expected to develop direct measures of student learning. 

Annual Assessment Cycle/Time Line:
· January/February: IEC will conduct a meta-review of the assessment and budgeting processes. It will clarify priorities, requirements, and support for the next assessment cycle and recommend adjustments in the college’s Assessment Plan should adjustments be necessary. 

· March/April: IEC will consider college-wide assessment issues and propose assessment themes for the next assessment cycle(s). It will recommend college-wide assessment initiatives and determine the office/division that will have the responsibility for carrying out these initiatives.   

· October 15: Annual Assessment Reports of Departments/Offices are due to school deans/vice presidents. This report will:

· describe the assessment activities conducted over the past year;

· summarize the results of those activities;

· discuss what was learned from those results and the impact on departmental operations, 

· analyze of any budgetary implications.

This report will also include an assessment plan for the following year, describing the objectives/outcomes that will be the primary focus of assessment activities (including activities linked to college-wide assessment themes) for the year and the assessment measures that will be used.

· November 15: Annual Assessment Reports of Schools and College Divisions are due to IEC. This report will:

· summarize what was learned from the departmental assessment reports. 

· report on any college-wide assessment efforts in their area of responsibility

· review progress in achieving strategic planning objectives in their area of responsibility

· analyze the budgetary implications of the above

· November/December: IEC will review the reports from the vice presidents and progress in meeting the objectives of the strategic plan. The IEC will then provide a prioritized list of items with budgetary implications to the Vice President for Financial Affairs. 

APPENDIX D

INSTITUTIONAL ASSESSMENT PLAN TEMPLATE

APPENDIX E

Institutional Effectiveness Committee Charge and Membership

BACKGROUND:

In the past two years (Fall 2003 through Spring 2005), AHCAP (Ad Hoc Committee for Assessment Planning), ICOAP (Institutional Committee on Assessment Planning), and SIPC (Strategic Implementation and Planning Council) were created and charged with developing an institutional assessment plan and monitoring progress towards the objectives of the 2003 Strategic Plan.  The efforts of these groups were successful in promoting assessment initiatives within academic and administrative units in alignment with the college’s mission and learning goals.  

PURPOSE:

As a means of coalescing the related functions of these groups into a single entity and bringing the functions of these ad hoc entities within the regular organizational framework of the college, the President has directed that an Institutional Effectiveness Committee be created at the start of the 2005-2006 academic year.  That group will review and analyze the college’s planning, assessment, and coordinate processes and report its findings to the President for timely use in planning and budgeting. Based upon assessment-based evidence and institutional research, the Institutional Effectiveness Committee will make recommendations to the President through members of the Senior Staff pertaining to processes, structures, and resources that impact institutional effectiveness.

COMMITTEE CHARGE:

Initial Year Under Leadership of the Provost
· The Committee shall develop guidelines and format(s) for annual assessment reports to be prepared by academic and administrative units.

· The Committee shall identify rubrics and measures that reflect the college’s environment for teaching and learning and for enhancing student success.

· The Committee shall facilitate and document an inventory of assessment and continuous improvement activity and provide a process and calendar for documenting outcomes.

· The Committee shall recommend how active engagement in assessment and continuous improvement by academic and administrative units is to be factored into resource allocation decisions.

· The Committee shall recommend and coordinate environmental scans relevant to the college’s tactical and strategic planning processes.

· The Committee shall identify and or develop measures of cost-effectiveness to be used in operational and planning processes.

Ongoing

· The Committee shall prepare an annual review and analysis of annual assessment reports.

· The Committee shall monitor and report progress towards the strategic planning objectives.  It shall recommend new or altered objectives in response to evidence and changing college circumstances.

· The Committee shall facilitate and document the effectiveness of the college in providing education, training, technical assistance, and recognition in support of assessment and continuous improvement efforts.

· The Committee will review its charge and the college’s operational and planning processes annually and make recommendations that would promote the college’s overall effectiveness in pursuit of its mission and goals to the President and Senior Staff.

PRESIDENT’S APPOINTMENTS TO COMMITTEE:

Provost—Chair of the Committee

Vice President for Financial Affairs

Vice President of Enrollment Management

Vice President for Advancement and Development

School Deans (Arts and Sciences, Business, Education, Pharmacy) 

Dean of Diversity

Dean of Students

Faculty representative (recommended by Faculty Council)

Staff representative (recommended by the Provost)

Student representative (President, Student Government Association)

Staff to Committee:

Coordinator of Assessment and Institutional Effectiveness

Technical Support – Director, Institutional Research

APPENDIX F 

COLLEGE-WIDE LEARNING GOALS

Part of the Assessment Plan for Student Learning Outcomes

1.
Intellectual Engagement


To demonstrate their intellectual curiosity and engagement, Fisher students will work individually and with others to pose and take positions on significant questions. They will be able to defend those positions by developing reasoned arguments based on evidence.

2.
Diversity and Cultural Understanding


Having reflected on their individual and cultural perspectives in the context of others, Fisher students will be able to demonstrate that they value diversity by engaging with a wide range of individuals and groups in achieving common goals in their lives as students, professionals, and citizens.

3.
Communication


Fisher students will be able to gather information and use it to generate, understand, and convey ideas through effective listening, speaking, reading, and writing. They will also demonstrate their ability to process quantified data and understand and communicate the results, using appropriate technology.

4.
Ethical Integrity


Fisher students will examine and articulate their evolving values in the context of multiple ethical, philosophical, and religious perspectives. They will reflect their considered values by embracing ethical decision-making in their personal, professional, and civic lives.

5.
Discourse and Content of Field


Fisher students will become sufficiently grounded in one or more disciplines to communicate within and about the discipline, to apply the methods and tools of the discipline to solve problems, and to understand the discipline’s relationship to other modes of inquiry.

6.
Application of Knowledge


Working both individually and collaboratively, Fisher students will be able to draw on reason, experience, and academic preparation to achieve effective solutions to personal, intellectual, professional, and civic problems.

APPENDIX G

Assessment Plan for Student Learning Template

APPENDIX H
New Core Learning Goal and College-Wide Learning Goal Alignment
	COLLEGE-WIDE LEARNING GOALS
	GOALS OF THE NEW CORE

	1. 
Intellectual Engagement

To demonstrate their intellectual curiosity and engagement, Fisher students will work individually and with others to pose and take positions on significant questions. They will be able to defend those positions by developing reasoned arguments based on evidence.
	Related Overall Core Goals:

· Recognize the values implicit in opinions and judgments and that values influence and are reflected by judgments

· Recognize and draw inferences about connections among individuals, groups and societies in or across different times and places

Related Goals from required core courses, 1st year: 

· Students will increase their self-awareness via engagement in an important social issue(s) and reflection on where they place themselves regarding that issue. (LC)

· Students will be able to mount a convincing argument about a social issue, demonstrating their ability to write and think critically. (LC)

	2. 
Diversity & Cultural Understanding

Having reflected on their individual and cultural perspectives in the context of others, Fisher students will be able to demonstrate that they value diversity by engaging with a wide range of individuals and groups in achieving common goals in their lives as students, professionals, and citizens.
	Core Goals: 

· Identify and analyze the existence and impact of diversity and difference in its many forms (race, gender, ability, beliefs, etc.) 

· Engage the Western intellectual tradition in the context of different world views, both domestic and global

· Perceive, appraise, and evaluate connections among different modes of expression and representations of human experience

1st year: 

· Students will develop awareness of human differences and diversity, testing their ideas against others’ ideas and arguments.  (LC)

2nd year:

· Students will discover values, beliefs and judgments outside their cultural sphere (CC)

· Students will discuss critically their own culture-based values, beliefs and judgments in order to frame them in a comparative context  (CC)


	COLLEGE-WIDE LEARNING GOALS
	GOALS OF THE NEW CORE

	3. 
Communication

Fisher students will be able to gather information and use it to generate, understand, and convey ideas through effective listening, speaking, reading, and writing. They will also demonstrate their ability to process quantified data and understand and communicate the results, using appropriate technology.
	Core goals:

· Effectively communicate in different modes of expression: written, oral, multimedia.   

· Function in an information society, including the ability to locate, select, evaluate, and integrate information 

· Apply appropriate scientific and mathematical reasoning to model and learn about the world

· Analyze scientific and quantitative information from the perspective of one or more credible theoretical frameworks

1st year: 

· Students will be able to locate, select, analyze, evaluate, and integrate information and materials relevant to an issue and the questions it raises. (199)

· Students will learn to work effectively in collaboration with others, developing positive relationships with peers (LC)

· Students will be able to effectively present and defend some aspect of their research, using oral communication skills. (199)

2nd year: 

· Students will identify components of the scientific method. (SQL)

· Students will formulate questions/hypotheses and design quantitative approaches that could provide answers to their questions. (SQL)

· Students will evaluate scientific conclusions and interpretations. (SQL)

· Students will demonstrate precise, objective communication skills for reporting and interpreting scientific information. (SQL)




	COLLEGE-WIDE LEARNING GOALS
	GOALS OF THE NEW CORE

	4. 
Ethical Integrity

Fisher students will examine and articulate their evolving values in the context of multiple ethical, philosophical, and religious perspectives. They will reflect their considered values by embracing ethical decision-making in their personal, professional, and civic lives.
	Core Goals: 

· Recognize the values implicit in opinions and judgments and that values influence and are reflected by judgments. 

· Examine and articulate one’s evolving ethical, philosophical and religious values 

· Understand one’s own values in the context of multiple ethical, philosophical and/or religious traditions 

· Recognize the potential and responsibility of the individual in society 

1st year: 

· Students will increase their self-awareness via engagement in an important social issue(s) and reflection on where they place themselves regarding that issue. (LC)



	5.  Discourse & Content of Field


Fisher students will become sufficiently grounded in one or more disciplines to communicate within and about the discipline, to apply the methods and tools of the discipline to solve problems, and to understand the discipline’s relationship to other modes of inquiry.
	In the Perspectives tier (breadth tier), courses introduce students to ways of thinking typical of various disciplines.  The core is therefore specifically constructed to help students understand the major disciplines’ relationship to each other.

Core Goals:

· Recognize and respect that there are different ways of knowing as traditionally represented by the disciplines and that the nature of knowledge is to grow and change over time. 

· Analyze social and cultural issues from the perspective of one or more theoretical frameworks


	COLLEGE-WIDE LEARNING GOALS
	GOALS OF THE NEW CORE

	6. 
Application of Knowledge

Working both individually and collaboratively, Fisher students will be able to draw on reason, experience, and academic preparation to achieve effective solutions to personal, intellectual, professional, and civic problems.
	Core Goals:  

· Apply analytical skills and reasoning to consider evidence and decide on a course of action, as well as to reflect and evaluate the outcomes from that course of action. 

· Set learning goals and evaluate their achievement of those goals

1st year: 

· Students will increase their self-awareness via engagement in an important social issue(s) and reflection on where they place themselves regarding that issue. (LC)

2nd year:  

· Students will discuss critically their own culture-based values, beliefs and judgments in order to frame them in a comparative context (CC)




APPENDIX I 

AHCAP and ICOAP Workshops and Assessment Activities 
2004-2005 Activities and Actions by AHCAP and ICOAP To Facilitate the Creation and Implementation of an Institution-Wide Assessment Plan

AHCAP – Ad Hoc Committee on Assessment Planning Assessment Activities 

· May 2004  - Faculty Development Day sponsored by AHCAP and facilitated b y Dr. Peter Gray, Academic Assessment, U.S. Naval Academy.  Faculty draft a set of attributes that characterize graduates of St. John Fisher College.

· September 2004 – Faculty Development Day Co-sponsored by AHCAP and the Program for the Enhancement of Teaching and Learning (PETAL).  Faculty discussed and made suggestions regarding the college-wide learning goals and assessment of student learning template (Appendices F and G) constructed by AHCAP.  Feedback from this meeting informed changes to the learning goals and template.

· October 2004 – Chairs Meeting.  AHCAP members presented and discussed the Assessment Plan for Student Learning Outcomes and distributed the Program Assessment Inventory Form (in AHCAP Binder in Middle States Resource Room) to be submitted by November 10, 2004.

· November-December 2004.  Program Assessment Inventories reviewed by AHCAP.

· January 2004 Workshop/Faculty Development Day to support assessment initiatives of academic programs.

· Program for the Enhancement of Teaching and Learning (PETAL) February 2005 Workshop “Assessment in the First Year Program” presented by Dr. S. Brauer.

· March 2005.  AHCAP facilitates a “Workshop on Student Learning Outcomes.”  Development funds ($15,000) are made available to departments to support work on assessment plans. 

· May 2005 – PETAL Assessment Workshop, facilitated by Dr. Barbara Wright, to support work of academic programs on their assessment plans.

· May 2005 – Academic programs submit Learning Outcomes, Means of Assessment, and Criteria for Success.

· June 2005 – May submissions reviewed by the Standard 14 Middle States Working Group

ICOAP – Institutional Committee on Assessment Planning

· September 2004 – Existing assessment inventory of academic units, academic affairs units, and administrative units is reviewed (see ICOAP binder in the Resource Room).  Assessment measures, implementation, and follow-through are summarized for each program/department.  Need for an updating of this inventory is identified.

· November 2004 – January 2005.  Conducted and reviewed an Administrative Unit Assessment Inventory.

· February 9, 2005 - The revised Institutional Assessment Plan in template form is presented to staff and administration for discussion and review (60+ participants).

· March 2005 – Objectives/Means/Criteria Workshops held for administrative and academic support departments to develop objectives, means of assessment, and criteria for success. 

· May 2005 – ICOAP members meet with Dr. Barbara Wright, assessment consultant, to discuss current status and future plans for institutional assessment.

 APPENDIX J

Inventory of Assessment of Student Learning Activities

Rationale: Assessment of student learning is already taking place on campus.  Part of our Middle States self-study involves an inventory and reflection upon the current state of assessment on campus.  Beyond Middle States, this inventory is valuable in identifying the current assessment efforts from which we will build a college-wide assessment structure that supports systematic assessment and uses findings to improve student learning.

Directions: Each program should report on their current assessment practices by addressing each of the questions appearing in the table below.  Responses may be entered directly in the table (the table is part of a Word document that will be sent to chairs, program directors, and deans via e-mail) or typed on a separate sheet of paper.

	Program Assessment Inventory

	Department and/or Program:                                                                                        Date:

	ITEM
	RESPONSE

	Program Mission Statement

	1. 
Does the program have a mission statement? 


	

	2. 
If so, when was the mission last reviewed by the program?  
	

	3. 
Does the program mission align with the College-Wide Mission and Learning goals?  Does the program mission statement need to be modified in light of the College-Wide Mission and Learning Goals?
	

	Program Learning Goals

	4. Does the program have clearly articulated learning goals? 
	

	5. If so, when were the learning goals last reviewed by the program?  Do the learning goals align with the program’s mission?
	

	6. Do the program’s learning goals align with the College-Wide Learning Goals or do they need to be modified in light of the College-Wide Learning Goals and/or College Mission?
	

	Program Learning Outcomes

	7. Does the program have clearly articulated student learning outcomes?
	

	8. If so, when were the outcomes last reviewed by the program?   Do the learning outcomes align with the program’s learning goals?
	

	Assessment Practices

	9. What assessment practices has the program engaged in over the past 5 years?  Include both formal and informal assessment.
	

	10. Has the assessment been tied to any of your present or past learning goals or learning outcomes.  If so, please describe the connection.
	

	11. What evidence of student learning have you collected?
	


APPENDIX K 

Facilities: Planning, Construction, and Renovation Highlights

In October 1998, Phase I of the comprehensive master plan was begun when the Board of Trustees approved $12 Million over two years for renovations and expansion of the college including:  

· Renovations to the Michaelhouse Complex to add an interim student union, named the “Fishbowl”, and to build office spaces for the Student Life staff. 

· Renovations to the academic corridors, which includes the Pioch, Basil and the Skalny Science buildings. These areas were upgraded with state-of-the-market educational technology to enhance existing teaching and learning spaces. Part of this renovation was the construction of a large atrium called the Golisano Academic Gateway to promote formal and informal learning.  The atrium has a “cyber-social” lounge for internet surfing, cable television, spaces for student activities and programming; a dining area for refreshments and meals and additional space for meetings.  The existing mechanical and electrical systems were also upgraded to support these newly renovated areas.

· Additions and improvements to the athletic facilities to enhance both intercollegiate and intramural sporting activities. Growney Stadium is a new, all-weather, synthetic playing field with seating capacity for 2100 and a lighting system that allows for day and night practices or play. A new grass playing field and a new baseball field were added.  Dugan Yard is one of the finest collegiate baseball facilities in the state. The existing indoor sport complex was also renovated with the addition of a 22,000 square foot locker room and fitness facility.  Finally, the Field House added a new all-purpose floor. 

· Kearney Auditorium (Cleary Family Auditorium) was renovated to enhance student and campus activities.

· Ward/Haffey dining area was upgraded to accommodate the increasing demand for healthy food selections, varieties, and balanced nutrition and to further accommodate the growth of the college community.

· The College purchased the Elaine Wilson Pavilion (EWP), a 17,000 sq. ft complex adjacent to the College, which presently houses the Alumni office, and the Educational Graduate Program. The Birmingham Cottage, which is part of the EWP, is presently used by the Room Reservation Department.

· The addition of 160 new parking spaces at Murphy Hall.

APPENDIX L 

Offices primarily responsible for providing student support services
· Office of Academic Affairs challenges and supports students as they explore the learning opportunities that a Fisher education provides and as they set and begin to accomplish their individual life goals.  The professionals within the OAA pride themselves on providing accurate information and guidance about academic programs, services, and college expectations.  In acknowledging the various stages of student development, the OAA is committed to advising returning students, under-prepared students, undeclared majors, and students in academic jeopardy.  The OAA strives to model best practices in advising and to help faculty advisors to do the same.  Student advisement procedures and processes are discussed in detail later in this chapter.

· The Office of Career Services provides a variety of resources and programs (several are required of all freshmen) to assist students in defining and achieving their academic and career goals.  Career Services is instrumental in helping students establish professional contacts and connect with mentors, identify their personal strengths and interests and correlate these with suitable careers, locate internships and jobs, and prepare themselves to be competitive in the marketplace. Career Services meets the needs of students by:

· providing personal counseling;

· conducting seminars on interviewing techniques, cover letter and resume writing, professional etiquette, professional job searches, among other topics of interest;

· conducting personality and professional profile testing, advising students regarding building upon their strengths, and instructing faculty advisors in the use of such information to facilitate student success;

· hosting recruitment fairs with representatives from a wide variety of employers and graduate and professional schools.

· maintaining up-to-date listings of internships, jobs, and career opportunities;

· developing and maintaining databases, including the Community Alumni Resource Database (CARD), a volunteer Career Mentor network.

· The Office of Campus Life develops and supports a diverse array of campus activities intended to complement the academic program and enhance the quality of student life at Fisher.  Sponsored events include social, cultural, intellectual, recreational, and governance programs.  Along with the Office of the Dean of Students, the Office of Campus Life provides leadership and advisement to over 55 student organizations.  They also coordinate various committees which exist to challenge and support the needs of students and provide formalized training to assist students in the development of life and leadership skills.

· The Office of Residential Life supports the development of the College’s students by providing a supportive and safe living-learning environment within the residence halls.  Working cooperatively with residential students, the Office of Residential life strives to create and maintain a positive community conducive to student success.

· The Registrar’s Office serves the academic life of each student and provides information to students and faculty that support academic success.  
· The Bursar’s Office maintains the tuition accounts of all students attending the College. This includes sending bills, processing payments, issuing refunds, establishing and maintaining payment plans, and making adjustments according to federal, state, and college policies and regulations. The office also manages past due tuition accounts, and processes payments for transcripts, parking fines, and other miscellaneous funds due to the College.
· The Financial Aid Office is dedicated to assisting student in finding additional sources of funding to help meet the costs of receiving a quality Fisher education.  They provide financial aid advising and a variety of aid packages.  
· The mission of the St. John Fisher College Safety and Security Department is to provide a safe and secure environment for the students, faculty, staff, and visitors of St. John Fisher College. The department serves, guides, and protects the St. John Fisher College Community and visitors to the campus. The Safety and Security Department is assigned the primary responsibility of providing expertise and support services to enhance the institution’s educational mission.

· The Wellness Center offers students the services of a registered nurse, nurse practitioners, and a consulting physician.  Services include, but are not limited to: unlimited visits, allergy injections (if serum and schedule of administration are provided by the student's allergist), referrals to off-campus specialists when needed, basic first aid care, education on health care needs, and referrals to local agencies when needs are outside of the scope of the services provided by the Wellness Center.   

· Campus Ministry strives to create a welcoming environment where all members of the college community are able to grow spiritually and intellectually. Campus Ministry provides opportunities for students to enter into service, education and prayer in response to social needs. The Office of Campus Ministry is available to assist students and provide spiritual counseling.

· The Athletic Department maintains a variety of programs and facilities that supports intramural as well as NCAA Division Three teams. At the intercollegiate level, men compete in seven varsity sports: basketball, baseball, golf, tennis, soccer, football and lacrosse. Similarly, women compete in seven varsity sports: basketball, soccer, tennis, softball, volleyball, cheerleading, and lacrosse. The athletic center is open to all full-time students for individual physical fitness programs and a variety of intramural sports. The Student Handbook, College Bulletin, and regular internet announcements remind students of the athletic services available. The department responds to the changing needs of the students, staff and faculty when setting schedules and ordering new equipment. Two special athletic happenings encourage Faculty/Staff interaction with the students each year. The football program invites members of the faculty and staff to act as a guest coach for each of the home games. Perhaps one of the favorite events of senior week is the annual softball game between the faculty and graduating seniors. Both special events illustrate ways the college fosters a sense of community and interaction with members of the college community. 

 APPENDIX M 

Registrar’s Office Records Retention Policies
St. John Fisher College’s Registrar’s Office is the official custodian of the academic records of enrolled students and complies with the provisions of the Family Educational Rights and Privacy Act.

The Registrar’s Office at St. John Fisher College retains records and disposes of records within the guidelines noted below. This policy, pending approval, will supercede all other policies on student records retention and destruction. The purpose of this policy is to ensure that necessary records and documents are adequately protected and maintained and to ensure that records that are no longer needed or are no value are discarded at the appropriate time. In the event of a governmental audit, investigation or pending litigation, record disposal will be suspended at the direction of the Registrar. In addition the Registrar should be informed of any situation that might give rise to legal action as soon as the situation becomes apparent.

The Registrar’s Office will release information from the student’s academic record to college personnel who have demonstrated legitimate educational interest in the materials.  A legitimate educational interest exists if the information requested has an educationally related purpose and is necessary for the college official to perform appropriate tasks or make a judgment within the scope of her/his assigned responsibilities.

Notes:

· Student records beginning with the Fall 1999 semester have been entered and tracked in the SCT Banner 

· Student Information System and are available for electronic retrieval.

· Student records from the previous Student Information System (Fall 1989 to Summer 1999) were converted to the SCT Banner Student Information System and are available for electronic retrieval.

APPENDIX N

Course Syllabi Expectations, Provost’s Office Communication

Date:

August 29, 2005
To:

Faculty Colleagues

From:

Ronald Ambrosetti

Provost and Dean of the College

Re:

Copies of Course Syllabi - Due October 7

This is the annual request from the Provost’s Office for a copy of the syllabus for each course you teach.  

Please submit an electronic version of your syllabi (as e-mail attachments) to the chair of your department with a copy to Jan Clark (jclark@sjfc.edu) in the Provost’s Office. 

More significantly, students enrolled in your class should have a complete syllabus for the course at the beginning of the semester.

Department chairs agreed that the syllabi should generally include the following items:

· course title and number

· faculty member's name, office room number, office hours, and office phone

· a narrative paragraph conveying the course goals/objectives, topic coverage the readings/texts

· level of preparation necessary for students enrolled in the course and any course prerequisites

· course format (e.g., lectures, case studies, seminars)

· attendance policy for the course

· a description of course assignments (problems, projects, papers)

· dates of any quizzes, examinations, etc.

· evaluation method(s) you will use in arriving at the student's grade

· suggested reading list or bibliography (if appropriate)

· statement describing college policy concerning students with disabilities (see *Attachment A)

· statement describing college policy toward research of human subjects if the course has such a research component (see *Attachment B)

Thank you for your prompt attention to this matter.

*Available on Provost website: http://home.sjfc.edu/provost
APPENDIX O

Lavery Library Goals and Mission Statement

Lavery Library Mission Statement (2-25-05)
Lavery Library is a teaching library at the center of academic life.  It is a multipurpose center, located in the heart of the St. John Fisher campus, providing academic support, collaborative learning, and cultural enrichment for St. John Fisher students, faculty, and staff, and for the greater community of scholars.

Lavery Library Goals (2-25-05)
GOAL #1 - Lavery Library will be the campus knowledge center where print, audiovisual, and electronic resources are easily accessible by all users at any time from any place.

The library staff employs international standards to deliver extensive collections in various formats that support the curriculum of the college.

Our resources include special collections made available onsite and via the internet to faculty, students, visiting researchers, and international scholars.

GOAL #2 - Lavery Library will educate students and faculty in the processes and techniques of information seeking, analysis, and use, empowering users to become lifelong learners.

The staff is dedicated to teaching our students to access and use information resources through classroom instruction, orientation sessions, and one-on-one learning opportunities in the library.  We are committed to higher levels of information literacy instruction to address the continuously changing nature of information and the increasingly complex ways in which students and faculty conduct research.  Lavery Library, in collaborative efforts with the faculty, employs innovative and assessable methods to effectively provide Fisher students with the knowledge and skills they need.

GOAL #3 - Lavery Library will provide a knowledgeable, diverse, and friendly library staff that anticipates the information needs of the community.

The success of any library depends on the quality of its staff.  One of our greatest strengths has always been the staff’s commitment to service.  The revolutionary changes that have occurred in the world of information emphasize the requirement that all staff continue to grow professionally.

GOAL #4 - Lavery Library will deliver superior services that meet the information needs of all patrons.

The library engages in a variety of activities daily to support the mission of the library and the college.  From purchasing a vast array of library materials that build strong collections to providing reference assistance for students and faculty, the staff proactively seeks to deliver outstanding service.  The library staff is ever-mindful of the evolving needs of the its various constituencies and tailors its services to fulfill those needs.

GOAL #5 - Lavery Library will be a welcoming space that fosters study and cultural enrichment in many different venues.

The library provides the perfect melding of information resources, professional assistance, physical space, and technology that helps students succeed at Fisher.  The unique combination of attributes found in the library provides the optimum environment for learning beyond the classroom.  From group project areas, to quiet individual study rooms, to exhibit space, the library has something for everyone.

APPENDIX p

Summary of Experiential Learning Opportunities at Fisher
	Minimum Standards/Acceptance Criteria
	Assessment Criteria
	Performance/Experience Evaluation 

	S1.   Academic Year

a. Jr/Sr

b. 2nd Semester Junior/Senior

c. Senior Status
	C1.  Time Commitment (based on a 3 credit internship)

a. 135 hours

b. 10-15 hours/week

c. 10-12 hours/week

d. 10 hours/week

e. Not specified
	E1. Frequency of Evaluation

a. Weekly

b. 3x per semester

c. 2x per semester

d. 1x per semester

e. Not specified



	S2.   Academic Standing

a. 3.0 GPA

b. 2.75 GPA

c. 2.75 in major

d. 2.75 GPA; students with 2.5 to 2.74 may petition in writing for permission 

e. 2.5 GPA

f. 2.5 GPA Overall and 3.0 GPA in major 
	C2.  Journaling Requirements

a. 8 weeks of entries

b. Daily Journal

c. Regular e-mail updates
	E2. Source of Evaluation

a. Student

b. Faculty

c. Supervisor

	S3.   Pre-requisites

a. At least one upper division course in major

b. 12 credits in major
	C3.  Time/meeting logs
	

	S4.   Approval Source 

a. Internship Coordinator/Program Director

b. Department Chair 

c. Instructor/Faculty 

d. Internship Coordinator and Department Chair 

e. Instructor/Faculty and Department Chair
	C4. Seminar Attendance 
	


Key (continued)

	Minimum Standards/Acceptance Criteria
	Assessment Criteria
	Performance/Experience Evaluation 

	
	C5. Final Paper

a. Minimum 8 pages

b. Content expectations defined
	

	
	C6. No formal process, follows general college guidelines
	E6. No formal process, follows general college guidelines


	Academic Program/

Academic Credits awarded
	Internship Coordinator
	Minimum standards/Acceptance Criteria
	Assessment Criteria 
	Performance/Experience Evaluation

	School of Business**

ACCT 491 (3)

MGMT 491 (1-6)

(benchmark model)
	Dr Don Borbee
	ACCT 491

S1.a

S4.a

MGMT 491

S1.b

S2.f

S4.c 
	ACCT 491

MGMT 491

C1.a

C2.a

C5.a; C5b
	ACCT 491

MGMT 491

E1.d

E2.a,b,c

	AMST 490 (1-3)**
	Dr. Mark Rice (Chair)
	S1.a

S2.c

S4. b
	C6
	E6

	ANTH (1-6)
	Dr. John Rhoades (Chair)
	S1.a

S2.c

S4.e
	C1.d
	

	ARTS (minor program) 490 (3)
	Dr. M.J. Iuppa
	S4.a
	
	

	BIOL 490 (3) 
	Dr. Mel Wentland (Chair)
	S1.c

S4.e
	
	

	CHEM none
	
	
	
	

	COMM 490 (1-3)**

(benchmark model)
	Dr. Lauren Vicker (Chair)
	S1.a

S2.d

S4.a
	C1.c

C3

C4

C5.a and b
	E1.b with E2.a and b

E1.c with E2.c


	Academic Program/

Academic Credits awarded
	Internship Coordinator
	Minimum standards/Acceptance Criteria
	Assessment Criteria 
	Performance/Experience Evaluation

	CSCI 490 (3)
	Anne I. Mannette-Wright
	S1.a

S2.a

S3.a

S4.a
	C1.b
	

	ECON 491 (3)
	Dr. Monica Cherry (Chair)
	S1.a

S2.e

S4.d 
	
	

	ENGL 490 (3)
	M.J. Iuppa; Maryanne Donovan-Wright
	S1.a

S2.a

S4.a or S4.c in bulletin and course offering booklet respectively
	
	

	Gerontology 490 (3,3) (minor program)
	Dr. Rick Machemer
	S1.c

S4.c
	
	

	HIST 490 (1-15)**
	Dr. Stephen Valone (Chair)
	S4.b
	C3

C5
	E2.b

E2.c

	ISPR 495 (1-6)
	Dr. Zhiyue Bo
	S4.b
	
	

	MATH 490 (3)
	(Not offered Sp 2005)
	S1.a

S2.a

S3.a
	C1.b

C2.b

C4
	

	MSTI 490 (3)
	R. Tiffin
	S2.a

S4.b
	
	

	PAXS – Peace Studies, minor program (3-6)
	(Not offered Sp 2005)
	S1.a

S4.b
	
	Awaiting Department Response

	POSC 490,491 and 492 (15) American WASHINGTON SEMESTER EXPERIENCE
	Dr. James Bowers
	Selective program, permission of dept chair
	Work study in Washington DC, national political process
	Awaiting Department Response


	Academic Program/

Academic Credits awarded
	Internship Coordinator
	Minimum standards/Acceptance Criteria
	Assessment Criteria 
	Performance/Experience Evaluation

	POSC 493, 494 (3-15) American

gov’t internships
	Dr. James Bowers
	Selective program, permission of dept chair
	Work study in federal, state, or local government institution
	Awaiting Department Response

	POSC 495 (106) Legal Studies
	Dr. James Bowers
	Permission of Coordinator
	Work study in local legal system
	

	PSYC 490 (1-4)
	Dr. Tam Spitzer
	S1.a

S3.b

S4.b
	C5.b
	

	SOCI 490 (3)
	Dr. John Seem
	S1.a

S4.c
	
	

	SPST 390 Practicum (3)

490 Internship (3)

493 Advanced Field Experience (12)

** 
	Scott Bryson
	390: S1.a; S2.c; S4.a

490: S1.a; S2.c, S4.a

493: S1.c; S2.a; S4.a
	390: 120 hours

490: 400 hours

493: 600 hours + research paper

All: C2.c;C3,C5.a and b
	E1.a and c

E2.a, b and c

	
	
	
	
	

	THE WASHINGTON EXPERIENCE – Fisher Semester in Washington (15-16)

**
	Dr. John Rhoades

Participating Majors: 
	S1.a

S2.b

S4.b plus academic advisor and TWC-Fisher Liaison
	See documentation in the Undergraduate Bulletin.
	See documentation in the Undergraduate Bulletin

	Study Abroad Program
	Dr. Terry May
	
	
	


Figure 7.1 Evolution of Organizational Oversight of Institutional Effectiveness and Strategic Planning. Committee charges and outcomes are described in Table 7.1.








IEC – Institutional Effectiveness Committee


(Standing, 2005)





ICOAP – Institutional Committee on Assessment Planning


(Ad Hoc, 2004)





SIPC - Strategic Implementation Planning Council


(Ad Hoc, 2003)





AHCAP - Ad Hoc Committee On Assessment Planning 


(Ad Hoc, 2004)





Strategic Planning Committee


(Ad Hoc, 2002)
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